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Name

Level

Time/min

Group size

Overview

A finite planet

1

45

Any

This is a discussion activity,
where participants take
a stand on a series of
statements relating mostly
to consumerism and the
competitive economy.

26

Participants explore the
causes and effects of climate
change by arranging and
ordering cause–effect cards.

29

Using information cards,
participants analyse the
environmental impact
of a shop-bought
chicken sandwich.

34

Using role play, participants
construct arguments
for including different
communities or professional
bodies in a “climate
superhero team”.

40

This is a simulation activity
in two parts that helps
to introduce the concept
of sustainable fishing.

43

Participants analyse
advertisements to identify
the false messaging at the
heart of greenwashing. They
use creative skills to develop
their own awareness-raising
advertisements against
environmental threats.

48

Participants calculate their
ecological footprint and
discuss the sustainable
lifestyle changes we
can make to decrease
our footprints.

52

This activity uses mindmapping to point up the
connections between human
rights and the environment.

61

This is an outdoor activity
that aims to recreate a sense
of connection with nature
and the environment.

66

Chain reactions

Chicken sandwich

Climate superhero
auditions

Fishing game

Greenwashing

How big is my foot?

Mapping the globe

Nature journalists

2

3

1

3

3

2

3

1

60

60-80

60

90-120

90-120

60

90

60-90
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6-30

10-25

7-30

10-30

4-30

Any

9-20

Any

Page

10

11

12

13

14

15

16

17

18

Needs and wants

NeoClear Inc.

Our futures

Stop climate chaos

Sustainability bingo

Take a step forward

The cost of fashion

1

3

2

1

1

2

3

Thumbs up,
thumbs down

1

Waste manifesto

2

45

120

60

45

15-30

60

50

15-30

100

Any

10-20

6+

12+

12+

10-30

6+

Any

6-30

This activity looks at the
difference between needs
and wants, how we define
each, and why this matters
for the planet’s sustainability.

68

This is a simulation
exercise exploring different
opinions on nuclear energy
and sustainability.

72

This is a creative activity,
where participants design
and draw a model for
an ideal development
in their community.

78

This is a lively introductory
activity in which participants
learn about climate change
through a competitive
teamwork game.

82

This is an introductory activity
for participants to get to
know each other and tune in
to the topic of sustainability.

85

In this activity participants
take on roles and move
forward depending
on their chances and
opportunities in life.

88

Participants learn about the
“cost” of a cotton T-shirt,
and then go on to plan an
action to address the related
environmental issues.

94

This is a physical activity
to spark a discussion
on the difference
between competition
and collaboration.

99

This activity raises awareness
about the problem of
pollution and waste.

101
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A FINITE PLANET
Overview
This is a discussion activity, where participants take a stand on a series of statements mostly relating to consumerism and the competitive economy.

Key concepts
Consumerism, capitalism, growth, competition, economy

Complexity: Level 1
Group size: Any
Time: 45 minutes
Objectives
ff to

reflect on the relationship between commonly held views about the economy and the question of
sustainability;
ff to engage in discussion and practise communication skills;
ff to question assumptions commonly accepted in capitalist society.

Preparation
Prepare two posters – one saying “Agree” and the other saying “Disagree” – and stick them on the floor at
opposite ends of the room, so that people can form a straight line between them. You may want to draw a
chalk line between them, or use a piece of string.

Instructions
1.	Point out the signs “Agree” and “Disagree” and ask participants to stand somewhere along the line between
them.
2.	Explain that you will read out a series of statements, and participants should position themselves along
the line, according to how much they agree or disagree with the statement. They should try to stand
near others whose views are close to their own.
3.	Select from the list of statements those which you think are most relevant or interesting for your group.
Start reading them out, allowing some time between each one for a brief discussion, and so that participants can reposition themselves. Ask a few people why they are standing where they are, and allow
others to change their position if they find the arguments presented convincing.
4.

Read out the statements in turn.

5.

After 20-30 minutes, bring the group back together for the debriefing.

Debriefing
ff Which statement was most difficult for you to position yourself according to?
ff Were there any questions where you changed your position as a result of something someone else said?
ff Which statement led to the most disagreement, and can you explain this?
ff Do

you think people in your country would mostly agree with the statements? Does that mean they
must be true?
ff How do you think we come to learn such common beliefs? How do we help to spread them? How are
they reinforced?
ff What relevance do these beliefs have to the question of sustainability? Is it possible to have limitless
growth on a finite planet?
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ff Does

an end to “growth” have to mean standing still? How could we continue to improve the life of
humankind without continuing to take more from the planet’s finite resources?
ff Do you think you have any beliefs which are not compatible with the idea of a sustainable planet?

Tips for facilitators
Allow sufficient time between each statement for participants to listen to each other’s views and reflect on
different opinions – and perhaps, to change positions.
Try to give everyone a chance to comment on the position they have occupied. You could ask those at the
end-points to explain why they have occupied an extreme position, or ask someone near the centre whether
their position indicates a lack of a strong opinion or lack of knowledge.

Suggestions for follow-up
A more structured debating activity can be found in “NeoClear Inc.”, which looks at the arguments for and
against nuclear power.
If you want to develop young people’s sensitivity towards nature, you could try the activity “Nature journalists”.

Ideas for action
Encourage young people to consider the news outlets they usually read. Are there any hidden assumptions?
Are these assumptions incompatible with a sustainable future for the planet? Support them to question the
journalists making these assumptions: on social media, or in a letter, by e-mail. Encourage your group to realise
that it is important that journalists see themselves as “accountable” to their readers – and also that they begin
to question their own assumptions!

Activities Page 27

Handout: statements for the activity

✄

Select those which are more relevant for your group – you do not have to use all the statements!

More is always better
Time is money
Money makes the world go around
A healthy society depends on a growing economy
We do not need to lower our energy consumption: science will find a
solution for green energy sources available on a mass scale
Competition makes us better
Private companies provide better public services, such as education, health
care and transportation, than public institutions
Free market competition promotes creativity and efficiency
Natural resources (e.g. water, coal, oil, fish and forests) exist to satisfy human
needs
We deserve cheap electricity and cheap fuel for our cars
We cannot change the current economic system – it is the only model that
works
The only people who care about the environment are hippies (tree huggers)
who want to stop economic development
A car is an excellent means of transportation, it is impossible to live without it
I am not interested in environmentalism. I just want to live my life

Page 28

T-Kit 13 – Sustainability and youth work

CHAIN REACTIONS
This activity is an adaptation of “Chain reactions” from the resource pack “The Sustainable Development Goals and
youth”, National Youth Council of Ireland (2015)

Overview
Participants explore the causes and effects of climate change by arranging and ordering a set of cause–effect
cards.

Key concepts
Climate change, causes and effects, extreme weather events, personal responsibility

Complexity: Level 2
Group size: 6-30
Time: 60 minutes
Objectives
ff to learn about the causes and effects of climate change;
ff to practise critical thinking skills;
ff to consider personal contributions to climate change and how these affect others.

Materials
Sets of cards at the end of the activity

Preparation
Copy and cut out the three chains. You will need 1 set (or chain) for each small group.

Instructions
1.	Divide participants into groups of 8. In each group, give each participant one card at random from one
of the chains at the end of the activity. Explain that each group of 8 has to form a human chain, so that
each card – and the person holding it – follows on from the one before. If it is hard to divide the group
into smaller groups of 8, ask participants to lay out the cards in sequence on the floor or table. Groups
can then be almost any size.
2.	When one group forms a chain, announce it as the winner, and then check with the whole group that the
cards follow on correctly. Ask participants to remain in their chain and read the cards aloud in sequence.
3.	Check the results of the other two groups in the same way, or complete those chains, if necessary, with
the help of all participants.
4.	Point out that the chains link the lives of young people with people in other parts of the world. Ask what
the element is which links the cards together: how are the people in the first cards connected to those
in the last?
5.	Give them some information about climate change from the background information included here.
Then use some of the questions below to explore their reactions to the information and to the activity
itself.

Debriefing
ff How

easy was it to get the cards in the right order? What made it difficult? Which clues did you use to
help organise them?
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ff Did anything about the activity surprise you?
ff Which actions in your own lives contribute towards climate change?
ff Do you think any of the items in the list could be reduced or eliminated (in your lives)? How?

Remind participants that although small, the initial actions at the beginning of each of the chains have a significant impact on the amount of carbon dioxide in the atmosphere because they are actions undertaken by
many millions of people – particularly in the richer countries. They do not really represent single actions – for
example, a single journey to a local school – they represent many millions of journeys to millions of local schools.

Tips for facilitators
If you have a large group, make extra copies of the cards, and use some of the chains twice; if you work with
a smaller group, use just 1 or 2 of the chains.
When the groups have finished, even if you were not able to form groups of 8, you can still illustrate the chain
effect in the reporting back of groups. Ask the reporting group to stand in a chain of 8 people, with each
person holding a card. Card holders can be borrowed from other groups for this part of the activity. Then ask
the card holders to read out the cards in order (while still linked to each other).

Suggestions for follow-up
The activity “How big is my foot?” measures participants’ ecological footprints by means of a questionnaire.
This is a good way for them to assess their own contribution to climate change.
You could also follow up with the activity “Climate superhero auditions”, which looks at the role of different
sectors in campaigning against climate change.

Ideas for action
The group could take the list of its own contributions, drawn up at the end of the activity, and use this to draw
up individual action plans. You could also explore as a group whether there are things the youth centre could
do to reduce its carbon emissions. If this is dependent on the local council or another body – e.g. if they provide
heating to the whole building – think about how you could involve other users of the building.
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Background information – Climate change: what is it all about?

The following provides a brief on climate change:
ff climate change is caused by the release of too much carbon dioxide and other gases into the earth’s
atmosphere. The gases form a blanket around the earth that traps heat. These gases are released when
we use fuels such as petrol, gas and coal, or electricity from these sources; in the last 130 years, the world
has warmed by approximately 0.85 °C. Each of the last three decades has been successively warmer than
any preceding decade since 1850. Higher temperatures lead to a rise in sea levels, melting glaciers, and
an increase in extreme weather events, including floods, hurricanes and droughts;
ff rich countries contribute far more than poor countries to climate change because they use more energy
in their homes, businesses and factories;
ff most rich countries have also historically contributed far more to the amount of carbon dioxide in the
atmosphere: they began to develop their industries at a time when people did not know about the
effects of burning carbon fuels. Most of the excess carbon dioxide in the atmosphere was put there by
the richer countries;
ff the effects of climate change are felt most by poor people in developing countries, where hurricanes,
floods, drought and malaria affect their livelihoods and health;
ff in the year 2000, the World Health Organization (WHO) estimated that about 150 000 people die as a
result of climate change every year. By 2020, that will be a total of about 3 million climate deaths. WHO
has now revised its estimate, and believes that between 2030 and 2050, climate change will cause
approximately 250 000 additional deaths per year, from malnutrition, malaria, diarrhoea and heat stress;
ff extreme high air temperatures contribute directly to deaths from heart disease and respiratory disease,
particularly among elderly people. In the heat wave of the summer of 2003 in Europe, for example, more
than 70 000 excess deaths were recorded (www.who.int/mediacentre/factsheets/fs266/en/).
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Figure 9. Deaths from climate change (CC deaths)

Source: World Health Organization, www.who.int/heli/risks/climate/climatechange/en/
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Handout: chain reaction cards

✄

Chain 1
Maria goes by car
to her local school
in the morning

The car burns petrol
and releases carbon
dioxide into the air

Weather patterns change, leading
to an increased risk of hurricanes,
floods and drought, particularly
in developing countries

The carbon dioxide forms a
blanket in the atmosphere
which traps the sun’s rays

There has been no rain
for months in the Tigray
region of Ethiopia

The temperature in the
atmosphere rises and
affects the global weather

Without rain, the crops
grown by Yusuf and
his family wither

Yusuf and his family
have to queue
for food aid

Chain 2
The power plant burns more
coal to produce the extra
electricity, releasing more
carbon dioxide into the air

Kevin leaves
the heating on
when he goes out

The rainfall is heavier and
lasts longer over Bangladesh,
leading to increased flooding

The carbon dioxide forms a
blanket in the atmosphere,
which traps the sun’s rays

The rising water forces
Azra to seek refuge on
the roof of her house

The water
becomes badly
polluted

The temperature in the
atmosphere rises and
affects the global weather

Azra feels unwell because
she has to drink the water
and she cannot get to
medicine or food

Chain 3
Carol thinks reusing
stuff and recycling
is a waste of time

She is always going shopping
– for gadgets, clothes, toys
for her kids, anything

The planet heats up
and ocean temperatures
rise, which increases
the risk of hurricanes

In Florida, Emilio and
his family have heard on
the radio that another
hurricane is on the way

The manufacture of plastics,
textiles, mobile phones, computers and other goods releases
carbon dioxide into the air

They gather up some
possessions and flee inland,
before the hurricane
destroys their home

The carbon dioxide forms a
blanket in the atmosphere,
which traps the sun’s rays

Emilio knows there will be
more hurricanes in the future
but his family cannot afford
to live anywhere else
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CHICKEN SANDWICH
Overview
Using information cards, participants analyse the environmental impact of a shop-bought chicken sandwich.

Key concepts
Food, health, agriculture, biodiversity, factory farming, multinational corporations

Complexity: Level 3
Group size: 10-25
Time: Part 1: 60 minutes; Part 2: 20 minutes
Objectives
ff to explore the links between food and sustainability;
ff to learn about some of the food-related threats to the environment and human health;
ff to reflect on our own eating and purchasing practices.

Materials
ff “chicken club sandwich” and cards on page 37-39.

Preparation
For Part 1:
ff make copies of “chicken club sandwich”. You will need at least one copy for each small group (4-6 people);
ff copy

the cards and cut them up. Each small group needs 11 cards, randomly distributed. If you have
more than 12 participants, make another copy of the cards and distribute these among the remaining
groups (11 cards for each group);

ff optional: stick the “chicken club sandwich” on a larger piece of paper, so participants can fix their cards

around it. You will then need sticky tape or Blu-Tack for each group.
For Part 2 (optional):
ff ask

participants to bring in a favourite item of food, or something they eat very regularly. They could
also bring in the label, if the food is packaged.

Instructions
Part 1
1.	Divide participants into groups of 4-6 people. Hand out sets of 11 cards to each small group, and a copy
of the “chicken sandwich” page.
2.	Ask participants to distribute the cards among members of their group. It does not matter if some people
have more cards.
3.	For the first few minutes, ask them to read the cards they have received, and study the ingredients listed
on the “chicken sandwich” handout. In silence, participants should place any cards which might be relevant to the chicken sandwich around the sheet. When they have finished, they should look at the cards
placed by other people in their group.
4.	After about 5 minutes of silently placing cards and reading those placed by others, ask participants to
discuss the following questions in their groups:
–– were you surprised by how many of the cards were relevant to the chicken sandwich?
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–– would any of these cards put you off eating this sandwich (or put you off eating something with
similar ingredients)?
–– which was the most shocking or surprising card?
5.	Give them 20-30 minutes to discuss the cards, then invite groups back for brief presentations. As the
groups have been discussing different cards, they will need to read out any relevant cards for other
groups.
6.	After the presentations, debrief this part of the activity (see below).
Part 2 (optional)
7.	Display the 10 questions from the handout on page 39 on a flip chart or screen. Ask participants to
answer the questions on their own, using the piece of food they brought in. If they cannot answer any
of the questions, they should write “not known”.
8.	Give them a few minutes for this exercise, then use some of the questions in the second debriefing (see
below).

Debriefing
Part 1
ff How do you feel at the end of this activity?
ff Are you surprised by how little we tend to know about the food we eat?
ff Do you think that we should know more? Why, or why not?
ff Have your opinions changed from the beginning of the activity?
ff Will you make any changes in your own eating habits?
ff What could we do as a group or community to address some of the problems discussed today?

Part 2
ff Could anyone answer all the questions?
ff Could anyone answer any of them? Do you think the questions are important? Why, or why not?
ff Which

ones are most important? Would the answer to any of them make a difference to whether you
will go on eating that food?

ff Discuss some of the answers participants wrote down.

Tips for facilitators
If you stick the handout onto a large piece of flip chart paper, and give the groups some sticky tape, they could
stick their cards around the sandwich, creating a visual collage. Before the sharing, groups could then look at
the results of the other groups.
Some participants may be a little resistant to the “bad” news about favourite foods contained on the cards, e.g.
the information about the meat industry. The purpose of the activity is not necessarily to make everyone change
their eating habits! It is to open participants’ minds to the fact that our eating choices do have consequences,
and to encourage them to be more thoughtful and aware of these consequences.
It is important at the end to come up with some positive ideas for the group so that the participants feel they
can make a contribution to some of the problems discussed. See the ideas for action.

Suggestions for follow-up
The activity “Fishing game” is a simulation, looking at the sustainability of our oceans and the effects of commercial fishing.
You could also follow up by looking at “Waste manifesto”, which examines the different types of waste and
associated problems.
The activity “The cost of fashion” moves beyond food, and examines the clothing industry, including social
and environmental conditions in manufacturing countries.
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The following websites served as sources for the food sustainability cards. Encourage participants to explore
these sites – and others – to supplement the information provided:
ff www.greenpeace.org/usa/sustainable-agriculture/issues/corporate-control
ff http://worldinfo.org
ff www.onegreenplanet.org
ff www.plasticoceans.org/the-facts
ff www.dosomething.org
ff http://ec.europa.eu/environment/archives/eussd/food.htm
ff www.worldwildlife.org/threats/overfishing
ff www.vegsoc.org/saveland

Ideas for action
There are numerous ways to take action to make food systems more sustainable:
ff make posters featuring some of the information that participants felt was most important, and use these
for an awareness-raising campaign locally;
ff researching and creating a map of local and sustainable food producers;
ff getting a group allotment or finding a plot of land for the group to begin growing its own food;
ff organising an event where sustainable local food is cooked and shared;
ff building a compost bin and starting to compost food scraps;
ff contacting a local or national NGO that works on the issue of food sustainability and asking them to
speak to the group, or about ways that the group could contribute to their work.
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✄

Handout for Part 1: food sustainability cards
The world produces nearly 300 million tonnes of plastic every year, half of which is for single use. More
than 8 million tonnes of plastic are dumped into our oceans every year. If this continues, there will be
more plastic than fish in the ocean by 2050.
There are already more than 5 trillion pieces of plastic in the world’s oceans, most of them microplastics.
These tiny broken-down pieces of plastic look like food to fish: they can end up killing the fish, or a bird
which eats the fish. Some have been found in fish eaten by humans.
Between a third and a half of all food produced around the world is lost or wasted. This is about 2 billion
tonnes of food. In the EU, food waste is expected to rise to about 126 million tonnes a year by 2020.
The average Western diet has high levels of meat, fat and sugar, which carries risks for individual health,
and for the health system. Obesity, type 2 diabetes, hypertension, osteoarthritis, and cancer are widespread
diet-related diseases.
Recent decades have seen a trend towards less sustainable and less healthy diets. For the first time in
history, the world has as many overweight people as undernourished people.
More than 85% of the world’s fisheries are either beyond, or up to safe biological limits. The populations
of several fish populations (such as Atlantic bluefin tuna) have shrunk to the point where their survival
as a species is threatened.
Greenhouse gas emissions relating to the food we eat are partly a result of transport costs, but mostly a
result of the way the food is produced – e.g. by industrial methods or by hand, in heated greenhouses
or in open fields, on existing land, or land cleared from forest.
Many countries in the developing world have deals with rich donor countries that force small farmers
to shift to industrial farming methods. These arrangements tell the farmers what to plant: mostly crops
for far-off markets instead of local crops to feed people at home.
Agriculture is one of the biggest threats to a healthy environment. It uses most of our available freshwater,
and about 20 000-50 000 square kilometres of potentially productive land is lost annually through
unsustainable farming methods resulting in soil erosion and degradation.
A typical meat eater’s diet requires up to 2.5 times the amount of land compared to a vegetarian diet
and five times that of a vegan diet.
A farmer can feed up to 30 people throughout the year with vegetables, fruits, cereals and vegetable fats
on 1 hectare of land. If the same area is used for the production of eggs, milk and/or meat the number
of people fed is about 5-10.
The meat industry accounts for 14% of greenhouse gas emissions worldwide, which is roughly equivalent
to all emissions from transport.
The cattle industry is responsible for up to 80% of Amazon deforestation. The Amazon is home to at least
10% of the world’s known biodiversity and plays an essential role in regulation of the planet’s climate.
Livestock is the most significant contributor to nitrogen and phosphorus pollution of streams, rivers
and coastal waters worldwide.
Four multinational corporations control between 75-90% of the global grain trade. Corporations are
exerting increasing pressure on farmers, making them grow crops which can be easily traded, like corn
and soy, instead of native crops.
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Six enormous agribusiness companies control nearly 70% of the world’s seed market. The same companies
control all the genetically modified (GM) crops, whose effects on the environment – and on humans – are
largely untested. Again, these 6 companies are the largest global manufacturers of pesticides.
Many of the foods we eat every day are sprayed with pesticides before they land on our tables. There
are a growing number of studies that have linked certain pesticides with increased cancer risk and with
diseases such as Parkinson’s and Alzheimer’s.
30-40% of all food is wasted, At every step of the food cycle, 30-40% of all food is wasted. Each year, a
large proportion of the food produced in developing countries never makes it to market. Consumers in
rich countries waste as much food as the entire net food production of sub-Saharan Africa.
For centuries, peasant farmers have always put aside a small portion of their crop as the following year’s
seed. Now, large multinational corporations often prevent farmers from saving seeds, forcing them to
buy new seeds for every planting season.
Factory farms now account for 72% of poultry production, 43% of egg production, and 55% of pork production worldwide. Factory farms contribute to air pollution by releasing compounds such as hydrogen
sulphide, ammonia and methane.
Factory farms normally store animal waste in huge, open-air lagoons, often as big as several football
fields, which are prone to leaks and spills. In 2011, an Illinois hog farm spilled 200 000 gallons of manure
into a creek, killing over 110 000 fish.
Land clearing in Brazil to grow chicken feed is responsible for the destruction of about 3 million acres
of rainforest. Land clearing to grow soybeans in the Amazon rainforest is responsible for clearing over
100 million hectares of forest, destroying soil fertility, threatening biodiversity, polluting freshwater and
displacing communities.
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✄

Handout: ingredients of the chicken club sandwich

Part 2: Questions (for display on flip chart or overhead projector)
ff Where is your food from? Has it travelled far to get to your plate?
ff Is the food nutritious, good for your health?
ff Is there any packaging? Is the packaging recyclable?
ff Do you know how the food was made? Was a lot of machinery used?
ff Were any pesticides or other chemicals used in producing it?
ff Was any waste produced in making this food?
ff Are there any other costs to the environment in the production of this food?
ff What proportion of the price of this food went to those who made it (or grew it)?
ff Who else made money out of this food?
ff Are there other foods or other methods of production which would have a better impact on the
environment?
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CLIMATE SUPERHERO AUDITIONS
This activity is an adaptation from the teaching pack “Heat up over climate change”, UNICEF.

Overview
Using role play, participants construct arguments for including different communities or professional bodies
in a “climate superhero team”.

Key concepts
Climate change, activism, society, democracy

Complexity: Level 1
Group size: Any (small groups 6-8)
Time: 60 minutes
Objectives
ff to understand the contribution of different elements of society in combating climate change;
ff to practice presentation and argumentation skills;
ff to appreciate the importance of one’s own contribution.

Materials
ff character cards;
ff space to carry out the auditions;
ff optional: materials such as paper and coloured pens for the groups’ presentations.

Preparation
Copy and cut out the character cards. Each small group gets a different card (character): the groups will need
enough copies of one of the cards for all members.

Instructions
If you have not previously worked on climate change with the group, you could give it some information from
pages 31-32 or begin by asking it to brainstorm what its members already know, and why the matter urgently
needs addressing.
1.	Ask the group to imagine it is interviewing potential candidates to join the climate change superhero
dream team.
2.

Divide them into seven smaller groups, but explain that the entire group will be the interviewing panel.

3.	Give each group one of the character cards. The whole group will be that character and will need to
convince the interview panel (the rest of the group) why they should be the ones to join the climate
change superhero dream team.
4.	Give groups 10-15 minutes to prepare – as a group – a 2-minute drama, speech or presentation for the
interview panel. Groups will need to think about why their character is essential to combating climate
change, and why he/she can make the most valuable contribution.
5.	After about 15 minutes, get the group together and announce the start of the climate superhero auditions. Remind them that they all represent the judges (as well as their own characters). Tell them that
there will be 4 places on the team and they cannot vote for their own character!
6.

Give each group (character) 2 minutes to convince the rest of the group why they should be on the team.
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7.	When everyone has done their presentation, announce the voting. Tell them they can vote as an individual, but remind them not to vote for their group’s character. They can choose four characters in total
that they would like to be on the team.
8.	Read out the names of the seven characters in turn, taking votes for each one. The four characters who
receive the most votes will be the ones on the superhero team.
9.

Announce the winning characters!

Debriefing
Begin by asking for participants’ general impressions: what did they think of the activity and were they happy
with the final make-up of the team? Then use some of the following questions to lead the group towards
some ideas for action.
ff Do you think the team would be better if all the characters were members? Why or why not?
ff Do

you think that in real life, the group which you represented does enough to fight against climate
change? Or do representatives of this group make the fight more difficult?
ff Are there other characters/roles (not discussed today) that you think should be included in a team to
fight climate change? Ask participants to list others they would include;
ff How many people do you think it would really take to deal with the problem of climate change? Is a
“team” of people enough for such a task?
ff Are there things that everyone in the world – no matter their role – can do to tackle climate change?
ff What could you do? What could we do as a group?
End the session by making a list of the ways in which participants can help to address the problem of climate
change. This might include making changes in their own lives, or it might include ideas for campaigning or
lobbying or joining with other organisations.

Suggestions for follow-up
The activity “Greenwashing” looks at the way that many businesses not only do not play a proper role in
fighting climate change, they actually cover up environmental damage, presenting a false view of the “good”
they are doing.
“How big is my foot?” and “Chain reactions” also look at climate change.
Your group could look at the next section for some ideas on how to involve other groups in society in campaigning against climate change.

Ideas for action
Your group could take one or more of the groups or communities listed in the activity, and research what, if
anything, they are doing to address climate change. For example:
ff what is the position of the main parliamentary groups on climate change?
ff can we invite a representative of one of these groups to speak to the group?
ff do news outlets leave the question of climate change to the “environmental correspondent”, or do all
journalists take it into account? Are floods or other extreme events reported as a probable effect of
climate change, or merely as “natural disasters”?
ff can the group make contact with journalists to ensure they are playing their superhero role!?
ff are local businesses taking their environmental responsibilities seriously? What is the effect of their
business on the local environment, and on global environmental issues?
ff can the group make contact with someone to question them about their role?
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Handout: characters cards

✄

Journalists
You can help uncover the real situation and tell others! You can keep the pressure on governments and
scientists by reporting on progress. You can also tell the world about communities already affected by
climate change and highlight where support and assistance is needed.
But – people could ignore what you say, the newspaper you work for might not be interested in printing
the story or not enough people might read what you write.
Young people and communities
You can reduce your carbon impact by making changes to the way you live. You can keep pressure on
businesses and governments to make sure they are doing everything in their power to reduce the carbon
impact of your country. You can also campaign or raise money to ensure that communities around the
world are given the support they need to deal with the effects of climate change.
But – you need time, commitment and perseverance. And not everyone might be interested.
Politicians
You have the power to make important decisions and laws that can limit the amount of carbon businesses are allowed to produce. You can make sure any cars in your country are fuel efficient. You can
invest money to support scientists to innovate and come up with new green technology.
But – elections are coming up and you do not want to make any changes that will make you unpopular
(like charging people more to fly by aeroplane). You want to stay in power. And, even without the elections looming, there may be a lack of public support for bold decisions!
Scientists
You can make new discoveries and invent new ways of producing energy that produce no carbon. Your
inventions could revolutionise the world. You could also come up with things that will help communities
already affected by climate change deal with their situation.
But – you rely on funding from governments and businesses, and you can only explore the things they
ask you to. Plus your inventions will take years to develop and will need to be tested before they can
be produced.
Business leaders
You have massive power to make changes. If you are a car manufacturer you could make sure all your
cars are fuel efficient. Or if you are an electricity company you could build wind farms instead of coalpowered generators. This would have a massive impact on the world’s carbon footprint!
But – you have to make as much money as possible for your shareholders, or else you will lose your job.
Campaigners and activists
You can research what governments and businesses are doing to address climate change, and you can
campaign and lobby for them to do more. You can encourage communities to get involved – and give
them the tools to contact their members of parliament to keep the pressure on governments to make
important decisions on climate change.
But – you have very little money to support your efforts. People might not listen to you. You might be
going against very wealthy and powerful people.
Charity workers
You can help the communities already facing the devastating effects of climate change. You can provide
mosquito nets and training for people who are not used to dealing with malaria (because of climate
change more areas are now facing the threat of malaria, a disease that is spread by mosquitoes). You can
support communities to find solutions to water and food shortages. You can also use your influence to
lobby governments and businesses to cut carbon emissions.
But – there are so many problems you are already dealing with, like supporting efforts against poverty
and HIV. And you only have a limited amount of money and staff. You get funding from individual
donations, businesses and governments, none of which is guaranteed to continue at the same levels.
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FISHING GAME
This lesson is an adaptation of “Sustainable fishing”, California Academy of Sciences.

Overview
This activity is a simulation of the fishing trade used to explore reasons for the decline in fish populations.
Participants then explore ways of making fisheries more sustainable both for animals and the people who
depend on them.

Key concepts
Fishing, sustainability, competition, consumerism, greed

Complexity: Level 3
Group size: 10-30
Time: 90-120 minutes
Objectives
ff to understand environmental concerns related to over-fishing;
ff to construct explanations and design solutions for maintaining healthy oceans;
ff to appreciate the ways in which individuals can address the problem of declining fish populations.

Materials
ff you will need 2 different types/shapes of small biscuits, sweets, or some other small object to represent

the different fish;
–– about 100 “goldfish” per small group;
–– about 50 “turtles” per small group;
–– about 100 pieces of popcorn per small group, to represent “other fish”;
ff 1 serving bowl or dinner plate per small group;
ff 1 small cup per participant;
ff spoons, 1 per participant;
ff spatulas, 1 per group;
ff tongs or chopsticks, 1 per group;
ff a stopwatch, for timing the activity;
ff fishing logs (page 47), 1 per student.

Preparation
ff make sure you have all the equipment listed above;
ff make copies of the fishing logs. You will need to copy the whole page (2 tables) for each student;
ff make two “oceans” for each group of 5-7 students: put 60 “goldfish”, 30 “turtles”, and 60 pieces of popcorn

(“other fish”) in a bowl.

Instructions
Part 1
1.	Tell participants that 1 billion people around the world depend upon seafood for their primary source
of protein. Explain that today we will be going fishing!
2.	Divide them into groups of 5-7 people and give each group an ocean. They can choose a name for their
ocean.
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3.	Give every participant their own “boat” (cup), “net” (spoon) and fishing log. Tell them they are fishers
whose livelihood depends on catching fish. They need to catch seafood that they can sell at the seafood
market.
4.

Introduce them to the different types of fish in their oceans:
–– goldfish are the fish they need to catch;
–– turtles (and other endangered species) are “fish” whose populations are endangered;
–– popcorn represent all other fish;

5.

Talk through or display the fishing rules:
–– when the fishing season starts, use your “net” (spoon) to catch “fish” from the “ocean” (bowl). Deposit
your catch into your “boat” (cup);
–– you can only use your net! Fingers, hands or anything else are out of play;
–– goldfish are the target fish: these are the ones you can sell at the seafood market;
–– if any unwanted fish – popcorn or turtle crackers – end up in your net, you cannot return them to
the ocean;
–– if you do not catch at least five goldfish in a fishing season, you will not be able to survive to the
next one. You will have to miss the next season;
–– there will be at least four fishing seasons in total.

6.	Announce the start of Fishing Season 1 and give participants 20 seconds to fish. Then announce the
end of the season. Participants must stop fishing promptly! Note: if participants are not depleting their
oceans, increase the “season” to 30 seconds.
7.

 sk everyone to count their goldfish catch, other fish catch (popcorn), and endangered by-catch (such
A
as sea turtles). The information should be recorded in the fishing logs.

8.

While participants are recording their catch, and before the start of the next season:
–– go round each ocean adding a new goldfish for each one left in the ocean; a new endangered fish
for each one left, and the same for the other fish. Explain that this represents natural reproduction
of the remaining fish in the sea;
–– ask if anyone caught less than five goldfish, and tell them that they must miss the next season if so;
–– give 1 fisher in each group a spatula and tell them that this represents trawling, and they can use
it in Season 2 instead of the spoon. You can give it to a different participant for Season 3.

9.

Announce the start of Season 2, and repeat the same procedure as for Season 1:
–– fish for 20-30 seconds;
–– fill out the logs;
–– add to the oceans: one more of each kind of fish for each one remaining;
–– give a spatula to one participant in each group (only for Seasons 2 and 3).

10.

Run Season 3 the same way as Season 2.

11.	For Season 4, take away the spatula and give 1 participant in each group a set of tongs or chopsticks.
This represents a hook and line.
12.	Add extra seasons after Season 4, if needed, until all (or most) groups fish out their ocean. Note: if, or
when a group fishes all the creatures in their ocean, allow it to “invade” other oceans. It may spread out
to different oceans, or go as one group to a single ocean. Do not tell participants in advance that they
can do this!
13.

Bring the whole group together to debrief this part of the activity.

Debriefing (Part 1)
Use some of the following questions to talk about what happened and what participants observed.
ff Which oceans ran out of fish? What were the main reasons?
ff Which fishing methods caught the most fish?
ff Which fishing methods resulted in most by-catch (fish other than the target fish)?
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ff Can you describe what happened in your ocean, over the full four seasons, with reference to your logs?
ff What were you trying to do: were you thinking about catching as many fish as possible, or did you consi-

der what it would mean if all the fishers tried to do that?
ff How much of the activity represented the real fishing industry: which bits are realistic, and what might

be missing from the model?
Give participants some information from the background information provided in “Sustainable fishing”, then
move on to Part 2.
Part 2
1.	Divide participants back into their “ocean” groups and ask them to brainstorm how they might protect
their ocean. They need to think about how to maintain healthy populations of fish that can continue to
reproduce over generations to come, while still allowing fishers to make a living – and providing sufficient
fish to those who survive on a diet of fish. Ask each group to write out its proposals and draw up a set
of rules.
2.	Fill up the oceans again and ask students to try out their ideas. Run the same number of seasons as
previously.

Debriefing (Part 2)
Discuss differences between this round and the first.
ff Did you have more or less fish left in the ocean at the end?
ff Did you reduce the amount of by-catch?
ff Did all your fishers “survive” all seasons?
ff How did your own state of mind differ: were you more or less anxious to catch more fish?

Ask groups to outline briefly the proposals they came up with.
ff Do you think your proposals were effective? Would you change anything in another game?
ff Do you think these proposals would work in real life?

End the session by asking participants how they feel at the end of the whole activity.
ff Do you think the activity was a true reflection of reality?
ff Before the activity, were you aware of the problem of over-fishing? What do you think now?
ff Will this activity make a difference to your behaviour? How?

Tips for facilitators
You can use fewer fish or different implements, but you may need to adjust the timings after the first round
to make sure most of the fish are caught.
If you run out of “fish” to replenish the oceans, you can recycle those already caught by participants. Ask them
to tip their fish into a general receptacle after they have counted them.

Suggestions for follow-up
If participants would like to learn more about food and sustainability, try the activity “Chicken sandwich”.
You could also use the activity “Mapping the globe”, where participants use a mind map to explore the links
between food, water and health in the context of human rights.

Ideas for action
Participants could carry out further research into the fish they eat, or the fish that are available in local shops
and supermarkets. There are organisations which list the fish that are currently endangered – e.g. Worldwide
Fund for Nature or Greenpeace (see www.greenpeace.org.uk/what-we-do/oceans/better-buys-what-fish-cani-eat/sustainable-seafood-faqs/). Alternatively, participants could write a letter to local shops in the name of
their youth group, asking for confirmation that fish sold are caught according to sustainable fishing practices.
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Background information – Sustainable fishing
A sustainable fishery is one whose practices can be maintained indefinitely without reducing the targeted
species’ ability to maintain its population at healthy levels, and without adversely impacting on other species
within the ecosystem – including humans – by removing their food source, accidentally killing them, or damaging their physical environment (Greenpeace, www.greenpeace.org/archive-international/en/campaigns/
oceans/seafood/what-is-a-sustainable-fishery/).

Tuna over-fishing
Tuna are among the world’s most popular fish, and for many coastal communities, a vital part of their diet,
economy, and even culture. For centuries, people fished for tuna without disturbing the balance of life in the
oceans. However, the era of industrial fishing with massive ships has led to more fish being caught than can
be reproduced by those left behind. This results in gradual depletion of the fish population.
Industrial fishing boats can catch around 3 000 tonnes of tuna in a single trip. This is twice the amount that
some Pacific Island nations take into their waters annually (Greenpeace 2012):
ff in 1950, the annual catch of tuna was around 0.6 million tonnes;
ff in 2010, it was about 6.6 million tonnes.
Today, most of the main tuna stocks have been exploited and very few remain undeveloped (FAO 2010).
Over-fishing not only destroys marine ecosystems, it also pushes fishing villages into poverty as their means
of earning a living are threatened – and a central element of their diet becomes increasingly rare.

The problem of by-catch
Two of the commercial methods of catching tuna include using large trawling nets and attracting schools of
tuna with a “floating aggregation device” (FAD). The first method can lead to dolphins being caught in the net,
because dolphins and tuna tend to swim together. As a result of many years of campaigning both at national
and international level, it is now possible to find “dolphin-safe tuna”.
The second method – the FAD – not only attracts tuna, but also many other species of marine life: for every
1 000 tonnes of yellowfin tuna caught using FAD, nearly 111 000 other creatures were caught – including
turtles, sharks, rays and marlins (Forbes 2015). When eating a can of tuna, consumers are mostly unaware of
the fact that it has probably led to a large number of other casualties.

Forced labour in the fishing industry
In order to keep canned tuna cheap, the fishing industry exploits vulnerable migrant workers to catch and
process the seafood. According to Greenpeace, Thai Union, the biggest canned tuna company in the world,
is associated with shocking labour rights abuses at sea. The Associated Press has documented the suffering
of people who were trafficked and forced to work on fishing boats. Hlaing Min, a runaway slave from Benjina,
told The Associated Press: “If Americans and Europeans are eating this fish, they should remember us. There
must be a mountain of bones under the sea. ... The bones of the people could be an island, it’s that many.”
(McDowell, Mason and Mendoza 2015).
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Handout: fishing log
Fisher’s name_____________________________________________________________

✄

After each season, record the numbers of target fish, by-catch and fish left in the ocean.

Part 1
Season

No. of goldfish left

No. of endangered species left

No. of other fish left

No. of goldfish left

No. of endangered species left

No. of other fish left

1
2
3
4
5
6

Part 2
Season
1
2
3
4
5
6
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GREENWASHING
Overview
In this activity participants analyse advertisements to identify the false messaging at the heart of greenwashing.
They use creative skills to develop their own awareness-raising advertisements against environmental threats.

Key concepts
Greenwashing, consumerism, environmental threats, sustainability, public relations

Complexity: Level 3
Group size: 4-30
Time: 90-120 minutes
Objectives
ff to identify environmental threats caused by different industries;
ff to understand the role of public relations (PR) and how it can be used to “greenwash” environmental threats;
ff to develop critical thinking skills.

Materials
ff some examples of greenwashing from www.greenwashingindex.com – or elsewhere. You can also use

advertisements from newspapers or magazines: look for ones which boast about the good done to the
environment;
ff copies of the list of questions;
ff paper and pens.

Preparation
Either print out a few examples from the website above, or arrange to project them onto a screen.

Instructions
1.	Ask participants to brainstorm the most serious threats to the environment. Make a list of their suggestions down one side of a flip chart.
2.	Now ask them to think of products or companies which contribute to these threats. Write these down
the other side of the paper, and try to link the threat to the company.
You will probably find that many of the companies link to more than one of the threats.

Global warming

Getaway Airlines

Pollution

Slim’s Laptops

Deforestation

The meat industry

Depletion of resources

Better Bombs Inc.

		

Bottled water companies

3.	After about 10 minutes, or when you have filled a flip chart, ask participants how they know about the
damage these companies do to the environment. Do they tell us?
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4.	Divide participants into groups of 4-5 people and give each group 2 examples of greenwashing advertisements and copies of the questions on page 51. Ask them to analyse the advertisements using the
guiding questions. Give them about 10 minutes for this task.
5.	When groups have finished answering the questions, ask for a quick show of hands to question 4 about
whether the message in the advertisement was “true” about the product. Briefly ask groups about their
answers to some of the other questions.
6.	Explain the idea of greenwashing (see the definitions in the background information). You could also
explain the idea of subvertising.
7.	Hand out pieces of flip chart paper to the groups. Tell them to choose one of your products and create
your own advertisement to “correct” the message put out by the producer. You want consumers to know
what they are really buying with this product! Your advertisement could be a poster or short video for
TV or radio (not more than 1 minute).
Give them 20-30 minutes for this work.
8.

Bring the group back together, and ask each small group to present its new advertisement.

Debriefing
Begin with brief feedback on the advertisements.
ff What did you like about the advertisements created by one of the other groups?
ff Do you think their message was more accurate than the company’s own?
ff Why is greenwashing a problem?
ff Had you ever noticed examples of greenwashing before? Can you give any examples?
ff What can be done about greenwashing? Who needs to do something about it? What could you do?

Tips for facilitators
The brainstorming in point 2 could also be done in small groups, and the suggestions could then be shared
with other groups. This will take more time.
After the groups have worked on the questions, do not spend too much time discussing the answers. The
purpose of these questions is for participants to begin analysing the advertisements, so they can create their
own later.
You could check whether any organisations have engaged in subvertising company brands in your country
– or whether there are international brands which have been subvertised and which ones participants will
recognise. The sites www.adbusters.org and http://thesietch.org/mysietch/keith/subvertising-gallery offer
some examples.

Suggestions for follow-up
The activity “A finite planet” looks at some of the hidden assumptions which guide mainstream thinking about
consumerism and the need for growth. You could use this activity to inspect and then question some of the
assumptions behind advertising slogans. You could also use “Waste manifesto”, which looks at some of the
effects of mass consumerism.

Ideas for action
Find out whether there is a body regulating advertisements in your country, and whether complaints relating
to greenwashing – e.g. for misleading the public – can be submitted. Use the list you drew up in point 2, or
build on it, to identify the worst offenders. Support participants to submit complaints – either to the regulating
body or to the companies themselves.
Participants could also use their “subvertised” images to campaign against the companies. They could make
them into placards or banners, or use them as memes on social media. This will raise awareness of the problem
the company wished to hide through its greenwashing!
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Background information – Greenwashing and subvertising
Definitions
It’s greenwashing when a company or organization spends more time and money claiming to be “green”
through advertising and marketing than actually implementing business practices that minimize environmental impact. It’s whitewashing, but with a green brush (Greenwashing Index).
Greenwash: the phenomenon of socially and environmentally destructive corporations attempting to preserve
and expand their markets by posing as friends of the environment and leaders in the struggle to eradicate
poverty (CorpWatch 2001).
Greenwashing: when a company, government or other group promotes green-based environmental initiatives
or images but actually operates in a way that is damaging to the environment or in an opposite manner to
the goal of the announced initiatives. This can also include misleading customers about the environmental
benefits of a product through misleading advertising and unsubstantiated claims (Investopedia).
Subvertising: is a portmanteau of subvert and advertise, and refers to the practice of making spoofs or parodies
of corporate and political advertisements (Wikipedia).
Subvertising is an attempt to turn the iconography of the advertisers into a noose around their neck. If images
can create a brand, they can also destroy one. A subvert is a satirical version or the defacing of an existing
advert, a detournement, an inversion designed to make us forget consumerism and consider instead social or
political issues (Barley 2001).
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Handout: questions for groups

✄

Product 1

Product 2

1.	What is the product being
sold in this advert?

2.	What is it for, and why
do people buy it?

3.	What message is the
company trying to
give consumers in this
advertisement?

4.	Is the message really true
about the product? Explain.

5.	Why do you think the
company is trying to
promote this message?

6.	Make a list of the most
important effects on the
environment of producing
and selling this product.
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HOW BIG IS MY FOOT?
This activity is adapted from Turner (2004) and the Global Footprint Network.

Overview
Participants calculate their ecological footprint and explore changes they could make to their lifestyles to
reduce their footprint.

Key concepts
Ecological footprint, Earth Overshoot Day, consumerism, waste, environmental threats

Complexity: Level 2
Group size: Any
Time: 60 minutes
Objectives
ff to understand the dangers posed to the earth by human activity (Earth Overshoot Day);
ff to appreciate the impact of our daily activities on the environment (ecological footprint);
ff to identify ways of reducing the size of our personal footprint.

Materials
ff ecological footprint quiz;
ff pens and paper.

Preparation
ff look through the quiz before carrying out the activity and review any questions which may be difficult

to understand for your group of young people;
ff print out the Ecological Footprint Calculator for each participant (see Handout).

Alternative: if your participants have access to the internet, you could use one of the online calculators, for
example www.footprintcalculator.org or www.nature.org/greenliving/carboncalculator/index.htm.

Instructions
1.	Ask participants if they have heard of Earth Overshoot Day. If they have not, invite them to share what
they think it might mean.
2.	Give them some information from the handout, and bring to their attention the fact that Earth Overshoot
Day occurs earlier and earlier every year. This means that humans are depleting the earth’s resources not
just more and more, but more and more quickly.
3.	Brainstorm some of the things which contribute to using up the ecological resources for a given year.
Which actions that participants carry out in their daily lives are likely to contribute to the depletion of
the earth’s resources?
4.	After the brainstorming, tell participants that we can make a rough calculation of our own contribution
to this problem, using the Ecological Footprint Calculator. This is a questionnaire which assesses the
amount of the earth’s resources that we use as individuals.
5.	Distribute the Ecological Footprint Calculator to all participants. Go through the first couple of questions
so they understand how to arrive at a number for each question. Then invite them to work through the
questionnaire individually, and arrive at a calculation for their footprint.
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6.	After participants finish, check the scores and discuss whether anyone is surprised by their own results, or
those of others. Give participants some examples of average ecological footprints in different countries
(see page 56). Ask for comments.
7.	Explain that the average earth share is currently 1.9 hectares per person, and show participants how they
can use their ecological footprint to calculate the number of planets which would be needed if everyone
in the world used the same amount of resources.

To calculate the number of planets needed, divide your ecological footprint by the average earth share (1.9).
For example, suppose my footprint is 6.5.
6.5 ÷ 1.9 = 3.4
So 3.4 earths (planets) would be needed if everyone had the same footprint as me.

8.

Ask participants to raise their hands:
ff If less than one planet was needed;
ff If between 1 and 2 planets were needed;
ff If more than two planets were needed.

9.	Ask for a few comments and reflections, then invite participants to spend a few minutes individually
looking back at their questionnaire, reviewing their answers to different questions. Ask them all to identify
up to three actions they could take to reduce their scores.
10.	Give them 5-10 minutes for this then come back to the plenary to share participants’ commitments to
decrease their footprint.

Debriefing
Begin by asking participants to share their proposals for reducing their footprint, then use some of the questions below to debrief the activity.
ff What were the three actions you came up with? How did you choose which areas of “overshoot” to address?
ff Which of your daily practices or habits affected the score more? Can you address any of these?
ff Do you think you will carry out the actions you identified (or those identified by someone else)?
ff What might make it difficult to carry them out, and how could you overcome this difficulty?
ff What are the consequences of not changing some of our routine practices? Who – or what – are the
“victims” of overshooting the planet’s resources?
ff Who has responsibility for making sure we preserve the earth’s resources? Is it enough for individuals
to change their habits?
ff What can we do to preserve the earth’s resources not only through our personal actions, but also at the
national or international level?

Tips for facilitators
If it is possible for participants to carry out the online questionnaire, this will not only be easier for you to
prepare, it will also be better for the environment!
The comparison between countries and regions is important. However, try not to lead the discussion as if only
citizens from countries with the biggest footprints are solely responsible to act. You can find country footprints
at www.footprintnetwork.org/resources/data.
You can learn more about ecological footprints at wwf.panda.org/about_our_earth/all_publications/lpr_2016/
and about Earth Overshoot Day at www.footprintnetwork.org/our-work/earth-overshoot-day/.

Suggestions for follow-up
The activity “Needs and wants” stimulates discussion on the things we really need, and those we think we
need – or those that society makes us believe we need! This might be a good follow-up for participants as it
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will lead them to question some of the choices they make in their lives, and the impact this might have on
the environment.
Alternatively, “Chicken sandwich” looks at the threats to our environment as a result of the food choices we make.

Ideas for action
Participants can continue to calculate their footprint at regular intervals, and try to decrease it by taking some
of the actions they have identified.
They could try to find out if their school or local municipality would be interested in addressing their ecological
footprint. Alternatively, encourage them to think about joining or starting a campaign for more investment
into cycling routes and public transport in the city.
Participants could also develop and run an awareness-raising campaign on Earth Overshoot Day.
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Background information – Ecological footprint

In the 1990s, the term “ecological footprint” was coined to refer to the load or demand that we place on the
earth’s resources. An ecological footprint is a measure of how much of the earth’s biologically productive land
and water is needed to produce our food, material goods and energy, and to absorb our waste.
The earth has a total surface area of 51 billion hectares, but less than one quarter of this – under 12 billion
hectares – is biologically productive for human use. In Figure 10, this is represented by the green and blue
areas. The amount of land available on the planet to provide all of the food, water and other materials that
we need to support ourselves is therefore 12 billion hectares.
Figure 10. The earth’s surface and its productive land

Marginally productive
or unproductive ocean

Biologically productive
lakes and oceans

Fertile land

Marginally productive
or unproductive land

The human population in 2017 was about 7.6 billion, and climbing. Of the biologically productive land and
water that is available, our average earth share is 1.6 hectares per person (12 billion/7.6 billion). This is the
maximum amount of the earth’s surface, for the present population, that the earth can sustain without our
slowly depleting the resources available.
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The footprint of the “average” person differs from country to country:
ff Luxembourg: 15.8 hectares/person;
ff United States: 8.2 hectares/person;
ff United Kingdom: 7.9 hectares/person;
ff Russian Federation: 5.7 hectares/person;
ff Italy: 4.6 hectares/person;
ff Serbia: 2.7 hectares/person;
ff Afghanistan: 0.8 hectares/person;
ff Eritrea: 0.4 hectares/person.
Note that the average footprint in most of the listed countries is greater than what the earth can sustain.

Earth Overshoot Day
Earth Overshoot Day marks the date when the world uses up all of the ecological resources available for a
given year and starts living on resources borrowed from future generations. It shows the gap between our
demands on the earth and how much it is able to provide.
As humans, we have always made use of nature’s resources. However, beginning in 1970, our consumption
first began to outstrip what the earth was able to reproduce. Since then, humans have used up more than
the earth can sustain with increasing rapidity. As year follows year, the earth’s natural resources have become
increasingly depleted.
Today, on average, humans demand the equivalent of more than 1.5 earths every year. It is estimated that
before the middle of this century, this may increase to two earths every year.
Earth Overshoot dates
ff 1970: December 31
ff 1987: December 19
ff 1990: December 7
ff 1995: November 21
ff 2000: November 1
ff 2005: October 20
ff 2008: September 23
ff 2010: August 21
ff 2014: August 19
ff 2015: August 13
ff 2016: August 8
ff 2017: August 2
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Handout: my Ecological Footprint Calculator

✄

Write down the number in brackets corresponding to your answer: e.g. if your shower normally lasts
between 3 and 6 minutes, write 70 in the blank space.
My score

My score

Water use
1. My shower on a typical day is:
ff No shower (0)
ff 1-2 minutes long (50)
ff 3-6 minutes long (70)
ff 10 or more minutes long (90)
2. I flush the toilet:
ff Every time I use it (40)
ff Sometimes (20)
3. When I brush my teeth,
I let the water run.
ff Yes (40)
ff No (0)

4. I washed the car or watered
the lawn today.
ff Yes (80)
ff No (0)
5. We use water-saving toilets
(6-9 litres/flush).
ff Yes (-20)
ff No (0)
6. We use low-flow showerheads.
ff Yes (-20)
ff No (0)
7. I use a dishwasher on a typical day.
ff Yes (50)
ff No (0)
Water use subtotal:

Food
1. On a typical day, I eat:
Select any that apply
ff Beef (150/portion)
ff Chicken (100/portion)
ff Farmed fish (80/portion)
ff Wild fish (40/portion)
ff Eggs (40/portion)
ff Milk/dairy (40/portion)
ff Fruit (20/portion)
ff Vegetables (20/portion)
ff Grains: bread, cereal, rice (20/portion)
2. ____ of my food is grown locally.
ff All (0)
ff Some (30)
ff None (60)
3. ____ of my food is organic.
ff All (0)
ff Some (30)
ff None (60)

4. I compost my fruit/vegetable scraps
and peels.
ff Yes (-20)
ff No (60)
5. ____ of my food is processed.
ff All (100)
ff Some (30)
ff None (0)
6. ____ of my food has packaging.
ff All (100)
ff Some (30)
ff None (0)
7. On a typical day, I waste:
ff None of my food (0)
ff One fourth of my food (100)
ff One third of my food (150)
ff Half of my food (200)
Food subtotal:
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Transportation
1. On a typical day, I travel by:
ff Foot (0)
ff Bike (5 per use)
ff Public transport (30 per use)
ff Private vehicle (200 per use)
2. Our vehicle’s fuel efficiency is
____ litres/100 kilometres.
ff less than 6 litres (-50)
ff 6-9 litres (50)
ff 10-13 litres (100)
ff More than 13 litres (200)
3. The time I spend in vehicles
on a typical day is:
ff No time (0)
ff Less than half an hour (40)
ff Half an hour to 1 hour (60)
ff More than 1 hour (100)

4. How big is the car in which
I travel on a typical day?
ff No car (-20)
ff Small (50)
ff Medium (100)
ff Large (SUV) (200)
5. How many cars are there
in our driveway?
ff No car (-20)
ff 1 car (50)
ff 2 cars (100)
ff More than 2 cars (200)
6. On a typical day, I walk/run for:
ff 5 hours or more (-75)
ff 3 to 5 hours (-25)
ff 1 to 3 hours (0)
ff Half an hour to 1 hour (10)
ff Less than 10 minutes (100)
Transportation subtotal:

Shelter
1. Number of rooms per person
(divide number of rooms by
number of people living at home)
ff Fewer than 2 rooms per person (10)
ff 2 to 3 rooms per person (80)
ff 4 to 6 rooms per person (140)
ff 7 or more rooms per person (200)

3. We own a second, or holiday
home that is often empty.
ff No (0)
ff We own/use it with others (200)
ff Yes (400)
Shelter subtotal:

2. We share our home with
non-family members.
ff Yes (-50)
ff No (0)

Energy use
1. In cold months,
our house temperature is:
ff Under 15° C (-20)
ff 15-18° C (50)
ff 19-22° C (100)
ff 22° C or more (150)
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2. We dry clothes outdoors
or on an indoor rack.
ff Always (-50)
ff Sometimes (20)
ff Never (60)

3. We use an energy-efficient refrigerator.
ff Yes (-50)
ff No (50)
4. We use compact fluorescent light bulbs.
ff Yes (-50)
ff No (50)
5. I turn off lights, computer and
television when they are not in use.
ff Yes (0)
ff No (50)

6. To cool off, I use:
ff Air conditioning:
car/home (30 for each)
ff Electric fan (-10)
ff Nothing (-50)
7. Outdoors today, I spent:
ff 7 hours (0)
ff 4 to 6 hours (10)
ff 2 to 3 hours (20)
ff 2 hours or less (100)
Energy use subtotal:

Clothing
1. I change my outfit every day
and put it in the laundry.
ff Yes (80)
ff No (0)

5. I give the local charity shop
clothes that I no longer wear.
ff Yes (0)
ff No (100)

2. I am wearing clothes that have
been mended or fixed.
ff Yes (-20)
ff No (0)

6. I buy hemp instead of
cotton shirts when I can.
ff Yes (-10)
ff No (0)

3. One fourth of my clothes are
handmade or second-hand.
ff Yes (-20)
ff No (0)

7. I never wear ___ %
of the clothes in my cupboard.
ff Less than 25% (25)
ff 50% (50)
ff 75% (75)
ff More than 75% (100)

4. Most of my clothes are
purchased new each year.
ff Yes (120)
ff No (0)

8. I have ____ pairs of shoes.
ff 2 to 3 (20)
ff 4 to 6 (60)
ff 7 or more (90)
Clothing subtotal:

Stuff
1. All my rubbish from today
could fit into a:
ff Shoebox (20)
ff Large bucket (60)
ff Garbage can (200)
ff No rubbish created today! (-50)

2. I reuse items rather than throw
them out.
ff Yes (-20)
ff No (0)
3. I repair items rather than
throw them out.
ff Yes (-20)
ff No (0)
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4. I recycle all my paper, cans,
glass and plastic.
ff Yes (-20)
ff No (0)
5. I avoid disposable items as often
as possible.
ff Yes (-10)
ff No (60)

6. I use rechargeable batteries
whenever I can.
ff Yes (-30)
ff No (0)
7. Add one point for each euro
you spend in a typical day.
Today was a Buy Nothing Day (0)
Outdoors today, I spent:
Stuff subtotal:

Fun
1. In my locality, the land converted
into fields, rinks, pools, gyms, ski slopes,
car parks, etc. added together occupy:
ff Nothing (0)
ff Less than 1 hectare (20)
ff 1 to 2 hectares (60)
ff 2 or more hectares (100)
2. On a typical day, I use the TV or
computer:
ff Not at all (0)
ff Less than 1 hour (50)
ff More than 1 hour (80)

3. How much equipment is
needed for typical activities?
ff None (0)
ff Very little (20)
ff Some (60)
ff A lot (80)
Fun subtotal:

Summary
Transfer your subtotals from each section and
add them together to obtain the grand total.
ff Water use

ff Food

ff Transportation

ff Shelter

ff Energy use

ff Clothing

ff Stuff

ff Fun

Grand total:
My ecological footprint is:
Grand total divided by 100 = _____ hectares
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MAPPING THE GLOBE
Overview
The activity uses mind-mapping to point up the connections between human rights and the environment.

Key concepts
Health, food, water, human rights

Complexity: Level 3
Group size: 9-20
Time: 90 minutes
Objectives
ff to understand the close connection between environmental questions and human rights;
ff to explore the meaning of the rights to health, food and water;
ff to develop skills of co-operation and analysis.

Materials
ff flip chart paper;
ff masking tape or Blu-Tack;
ff Post-its or a few additional blank cards for each group;
ff coloured pens.

Preparation
ff make

copies of the cards on page 65 and cut them out. Each group will need a set of cards (there are
three groups altogether);
ff prepare a large sheet of paper for each group: this could be 2 pieces of flip chart paper taped down the
middle. In the centre of each group’s sheet, write one of the following:
–– right to health;
–– right to water;
–– right to food.
ff make sure you have enough room for 3 groups to work around their sheet of paper.

Instructions
1.	Ask participants what they know about the rights to health, food and water. Provide them with basic
information from the background information “Human rights and environmental protection” if they
cannot supply it themselves.
2.	Explain that the activity will explore the connection between these human rights and environmental
protection, using the process of a mind map. Provide an example of a mind map if participants have not
used this method before.
3.	Divide participants into three groups, and allocate one of the rights to health, food or water to each
group. Give each group the flip chart paper you have prepared and a set of cards.
4.	Tell groups that they have 45 minutes to produce a mind map connecting as many of the key terms as
they can. Explain that if the connections are not obvious, they will need to provide information within
their diagram – for example in the connecting links between two cards. They may also wish to include
more key terms of their own. Provide them with some additional blank pieces of paper or sticky notes
in case they wish to do this.
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5.	After 40 minutes, invite the groups to look at the mind maps produced by other groups. Ask them to make
a note of anything that is not clear or where they need further information from the group responsible.
6.

Bring all participants back together for the debriefing.

Debriefing
ff How did you find the task – was it easy, difficult, enjoyable?
ff Did you manage to include all the key words in your map? Could you have done so with more time?
ff How easy was it to identify the links? Which ones were least obvious?
ff Was the task helpful in terms of clarifying concepts or in terms of seeing connections?
ff Did you learn anything new from anyone in your group?
ff What did you notice about the maps produced by other groups? Did you have any questions?
ff What are the main conclusions you would draw from the discussions you had?
ff Do you think it makes sense to talk about the right to environmental protection?
ff Do you notice examples of the environment affecting people’s rights in your society?
ff How can you help to protect the environment in your everyday life?
ff Do you think that young people are conscious enough of the links between environmental protection

and human rights? Can you think of ways to make these links more explicit?

Tips for facilitators
The activity includes some terms that you may need to familiarise yourself with before introducing them to
participants. If you think participants may be unfamiliar with some of the terms, you could miss out some cards,
or replace them with terms participants will know. Alternatively, allow them to look things up as they work.
It is important for you to familiarise yourself with the mind-mapping tool: look at the example provided below
(Figure 11) and make sure you feel confident about explaining it to participants. It is always useful to work on
a few branches with participants before asking them to do their own maps.
When they draw their own maps, encourage them to be creative and include details or visual aids such as
icons, drawings, arrows, highlighting or other methods.
When the groups have finished their maps you could simply invite them to walk around and look at the maps
of other groups. If groups want to present their results they should be advised to talk briefly about the process,
perhaps focusing on difficulties or points of disagreement, rather than trying to talk through the map itself.
You can find brief information below concerning the specific human rights that groups will be working on.

Suggestions for follow-up
The activity “The cost of fashion” looks at human rights and sustainability issues connected to the textile industry.
You could also use the activity “Our futures” for participants to begin thinking about a holistic response to
some of the sustainability issues in their community.

Ideas for action
Draw up a list of concrete ways in which they can help to protect the environment. Help them put it into practice!
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Background information – Human rights and environmental protection
The rights to health, food and water
Everyone has the right to a standard of living adequate for the health and well-being of himself and of his family.
(Article 25, Universal Declaration of Human Rights)
The States Parties to the present Covenant recognize the right of everyone to an adequate standard of living for
himself and his family, including adequate food … The States Parties will take appropriate steps to ensure the
realization of this right, recognizing to this effect the essential importance of international co-operation based
on free consent.
(Article 11, International Covenant on Economic, Social and Cultural Rights)
The States Parties to the present Covenant recognize the right of everyone to the enjoyment of the highest
attainable standard of physical and mental health.
(Article 12, International Covenant on Economic, Social and Cultural Rights)
The right to health was recognised as early as 1946, when the constitution of the World Health Organization
(WHO) stated that the enjoyment of the highest attainable standard of health is one of the fundamental rights
of every human being.
In 2000, the United Nations Committee on Economic, Social and Cultural Rights, the Covenant’s supervisory
body, adopted a General Comment on the right to health that provides an interpretation of the right to health
as enshrined in Article 12 of the Covenant. This General Comment interprets the right to health as an inclusive
right that extends not only to timely and appropriate health care but also to those factors that determine
good health. These include access to safe drinking water and adequate sanitation, a sufficient supply of safe
food, nutrition and housing, healthy occupational and environmental conditions, and access to health-related
education and information.
In 2002, the UN Committee further recognised that water itself was an independent right. Drawing on a range
of international treaties and declarations, it stated that “the right to water clearly falls within the category of
guarantees essential for securing an adequate standard of living, particularly since it is one of the most fundamental conditions for survival”.

Human rights and the right to environmental protection
In parts of Europe, as in all other parts of the world, there are people facing acute water shortages, declining
fish supplies, deforestation, pollution and other environmental disasters. The victims of these disasters are not
just animals and wildlife, they include humans as well. More often than not, the humans who are affected are
those least able to defend themselves: the poor, the disadvantaged, the marginalised.
The issues of human rights and environmental protection come together in a world that manages to protect
and nurture both human and non-human life in a sustainable way. It is increasingly obvious that the questions
of environmental degradation and human rights violations are heavily interdependent and an understanding
of the common issues can only help our efforts to work for each of them.
For further information on the links between environmental rights and the European Convention on Human
Rights, see “Environmental protection and the European Convention on Human Rights”, available at www.
echr.coe.int/LibraryDocs/DG2/HRFILES/DG2-EN-HRFILES-21(2005).pdf. Also see the Declaration on the United
Nations Conference on the Human Environment (Stockholm Declaration), available at www.un-documents.
net/unchedec.htm.
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Background information – Mind-mapping
Mind-mapping is a simple and powerful tool, a non-linear way of organising information and a technique that
allows the natural flow of ideas to be captured. The purpose is to cluster similar ideas, to see links between
them and to pick out the most important issues, particularly when discussing or brainstorming. It is a good
way of making sure that all aspects of a situation have been considered. Start with the central issue or question
and build outwards like a tree, extending branches to make sub-branches and even sub-sub-branches. You
should end up with a spider’s web of interconnected concepts.
For further information on mind-mapping see: https://thinksmart.com.
Figure 11. Example of mind-mapping
teacher training /
retraining facilities

financial support
health and safety

physical infrastructure
(school buildings)

school programme / curriculum

qualified teachers
state salary

right to
education

technical equipment (textbooks,
paper, pens, information technology)
transport infrastructure

support for economically disadvantaged

legislative base
universal access
non-discrimination
free primary education
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education in places of detention
special needs provisions
equal provisions for girls / boys

Handout: key words

human rights

agricultural
productivity

economic
development

social
development

cultural
development

food
distribution

adequate food

healthy
development
of the child

infant mortality

land
occupations

nutrition

food resources

arable land

crops

irrigation

dams

immigration

minority

soil depletion

food and
agriculture
policies

food safety

pesticides

food security

wetlands

estuaries

fisheries

globalisation

refugees

labour issues

rural
development

trade

sustainable
development

urbanisation

pesticides

disease

drugs

local knowledge

pollution

waste

watersheds

rivers

nuclear energy

marine
mammals

groundwater

peace

conflict

forest

deforestation

toxins

biodiversity

cultural
diversity

Europe

Mediterranean

culture

right to
property

right to health

right to food

NGO

youth
organisations

children’s health coastal systems

diet

✄

environmental
protection

climate change natural hazards
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NATURE JOURNALISTS
Overview
This is an outdoor activity that aims to recreate a sense of connection with nature and the environment.

Key concepts
Nature and the environment, biodiversity

Complexity: Level 1
Group size: Any
Time: 60 minutes
Objectives
ff to develop a sense of connection to nature;
ff to motivate young people to spend more time in nature;
ff to develop skills of observation.

Materials
ff a sheet of A4 paper and a pen for each participant;
ff (optional) photo cameras or other devices that can take photos.

Preparation
Find a calm spot in nature. It can be a nearby forest, urban park or garden. If possible, take participants out of
the city/town: their experiences will be stronger the further they are from urban life.

Instructions
1.	Inform participants that today they will be nature journalists, and will explore a natural site. Give each
participant a sheet of A4 paper and a pen.
	Optional: if a camera or smartphone is available for every participant, you could allow them to use these.
Do not allow cameras/smartphones if some participants do not have access to them.
2.	Once you are at the site, prepare participants for the experience by reminding them that nature is a great
place to get rid of stress, or to breathe cleaner air than in a city, or to find peace and quiet. Tell them that
they have about 30 minutes to explore nature, without talking to each other. They can take notes (and
photos) in these 30 minutes, on the following signs of life:
–– signs of dependence (one thing being dependent on another);
–– signs of change;
–– signs of human activity;
–– something unusual or surprising;
–– an animal, a vegetable and a mineral;
–– biodiversity (the wide variety of living things);
–– their feelings.
3.	After 30 minutes, bring them back together and ask them to share their notes in small groups (3-5
participants).
4.

Bring the whole group together for a debriefing after a further 15-20 minutes.
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Debriefing
Begin by asking for answers to a few of the questions they investigated. You could ask participants to share not
their own answers, but the answers of others in their small group. Then discuss some of the following questions.
ff Did you enjoy the experience outside? What did you like or not like?
ff Did you discover anything new or unexpected?
ff Did your answers differ from those of others in your small group? Can you explain this?
ff Many natural sites risk disappearing because of human activity, such as industry, agriculture, or pollution.
Did anyone find any evidence of this?
ff Did spending some time in nature remind you of the value of the environment?
ff What role does nature play in the survival of humanity, and the planet as a whole?
ff How can we make sure that nature and the environment are better defended?

Tips for facilitators
If your group is small, you could bring participants straight back together for the debriefing.
Depending on the group of young people you work with, you may wish to have a thematic exploration of
nature. For example, you could ask participants to identify as many species of trees or plants as they can in 30
minutes, and then have a discussion on the value of biodiversity.

Suggestions for follow-up
The activity “Waste manifesto” looks at the effects of pollution on the natural environment, beginning with an
investigation of participants’ own habits of throwing things away.
You could also try the activity “Take a step forward” in which participants role play people in other parts of the
globe, often severely disadvantaged by the environmental effects of human activity.

Ideas for action
Try to find out more about who is responsible for looking after the natural site where you ran your activity – if
anyone is. Are there any mechanisms in place to safeguard the biodiversity? Are there any possible threats
to the site?
If participants are interested, you could explore ways of creating a small garden together – perhaps taking on an
allotment, or looking around for unused land that could be developed. Take a look at www.guerrillagardening.org
for inspiration!
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NEEDS AND WANTS
Overview
This activity looks at the difference between needs and wants, how we define each, and why this matters for
the planet’s sustainability.

Key concepts
Health, planning, local environment, development, community

Complexity: Level 1
Group size: Any
Time: 45 minutes
Objectives
ff to understand the difference between needs and wants;
ff to appreciate the relationship between consumption and sustainability;
ff to be able to identify ways to reduce our environmental impact.

Materials
ff “Needs and wants” cards

Preparation
ff Make copies of the cards and cut out the cards. You will need 1 set per pair or small group. Put each set

into an envelope.

Instructions
1.	Ask participants to pair up or work in small groups. Hand out a set of “needs and wants” cards to each
group.
2.

Tell groups to open their envelopes, and take 5 minutes to divide the set of cards into two piles:
–– things you need to live a healthy life (needs);
–– things you do not necessarily need, but that might be nice to have (wants).

3.	After about 15 minutes, ask participants to comment on their choices. You could draw up a general list
on a flip chart to reflect the choices of the group. Use the left- and right-hand column to put needs or
wants where there is no disagreement.
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Agreed needs

Possible needs/possible wants

Agreed wants

		
Briefly discuss the following questions:
–– which cards were difficult to classify as either needs or wants? Why?
–– was there any disagreement in your group over how to classify cards?
–– which cards were definitely needs, and which were definitely wants?
4.	After a short discussion, ask participants to go back into their groups and shuffle the cards again. This
time they should divide them into piles:
–– things that end up being thrown away or wasted (at least in part);
–– things that are not thrown away or wasted.
5.

Give them about 5 minutes to complete the task then debrief the whole activity.

Debriefing
Use a few of the questions from either section to debrief the activity.
Needs and wants
ff What is the difference between a “need” and a “want”?
ff How did you differentiate between your wants and needs? Was it easy?
ff Why do you think there was disagreement about how to classify the cards as needs or wants?
ff How do you feel when your needs are not fulfilled? How do you feel when your wants are not fulfilled?
What is the difference?
ff Do you think your needs would have been different if you had lived 200 years ago?
ff Are there people in the world who don’t have their basic needs met? What about people in your community?
ff Is there anything in the “want” column which is actually necessary for human existence – even if you
didn’t think it was a need for you?
ff Use this question as an opportunity to speak about the role that trees, flowers, insects, etc. play in sustaining life on earth.
Waste
ff How easy did you find this part? What was difficult?
ff Do you think we “throw away” some of the things nature provides – e.g. sunlight, water, trees? How could
we make better use of these things (and why does it matter)?
ff Do you ever recycle your own possessions? Do you ever use recycled possessions from other people?
ff The earth is huge: does it really matter if we throw things away or do not recycle properly?
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Suggestions for follow-up
You could follow up with the activity “Waste manifesto”, which looks at how much participants throw away
and helps to develop a policy for the group on waste.
The activity “Nature journalists” takes participants out into nature in order for them to reconnect, and see the
importance of preserving a healthy environment.

Ideas for action
Find out if Buy Nothing Day is held in your country, or select your own date when the group will agree to buy
nothing, and publicise this in the local community. Support them to create placards and information leaflets
to hand out in advance of the day.
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Handout: “needs and wants” cards
Love

Being able to walk

Internet

Friends

Being able to talk

Trees

Meat

Insects

Jokes

Freedom

Bicycle

Laptop

Car

✄

Security

TV

Cellphone/
Smartphone

Fruit

Family

Birds

Bees

Sunlight

Water

Rain

Soil

Money

Bed

Flowers

Books

Entertainment

Food

Clothes

Electricity

Medicine

Radio

Theatre

Air

Toys

Shoes

Music

Soap

Paper

Heat

Vegetables

Home
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NEOCLEAR INC.
Overview
This is a simulation exercise exploring different opinions on nuclear energy and sustainability.

Key concepts
Energy sources, nuclear energy, nuclear waste, renewable energy, sustainability

Complexity: Level 4
Group size: 10-20
Time: 120 minutes
Objectives
ff to explore social, economic and environmental concerns relating to nuclear energy;
ff to negotiate conflict arising from different needs and visions of society;
ff to explore energy transitions and their costs and impact on society;
ff to develop debating and analytical skills.

Materials
ff a large space that can be arranged as a municipal hall for a public hearing, with the possibility of separate

spaces for work in small groups;
ff copies of role cards and sheets of paper for name tags;
ff a watch or clock;
ff a small bell for the Mayor of Floville;
ff paper and pens.

Preparation
ff photocopy

the role cards in the handout, the description of the problem and the rules of debate
(optional). You will need a copy of the Mayor’s role card and equal numbers of representatives in the
different groups (as far as possible);
ff prepare name tags for the different parties/groups that will be represented at the meeting;
ff list the different roles on a flip chart so that everyone can see them;
ff make sure you have space for the Town Council Meeting and separate spaces for the different groups,
so that they can discuss their position beforehand or meet with others.

Instructions
1.	Read out the description of the problem. Explain that all participants (except the representatives of the
Windland Parliament) are citizens of Floville and are troubled by the problem of whether the nuclear
plant not far from the city should close down.
2.	Show participants the list of different roles and ask everyone to select one. Hand out the role cards and
the description of the problem and indicate where people and groups can meet up beforehand, and
where the Town Council Meeting will take place later on.
3.	Explain the rules of debate that will be used during the meeting. If possible, display these in a prominent
place.
4.	Explain that there will be 30 minutes before the actual meeting so that people can meet
other citizens, prepare what they want to say and decide how they want to vote. Tell them that the Town
Council Meeting will last 40 minutes, and that there may be very little time for actual speeches because
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of the number of people attending. For that reason, they should try to prepare just 1 or 2 points that
they want to make.
5.	Use the preparation phase to set up the space for the council meeting. Ideally, people should sit in a
semi-circle or horseshoe shape, with the Mayor at the front, in a slightly elevated position. Parties or
groups should be able to sit together, and you should place their name tags on the tables in front.
6.	After 30 minutes, call the citizens for the meeting (or ask the Mayor to do so). He/she should remind
people of the basic rules of debate and give a short speech to introduce the meeting.
7.	At the end of the meeting, after 40 minutes, the Mayor should call for a vote. When the votes have been
counted and the result declared, announce the end of the activity, and invite people to bring their chairs
into a circle for the debriefing.

Debriefing
Start the feedback by greeting everybody by their real names, or use another technique to enable participants
to give up the roles they had during the simulation. This is important before starting the debriefing.
Gather some feelings from participants about the process, before going on to discuss issues raised by the activity.
ff Were you surprised by the result of the vote, and did it reflect the position of the person you were playing?
ff Did interaction with other people or groups make you alter your approach or your attitude towards the

problem?
ff What were the most persuasive arguments for you?
ff How easy was it to identify with your role? Why or why not?
ff Do you think that this role play was realistic? Could a similar case happen in your community? Can you

think of examples where it has?
ff How would you react if there was a proposal to build a nuclear energy plant in your town/place of resi-

dence? Did the activity alter your attitude at all?
ff What do you understand by living in a clean environment, or living in a sustainable world?
ff What can we all do to reduce the amount of energy we use, or to influence the sources of energy?

Tips for facilitators
If possible, you should run this activity with a co-facilitator in order to be able to answer questions and coordinate each step of the activity at the same time. The activity could also benefit from having more time
available, particularly during the actual meeting, so that participants have the chance to respond to comments
made by others.
During the preparation phase, it may be useful to check that participants are using the time to meet others
or to plan what they are going to say during the meeting.
You could allocate the roles beforehand or distribute them randomly in order to save time during the session.
Note that the role of the Mayor is a very demanding one, and the person playing it will need to feel confident
about facilitating the meeting and – if necessary – cutting people short in order to allow everyone to speak.
You may need to go through the task with the participant playing the role of Mayor before the actual simulation.
However, during the simulation, you should try to play no active role, both in order that the person playing the
Mayor feels trusted by you, and in order that other participants respect his/her decisions rather than looking
to you. Of course, if difficulties arise, you may find it necessary to intervene in the course of the simulation, but
you should try to do this without undermining the authority of the participant playing the Mayor.
If the simulation gets out of control – for example, because people stray off the topic or new pieces of information are invented – or if the council gets caught in a deadlock and cannot come to an agreement, point out
that this can reflect a result in real life, and does not indicate that the activity has failed. You can use this in the
debriefing at the end to discuss the difficulty of reaching agreement on issues such as these.
During the debriefing, it is very important to try to avoid repeating the simulation. People need to try to detach
themselves from the role they played in the activity in order to be able to reflect properly on what they have
been through. You should help them to look back on the simulation with their normal “hats” on rather than
in their assumed roles.
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Depending on the context you are working in, it may be more appropriate to build the activity around questions of energy coming from fossil fuels or coal, for example. Or you may prefer some other combination. You
can add news reporters to the activity in order to get a view on the process which is slightly detached; this,
however, can add to the time, if you want to discuss the reports with the group (see below for suggestions).

Suggestions for follow-up
You could follow up the activity by looking at the impact of carbon-based energy sources on the environment.
The activities “Chain reactions” and “Climate superhero auditions” address this issue.
You could also encourage participants to further explore the arguments for and against nuclear energy. The
following websites, among many others, offer some arguments:
www.debatingeurope.eu/focus/infobox-arguments-for-and-against-nuclear/#.Wo1yXXxG1aR
http://100-gute-gruende.de/pdf/g100rs_en.pdf (based on the German context)

Ideas for action
Participants could research the energy companies working in the area to see whether they use any of the
main renewable energy sources: wind, solar, biomass, hydro or geothermal. They could draw up a comparison,
taking account of any plans by these companies to move away from carbon-based fuels (like coal, oil or gas).
Encourage participants to let the “dirtiest” energy companies know that, as potential customers, they are deeply
concerned about the impact of their companies on the environment. There may even be local organisations
or initiatives which they could join in campaigning for cleaner energy.
Depending on the context where you and the participants live or work and the current issues being debated
within the town councils, it may be interesting to visit a council meeting in your area in order to see how these
work in practice.
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Resources for the debate
List of participants in the meeting
Try to keep the numbers balanced by having the same number of representatives for each political party, and
the same number in each of the citizens’ groups. You can have as many ordinary citizens as you like.
Role
The Mayor of Floville

No of participants
1

Town Council Members: 3 different parties should be represented.
Try to make the parties equal in size

3-6

Trade union representing the workers at the plant

1-2

Stop Nuclear Energy group

1-2

EF – Energy for the Future

1-2

Representatives of the Windland Parliament

1-2

Ordinary citizens

Any

Optional: journalists who will report on the meeting

1-2

Rules of debate
You may wish to alter these rules according to the size of your group and the time you have available:
ff the meeting will be chaired by the Mayor, and his/her decision on all matters is final;
ff if you wish to speak, you should raise your hand and obtain permission from the Mayor;
ff comments should be brief, and should not exceed 2 minutes;
ff the meeting will close after 40 minutes, with a vote on whether or not the nuclear plant should be closed
down;
ff anyone attending the meeting is entitled to speak and to vote at the end.

Scenario
Will NeoClear close down?
You live in the picturesque town of Floville, a town of about 70 000 people. Your town is perhaps best known
for its nuclear plant, NeoClear, which was built 30 years ago. Over 2 000 people in your town and the surrounding areas are employed either directly or indirectly by this nuclear plant. This has been of benefit not just to
those individuals, but also to the local economy.
However, NeoClear is an older model of nuclear plant, and a number of recent independent assessments have
questioned its safety. Since NeoClear’s very beginnings, it has seen protests from groups and citizens, but these
recent studies have escalated the protests and calls have been heard for it to be closed down completely.
The area around NeoClear carries a low risk of earthquakes and the plant is also built on top of a large aquifer.
When it was first built, the company assured its critics that methods had been put in place to remove the risk
of radiation polluting the water supply. Not everyone believed it. More recently, partly because of the tragic
events at Fukushima in 2011, but also for other reasons such as the risk of terrorism and the age of the nuclear
plant, local politicians have called for the plant to be closed down. There has even been international pressure:
NeoClear is not far from the international border with neighbouring Windland, whose parliament has already
voted to stop using nuclear energy.
The people of Floville cannot decide to close down NeoClear on their own, but they can take a popular vote
which will have to be taken into account by national decision makers. The Town Council has called for a special
meeting, to which all are invited, to resolve this issue.
The meeting will take place in 30 minutes.
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Handout: role cards

✄

The Mayor of Floville
You are chairing the meeting and it will be your role, once it begins, to welcome the participants and
remind them of the rules of debate. During the meeting, you should try to give everyone the opportunity
to speak – and should not allow anyone to speak for too long!
You are very worried about the bad publicity that this case has been attracting and you plan to try,
before the meeting, to speak to some of the groups to try to persuade them to soften their positions.
Town Council Member: Republican Party
You represent the Republican Party on the Town Council. You generally support any forms of energy
which can reduce the costs for the state and ensure as much tax revenue as possible. You believe that
nuclear energy offers a good alternative to dirty fossil fuels like oil, coal and natural gas. Nuclear energy
seems like the perfect solution for the future, as it pollutes less and is cheaper (in the short term).
You are also aware of the number of people working at the nuclear plant who will be out of work if it is
closed down. You do not want to alienate potential voters.
Town Council Member: Populist Party
You represent the Populist Party on the Town Council. You stand for the people, and you are worried about
the number of people who will lose their jobs if the nuclear plant closes down. You are inclined to support
keeping the plant open, but you are also concerned about the health, environmental and safety risks.
You are aware that your seat is under threat at the next council elections, so you will probably support
whichever option appears to be more popular.
Town Council Member: Green Party
You represent the Green Party on the Town Council. You believe it was a mistake to open this plant in
the first place and you want it closed as soon as possible. The Fukushima disaster showed the world
what your party has always said: we need green and renewable energies, and nuclear energy is neither
of these. It is unsafe, and is more expensive than others if costs such as health risks, waste disposal and
security costs – for example against terrorist attacks – are all taken into account. The cost of storing
nuclear waste is enormous, and there is no technology today which allows us to do so safely. Green
alternatives are possible, and our neighbours from Windland have shown us that this is a good political
solution. Workers can easily be reintegrated from the old nuclear plant into renewable energies – so the
jobs of 2 000 people are not at risk!
Members of the trade union representing the workers at the plant
You represent the workers at the NeoClear plant. This plant helps over 2 000 people earn a living, in a
region where there is high unemployment. You know that these workers are unlikely to find employment elsewhere if the plant closes down. You are also convinced that the plant is safe: you work there,
and you know it is checked regularly and that equipment is monitored and updated when necessary.
You are worried that if the plant is closed down, there will not be any investment to reskill and reintegrate
the workers. They will be in the same position as thousands of other unemployed people in the region.
Members of the Stop Nuclear Energy group
Your group is against nuclear energy and has protested against the plant ever since it was built. You think
that nuclear energy is unnecessary, expensive and dangerous – both for the planet and for people. We
have all heard about Fukushima, but there have been more than 20 nuclear accidents or incidents. You
are worried that this nuclear plant is relatively old and that it now poses serious risks for local inhabitants.
Furthermore, many people are unaware that uranium is no longer being mined in your country: it comes
from countries where people are being exploited and their lands are taken away to be used for mining.
Uranium mining leaves dead lands behind.
Further, the risk of destroying the aquifer below NeoClear is huge, and your region is in danger of losing
its main drinking water supply.
You want to send a message to the representatives of the workers at NeoClear: closing the nuclear plant
can allow new jobs to be created in more sustainable energy fields. This will mean more work and greater
safety for you and your children!
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Members of EF – Energy for the Future
You represent the company managing the nuclear plant at the moment. You have invested time and money
in this plant, and it has supplied homes and industry in the region with energy, and offered employment
to 2 000 local people. Your company carries out regular safety checks and risk assessments and you know
that everything is in order. The plant poses no threat to the environment or to people’s health.
If the worst comes about and the decision is made to close the plant, you want to be sure that all shareholders in the company are fully compensated for any losses. The company should not have to pay for
decommissioning the plant and should not have to pay compensation to workers.
Members of the Windland Parliament
Your parliament decided recently that all nuclear plants on the territory of Windland had to be closed
within 10 years. You were invited to Floville to give testimony explaining why you voted to close down
nuclear plants in your country.
Your main reasons for voting to close down nuclear plants were that uranium is not sustainable and will
be depleted in the not-too-distant future. All this technology will then become useless. You decided
that it is much more worthwhile to invest in sustainable energies like wind or the sun, than to continue
subsidising the nuclear sector.
You want to give a strong political signal related to the risks that NeoClear poses to people in Windland,
as the border is just 2 km from the plant. You think closing down NeoClear is an important step towards
clean energy throughout the region.
Role card: Citizens of Floville
You are worried about the conflict related to the closing down of the plant. There are good arguments
for and against on each side. At the moment you do not know what you will vote for: you need to speak
to as many different groups as you can and then you plan to make up your mind.
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OUR FUTURES
This activity is an adaptation of “Our futures” from “Compass: manual for human rights education with young
people”, Council of Europe (2012).

Overview
This is a creative activity, where participants design and draw a model for an ideal development in their
community.

Key concepts
Health, planning, local environment, development, community

Complexity: Level 2
Group size: 6+
Time: 60 minutes
Objectives
ff to understand some of the considerations involved in urban (re)development;
ff to develop creativity, group work skills, co-operation and respect for others;
ff to develop skills necessary for participating in local democracy and development.

Materials
ff paper for drafts;
ff large sheets of paper for the final design;
ff paints, brushes, pencils, pens and markers;
ff materials

for a collage, e.g. coloured paper, magazines, twigs, rice, beans, dead leaves, shells, drinking

straws;
ff scissors;
ff glue and tape;
ff pictures or photographs of how the neighbourhood/town looked 10 or 20 years ago (optional);
ff maps of where you live, both old and new maps (optional).

Preparation
ff make sure that you have plenty of materials for making the models. Start saving small containers, inner

tubes from toilet rolls, etc. well in advance of starting this activity;
ff you

could prepare participants by encouraging them to walk around their locality, noting things they
would have done differently, if they had been responsible for development.

Instructions
1.	Introduce the concept of change over time. Ask participants to think back to when they were younger
and what their homes and local streets looked like, and how they have changed.
–– Have any of the rooms in the school or centre where you meet been redecorated, or is there any
new furniture?
–– Are there new buildings in the neighbourhood, e.g. shopping centres, housing estates, roads, play
parks or cycle tracks?
–– Has the road layout changed, is there more or less traffic, are there any special arrangements for
pedestrians or cyclists?
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2.	Ask people why these things have changed and who made the decisions about what should be renewed
and how it should be done. For example, did a particular housing scheme provide much-needed, lowcost housing for local people or was it luxury apartments or holiday homes built as an investment by a
finance company?
3.

Briefly discuss 1 or 2 examples, using some of the following questions:
–– who benefited from the way this was developed?
–– who decided, and how? If any of the changes are seen as negative by participants, ask them what
they would have done had they been in control.

4.	Ask people to get into groups of 3-4. Give each group some paper and pens, and ask it to draft or sketch
ideas for its ideal neighbourhood/town of the future. Participants are only limited by their imaginations.
5.	When each group has agreed on a draft plan, it should transfer it onto a large sheet of paper and complete it with paint and collage materials.
6.	When the work is done, ask each group in turn to present its plan and say where it got its ideas from and
how it developed them. Allow time for short questions and answers after each presentation, but leave
general discussion for the debriefing.

Debriefing
Start with a review of how the different groups worked.
ff Did everyone feel involved? How were decisions made?
Then go on to talk about the plans themselves.
ff What were the main considerations when deciding how to develop the site, e.g. cost, time, effort, profit,
local needs, aesthetics?
ff Were the plans people-friendly? Were they sustainable?
ff Did the plans meet the needs of everyone in the locality, e.g. the disabled, children, minorities, the poor
and marginalised?
ff Was your plan very demanding in terms of material resources, e.g. lots of building materials?
ff Were renewable resources used whenever possible?
ff How would the project affect the ecosystem in general? For example, did you think about wildlife? Were
trees planted?
ff How much waste would be produced building the project and in maintaining it? How would this waste
be disposed of?

Tips for facilitators
The title of this activity is “Our futures”. In using the plural, the intention is to emphasise that the future is not
predetermined, rather that it is what we make it. There are many possible futures and the challenge for young
people is to build a future which reflects their ideals and aspirations.
To reinforce the concept of change, you may like to show old pictures of how the local area looked 10 or 20
years ago. You can also ask them to think of global changes. For instance, they should think about the fact
that 50 years ago, the internet was the stuff of science fiction.
If participants are not sure about what their future town may be like, you could prompt them by asking the
following questions.
ff Who will live here? People born here or newcomers? How old will they be? Will they live in families?
ff What will their daily lives be like? Where will they shop for food? How will they travel around?
ff What sort of welfare services, such as medical and housing services, will they need?
ff What will their schools be like?
ff How will they travel?
ff What will the houses be like?
ff What will their social lives be like? What will they do in their leisure time?
ff Will they have pets?

Activities Page 79

ff How, or where, will people work?
ff What new technological developments might there be?
ff What about the environment? The natural surroundings?

As an alternative, you could allow participants to choose a real site in their locality which they would like to
develop, or develop differently. For example, what would they rather see on the site where the town hall,
council offices, hospital, etc. now stand? Or if you live in a rural locality, what better use could there be for a
disused pit or a slag heap left over from mining operations? Use the story “Garden in a night” to motivate them!

Suggestions for follow-up
You could explore how your locality could adapt itself to the future challenge of climate change. The Transition
Town initiative involves local people looking at all aspects of their community (food, energy, transport, health,
heart and soul, economics and livelihoods, etc.) and finding creative ways to launch a community-defined,
community-implemented Energy Descent Action Plan over a 15 to 20-year timescale. Initiatives so far have
included creating community gardens to grow food, a business waste exchange (which seeks to match the
waste of one industry with another industry that uses this waste), repairing old items rather than throwing
them away, and developing local exchange trading systems. For more information and examples of how
people are developing this concept all over the world, see https://transitionnetwork.org/ or put “Transition
Towns” into your search engine.
As a follow-up activity, you could try the activity “NeoClear Inc.”, which simulates a community debate on
forms of energy.

Ideas for action
Make an exhibition of the collages and invite local councillors to come and hear your views.
Get a copy of the strategy plans (annual and long term) for your community. Analyse them within the group
and then consult with friends and family. Give your feedback by creating a blog, writing to a local newspaper,
organising a public meeting on this issue or participating in a public assembly organised by the authorities.
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Background information – Garden in a night
At the Copenhagen City of Culture Festival in 1996, a group of young people presented the project “Have på
en nat” (“Garden in a night”). They were from Økologiske Igangsættere, a local Agenda 21 organisation, and
had worked for two years preparing to build a garden on a derelict inner city site – not quite in one night – but
over a few days. The young people decided that they wanted a community garden on the 300-square metre
site. They learned practical skills such as carpentry, plumbing, bricklaying and horticulture and prepared and
grew everything off-site, so that when the time came the garden could be assembled almost “overnight”. There
was something for everyone: little paths wound around the site by a turfed area, trees, shrubs, flowers and
vegetables. The garden remained until the site was reclaimed by the council to be developed for housing in
April 2001.
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STOP CLIMATE CHAOS
This activity is an adaptation from the resource pack “The Sustainable Development Goals and youth”, National
Youth Council of Ireland (2015).

Overview
This is a lively introductory activity in which participants learn about climate change through a competitive
teamwork game.

Key concepts
Climate change, weather, global warming effects, Europe

Complexity: Level 1
Group size: 12+
Time: 45 minutes
Objectives
ff to learn about some of the causes and effects of climate change;
ff to discuss young people’s relation to these causes and effects;
ff to help with group building.

Materials
ff balloons;
ff paper, art materials, markers.

Preparation
Put a statement from page 84 into each of the balloons, and blow them up. Each participant needs 1 balloon.

Instructions
1.	Divide participants into two teams and ask them to line up, one person behind the other. Place a chair
between each team and the balloons in 2 piles at the head of the lines.
2.	On your signal, the teams pass the balloons backwards over their heads to the end of the line. The last
person has to sit on the balloon until it bursts. S/he collects the statement and runs to the front of the
line. Keep playing until all the balloons are burst.
3.	Bring everyone back together and in the large group, ask each person to read out their statement. Some
of the statements will be repeated, but it will still be useful to read them out.
4.	Bring the group back together for the debriefing.

Debriefing
Begin by asking if people were surprised by any of the statements. Was there anything “new” in the statements?
ff Which pieces of information were most shocking?
ff Who is contributing most to climate change? Who is least responsible?
ff Where are the effects mostly being felt?
ff As the next generation, do you think it is fair that this is the world you are inheriting?
ff Could something still be done about it? Who does it depend on?
ff What could you do – either as individuals, or as a group?
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Suggestions for follow-up
The activity “Climate superhero auditions” looks at the different groups and actors in society whose support
is needed if we are to make a difference in tackling climate change.
The activity “Our futures” is a creative activity in which participants build a model of their ideal future city.

Ideas for action
Support participants to find out what their government is doing to address climate change. If their country
is part of the EU – are they meeting the 2020 targets? If not part of the EU, would the country be on track to
meet such targets?
The same research could be carried out at local level: participants could contact local representatives to find
out what is being done, for example, by the local council, to switch to renewable energy, reduce consumption
and cut down on greenhouse gas emissions. They could then form a petition, or try to raise awareness among
other young people locally so that their voice is better heard.
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✄

Handout: climate change cards
Climate change affects every aspect of society, from the health of the global economy to the health of
our children. It is about the water in our wells and in our taps. It is about the food on the table. It is at
the core of nearly all the major challenges we face today (UN Secretary-General Ban Ki-moon, Opening
remarks to the World Business Summit on Climate Change, 24 May 2009).
Climate change is leading to an increase in extreme weather events such as hurricanes, floods and tornados, while the rains are failing in many countries, leading to drought.
Agriculture is one of the sectors expected to be affected most by climate change. Water shortages and
extreme weather events make planting and harvesting of crops very difficult and can lead to a reduction
in both the yield and quality of produce.
The cause of climate change is man-made, with increased emissions of greenhouse gases due to burning
of fossil fuels (coal, oil and gas) and also deforestation of tropical rainforests. Agriculture also contributes
through methane (cows belching) and nitrous oxide emissions (mainly through nitrogen losses from
fertilisers and manure).
We now know with 97% certainty that burning fossil fuels is causing global warming and climate change.
That is the same level of certainty we have that smoking causes cancer.
Oceans have warmed, the amounts of snow and ice have diminished and sea levels have risen. From 1901
to 2010, the global average sea level rose by 19 cm as oceans expanded due to warming and ice melted.
The price of solar photovoltaic panels is plummeting, making it a viable technology even in countries
of the North. A solar panel in Dublin yields 80% of the electricity of a solar panel in Madrid, thanks to
longer daylight hours. During a recent heatwave in the UK, solar provided 15% of the country’s electricity.
Changing weather patterns and extreme weather events are already a reality for communities in many
developing countries. It is estimated that by 2025, almost two thirds of the world’s population (5.4 billion
people) are likely to experience some kind of water stress, and for 1 billion of them the water shortage
will be severe.
Although the EU as a whole is still on track to meet its 2020 climate and energy targets, by 2015 only
16 member states were in a position to deliver on all three national targets (greenhouse gas emissions,
use of renewables and energy consumption).
The European region, consisting of 52 countries, bears a significant responsibility for its historical contributions to global warming. This region is home to six of today’s top 20 annual global CO2 emitters.
Extreme weather events are becoming more frequent and more severe, threatening the reliability and
productivity of agriculture, making worse already extreme levels of poverty, and reinforcing chronic
undernutrition.
The world’s poorest countries have done the least to cause climate change but they are being hit first
and hardest by its impacts and are least able to adapt.
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SUSTAINABILITY BINGO
Overview
This is a fast-moving activity for participants to get to know each other, and reflect on their own relationship
to sustainability.

Key concepts
Sustainability, lifestyle, recycling

Complexity: Level 1
Group size: 12+
Time: 15-30 minutes
Objectives
ff for participants to get to know each other;
ff to examine personal attitudes towards sustainability;
ff to assess lifestyle actions and choices in relation to sustainability.

Materials
ff copies of the bingo sheet for each participant;
ff pens.

Instructions
1.	Show participants the bingo sheet, and explain that the aim of the activity is to answer each question
on the sheet with the names of other participants. Give them an example:
If Freda keeps and reuses plastic bags, I write Freda’s name next to this question. Then I look for someone else
to answer another question.

2.	Emphasise that they can only write each person’s name once on the sheet: they need 12 different people
to win the game. When they have 12 answers, from 12 different people, they should shout “Bingo” – and
the game stops.
3.	Give everyone a copy of the bingo sheet and a pen. Tell them to stand up, and start collecting answers
from others in the group.
4.	When the first person shouts bingo, stop the game and invite everyone back while the answers are
checked. Go through the winning sheet quickly, making sure there are no duplicate names – and that
the answers are satisfactory.
5.	Announce the winner, or if there are significant problems with the first sheet completed, ask if anyone
filled out 11 boxes, then if necessary 10 boxes – and go through one of those sheets.
6.	If time allows, discuss some of the questions in more detail, or use some of the following debriefing
questions.

Debriefing and evaluation
ff What have you learned about other people in this group?
ff Have you learned anything about yourself? What were these questions about?
ff Do you think any of them were not relevant to the idea of sustainability? Which, and why?
ff What does sustainability mean to you?
ff Which of the questions do you think were most important? Why?
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Tips for facilitators
You can use this as a quick introductory activity with a new group, so that participants get to know each other.
Or you can use it with an existing group to introduce the idea of sustainability. If time allows, you can introduce
some of the information on sustainability from Chapter 2.
If you find that the first person to finish has filled out some answers incorrectly, or used the same name more
than once, you could turn to others in the group who came close to filling out their grids. Do not worry too
much if there is no absolute winner – the main purpose is for participants to start a discussion with each other
on the theme of sustainability.
If no one has finished after about 10 minutes, call for a break, and see which participant has filled out the
most questions.
Use some of the background information in Chapter 2 to support participants’ understanding of sustainability.

Suggestions for follow-up
The activity “Chicken sandwich” looks in more detail at sustainability, particularly in relation to food and
agriculture.
“Fishing game” is a simulation of the way commercial fishing works, and gives participants the opportunity
to look at the sustainability of fishing in our oceans.

Ideas for action
Ask participants to try to do one thing before the next meeting to lessen their own – or others’ – impact on
the planet. This could be taken from the bingo sheet, or could be on the initiative of participants.
You could also look at the list of actions from Chapter 5 and select together with participants an action for
the group to work on together.
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Handout: sustainability bingo

✄

Find someone who...

Is vegan or vegetarian

Looks at where food has come
from before buying it

Has taken a train or coach
instead of flying in the last 12
months (find out why)

Name:

Name:

Name:

Has eaten something they have
grown themselves

Can name an organisation
working on environmental
issues

Keeps and reuses plastic bags

Name:		

Name:

Name:

Owns something which has been
recycled

Has taken part in a campaign
or activity relating to climate
change

Has tweeted or posted an article
relating to the environment

Name:		

Name:			

Name:		

Has made a change in his/her
life for environmental reasons

Has spent time in a forest or with
nature in the last 2 weeks

Can recommend a film or song
about the environment

Name:

Name:

Name:
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TAKE A STEP FORWARD
This activity is adapted from “Compass: manual for human rights education with young people”, Council of Europe
(2012).

Overview
In this activity participants take on roles and move forward depending on their chances and opportunities in life.

Key concepts
Climate change, environmental degradation, pollution, inequality

Complexity: Level 2
Group size: 10-30
Time: 60 minutes
Objectives
ff to

raise awareness about the effects of environmental degradation on people’s living conditions and
particularly of climate change;

ff to raise awareness about the connection between unsustainable practices in the developed countries

and social and environmental injustice worldwide;
ff to foster empathy and solidarity with vulnerable people.

Materials
ff role cards;
ff a large open space (a corridor, large room or outdoors);
ff a hat or a bowl.

Preparation
Read the instructions carefully. Review the list of “situations and events” and adapt them, if necessary, for the
group that you are working with.
Prepare the role cards, 1 per participant. Copy the cards, cut out the strips, fold them in half and put them in
a hat. Keep back any you want to give to particular participants (see Tips for facilitators).

Instructions
1.

Create a calm atmosphere with some soft background music, or ask the participants for silence.

2.	Ask participants to take a role card out of the hat. Tell them to keep it to themselves and not show it to
anyone else.
3.

Invite them to sit down (preferably on the floor) and read their card (again) carefully.

4.	Now ask them to begin to get into character. To help, read out some of the following questions, pausing
after each, to give people time to reflect and build up a picture of themselves and their lives.
–– What is your everyday life like now?
–– Where do you socialise?
–– What do you do in the morning, in the afternoon, in the evening?
–– What sort of lifestyle do you have?
–– Where do you live?
–– What do you do in your leisure time?
–– What you do during your holidays?
–– How much time do you spend in nature or outdoors?
5.

Now ask people to remain absolutely silent as they line up beside each other (as if at a starting line).
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6.	Tell them that you are going to read out a list of situations or events. If they think that their character can
answer “yes” to a statement, they should take a step forward. Otherwise, they should stay where they are
and not move.
7.	Read out the situations one at a time. Pause for a while between each statement to allow people time
to step forward. Remind them to look around (silently) at where others are standing.
8.	When you have read out all the statements, invite participants to take note of their final positions in
comparison to the rest of the group. Call them back to the circle and bring them out of character before
debriefing the activity in plenary. You can bring them out of character, for example, by telling them to
shout out their real names on the count of 3.

Debriefing
Start by asking participants for their general reactions to the activity. Then use some of the following questions to explore issues in more detail. Select those which are most relevant to your group – do not attempt
to address all of them.
ff How did people feel when they took a step forward – or when they didn’t?
ff For those who stepped forward often, at what point did they begin to notice that others were not moving
as fast as they were?
ff Did anyone feel that the situation was not fair?
ff Can anyone guess anything about someone else’s role?
Let people reveal their roles during this part of the discussion, and tell participants that all roles were based
on real examples.
ff How easy or difficult was it to play your role? What made it difficult?
ff If you were in your own (real) character, would you have stepped forward differently?
ff Are you surprised by the difficulties that environmental issues are having on people’s everyday lives?
Were you aware of this before the activity?
ff Does the exercise mirror life in any way? Why, or why not?
ff Can you think of any steps that could be taken to address some of these issues?

Tips for facilitators
Select the cards and statements which will be most relevant for your group. You can also create some of your
own to reflect their local reality.
You could make a globe or maps of the world available to participants so that they can see roughly where
“they” are from.
Be sensitive to any roles which might be difficult for certain participants for personal reasons, or otherwise.
In the first stage, when participants are imagining themselves into their roles, it is possible that some may say
that they know little about the life of the person they have to play. Tell them that they can use their imagination
to fill out the picture – and that it does not matter if there are inaccuracies.

Suggestions for follow-up
The activity “Chain reactions” looks at how small actions people take – particularly in richer countries – can
have a fatal effect on people in other parts of the globe. Participants could even try to draw their own chain
from actions in their community to the actions described on some of the cards.

Ideas for action
Show participants the map from the background information “Climate change in Europe”. Discuss the probable
consequences of climate change on their region. Some consequences may be positive – for example, a longer
growing season in northern regions. Others will be negative, but this may not immediately be obvious to participants – for example, the northern movement of species. You could draw a problem tree with the group, identifying
both the causes and effects of climate change. Use this to identify local issues that the group could campaign on.
Encourage participants to research further the case study on their own card, or to select a few cases as a group
and look into the issues described. Then support them to find out whether there are organisations campaigning on these issues – for example, on lead pollution in Zambia or waste from gold mining in Romania. You
could even make contact with such campaigning organisations, or invite someone from a local organisation
to speak to the group.
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Background information – Climate change in Europe
Figure 12. Climate change in Europe

Source: European Environment Agency (2017)
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Handout: role cards

✄

You are 17 and you live in a small village in Romania. The village is 5 km away from a goldmine, which
produces huge amounts of toxic waste because of the chemicals used in mining. Vegetation around
your village has slowly died, and the surrounding hills are no longer covered by forests. The water has
a strange taste.
You are 17 and you live in a small village in Austria in beautiful natural surroundings. People in the area
are mostly well-off, and place high importance on having a strong community and healthy lifestyle. Local
farms mostly use organic farming practices.
You are 16 and you live in South Africa. Your parents work in a mine not far from your house, under very
difficult conditions. Your father often complains of chest pains and coughs, and your mother has a nasty
skin complaint. The water has a strange taste.
You are 15 and you live in a ghetto at the margins of a small city in Italy, close to a massive rubbish tip
and next to the motorway. Most of the ghetto residents are unemployed; many work by rummaging
through the rubbish tip.
You are 15 and you live in a big city in Linfen, China, where there is a serious problem with pollution. The
town is often enveloped in thick, filthy smog, and that makes breathing very difficult. It often triggers
an asthma attack for you. When there’s a smog alert, you normally do not go to school.
You are 24 and you are a farmer in Morocco. It is becoming increasingly difficult to make a living as a
farmer: there have been severe droughts and the summer temperatures have broken records since you
took over your father’s smallholding. Last year was not the first year that you lost most of your crops as
a result of the weather.
You are 16 and you live in a tower block on the outskirts of a city in Britain. Your neighbourhood is grey,
noisy and has little in the way of entertainment. There are no parks or squares and the motorway is just
next to the block where you live.
You are 16 and you live in Puerto Rico. Your family lost everything in a recent hurricane. Your house and
everything inside was destroyed. Most of the town was under water for several days, and there is still
no electricity, no phone network and no water supply. Many of your friends have disappeared; they are
probably among the dead.
You are 14 and you live in a village close to a nuclear plant. Only once has the alarm been raised at the
plant, and the authorities said that everything was put right straight away. There are often campaigners
outside the plant saying that it is old and dangerous and needs to be closed down.
You are 13 and you live in the Czech Republic, close to a river which has been heavily polluted by an
industrial site nearby. Children often swim in the river in summer. You have often seen dead fish in it.
You are 14 and you live by the Citarum River in Indonesia. You have been told that this is the most polluted river in the world, but it still provides drinking water for 5 million people. You sometimes notice
that the water has a strange colour.
You are 15 and you live in India, close to a leather tannery which leaves a terrible stench in the air, day
and night. Your dad used to work in the factory, but he died last year from cancer. Lots of the workers
die from cancer. The nearby river is also polluted by the tannery.
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You are 16 and you live in Mailuu-Suu, in Kyrgyzstan, not far from an area where radioactive waste has
been stored for many years. Life expectancy is 10 years less than the national average in this area.
You are 50 and you live in La Oroya, Peru, next to a metal processing plant. The air is polluted by lead
emissions from the factory, and lung problems are very common among local residents. Children also
suffer from respiratory complications.
You are 20 and you live not far from Kabwe, in Zambia. The main industry is lead mining, but although
this provides employment, it means that local people have about 10 times more lead in their bodies
than they should. Because of the mining, nothing grows on the hills anymore.
You are 65 and you live in a small village next to the Amazonian forest in Brazil. Recently, intensive deforestation for industrial purposes has destroyed much of the forest. Landscapes are not the same as they
were when you were young. All day long, heavy trucks pass by where you live.
You are 20 and you live in a heavily polluted city of about 20 million inhabitants. This year, for about 3
weeks, the air was heavy and full of pollution from traffic and industrial activities. A thick layer of smog
covered the city.
You are 16 and you live in the Congo, on the outskirts of a big city. The water is often contaminated and
sanitation is still a problem.
You are 15 and you live in a small village on the coast of Japan. You want to become a fisherman.
Unfortunately, most of the fish is contaminated. People say it is because of the Fukushima nuclear accident some years ago.
You are 15 and you live on the island of Kiribati. Many of the islanders are afraid that because of sea level
rise, your island will disappear in the next 100 years, or even sooner.
You are 18 and you live in Samoa, an island of less than 3 000 square kilometres. Because of ocean warming, coral reefs are dying, and risk disappearing altogether from the coasts around your island. These
reefs protect your island from the sea, which otherwise would erode the coastline. People say that sea
level rise is going to lead to your island disappearing in the next 100 years.
You are 15 and you live in Paris, France. Every spring you suffer from hay fever. Your apartment is not far
from one of the main roads into Paris, which gets very busy and very noisy during the day.
You are 50 and you live in a village next to a lake in Alaska, USA. There have been extraordinary changes
in the climate and the natural environment over your lifetime. Many of the birds you saw in your childhood have now disappeared, and recently there have been terrible droughts and an increase in wildfires.
You are 48 and you live in a village near Tomsk, in Siberian Russia. Winters used to be really cold when
you were young, but recently they have become less extreme and the growing season seems longer.
You are 33 and you live in the Coimbra district of Portugal. You have seen terrible droughts and wildfires
in recent years, and your friends are worried things will get worse with global warming. But you are not
worried because you have a lovely second home in a picturesque town in Norway.
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List of statements
Read out the following statements. Allow time after each one so that participants can step forward and look
around at the rest of the group.
ff You have access to healthy food.
ff The air you breathe is healthy.
ff The water you drink is clean and pure.
ff You have never suffered from allergies or asthma.
ff You can relax in a nice natural environment not far from where you live.
ff You have heard about droughts, but you have never really experienced one. Water has always been in

good supply.

ff You could easily grow your own vegetables at or near your home.
ff The weather is temperate: there are no extreme weather events.
ff You are not worried about your health.
ff The flora and fauna next to where you live are healthy, and mostly unchanged over the past few decades.
ff You know that the place where you live has a clean and safe environment.
ff In your daily life you do not think about changes to the natural environment.
ff You do not worry about climate change.
ff There is nothing in your immediate environment which will make it difficult for you to earn a living.
ff You are positive about your future and you think you will live long!
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THE COST OF FASHION
This activity is an adaptation of “Beware we are watching” from “Compass: manual for human rights education
with young people” (Council of Europe 2012).

Overview
In this activity participants learn about the social, economic and environmental costs of a cotton T-shirt. They
then go on to plan and implement action to address the related environmental issues.

Key concepts
Sustainability, consumerism, clothing, waste, pollution, carbon emissions

Complexity: Level 3
Group size: 6+
Time: Part 1: 45 minutes (this part can be run by itself ); Parts 2 and 3: 1-3 hours
Objectives
ff to learn about the globalised nature of the clothing industry and appreciate the environmental cost of

the clothes we buy;
ff to develop skills to analyse information, plan and implement action;
ff to encourage creativity, imagination and a commitment to activism.

Materials
ff flip chart and marker pens;
ff the information on pages 97-98.

Preparation
Make copies of the information on page 98. You will need 1 copy per participant.

Instructions
Part 1: Looking at the issues
1.	Explain that the group is going to take a closer look at the clothes its members buy, and the social, economic and environmental impacts of their choices.
2.	Ask participants to look at the labels on their T-shirts or sweaters to see where they were made and what
they are made from. What did they cost? Make a table on the flip chart, listing the materials, countries
and prices.
3.	Ask if money is the only cost to be considered when buying a T-shirt. Then hand out the information
sheet on page 98 and give participants 15 minutes to read and discuss it in small groups.
4.	Bring the groups back together and ask for participants’ reactions to the information. Use some of the
questions below to debrief the information and prepare for the next stage.
Debriefing (Part 1)
ff Will this information make a difference to you when you buy T-shirts in the future? Why, or why not?
ff Which other “costs” can you list when buying a T-shirt (apart from price)?
ff Which considerations (or costs) do you think are most important when buying a T-shirt? Why?
ff How can you persuade other people that these considerations are important?
ff How can you persuade them to do something about it?
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Part 2: Planning for action
You could refer to the chapter “Making a difference” to support this activity.
5.	Ask participants what they could do – both as individuals, and as a group – to address some of the issues
discussed. Give them ideas to start them off, if necessary: e.g. take better care of their clothes so that they
do not wear out so quickly, buy only fair-trade T-shirts in the future, buy second-hand clothes, launch a
campaign in their locality to raise awareness about the issues among their peers, launch a campaign on
social media. Make a list of all the suggestions.
6.	Discuss which ideas they would most like to take forward. You could select several, allow them to research
for more information and think about the feasibility of the selected ideas.
7.	Make a final choice as a group, or choose 2-3 actions to be carried out in small groups. Then draw up a
plan for each proposed action. This should include:
–– a clear aim: the end goal;
–– a series of achievable objectives, as steps on the way to the goal;
–– a description of the proposed activity (boycott, concerts, television or radio programmes, street
theatre, leafleting, etc.), including reasons for their choice;
–– the places where the activity will take place (schools, public buildings, etc.);
–– a timetable for preparing the activity and implementing it;
–– estimated costs and resources needed.
8.	Ask each group to submit its proposals and ask everyone to comment and make suggestions for
improvements.
Debriefing (Part 2)
ff How easy was it to agree on an action plan within your group?
ff Is everyone happy with the plan, and happy about the way the decisions were made in the small groups?

Why? Why not?
ff Why did people choose the action they did?
ff Does everyone feel involved? Why? Why not?
ff Which issues are the different groups targeting?

Part 3: Implementation
ff either choose one action for the whole group to participate in, or let participants work in small groups

according to the action they want to take;
ff at the end of the action or campaign, review how it went and what the group achieved.

Debriefing (Part 3)
ff How did the action or campaign go? Did it go according to plan? Why? Why not?
ff What do you think you achieved?
ff What do you need to remember for next time?
ff Did everyone feel involved and their abilities used? If not, why and what could be done better next time?
ff What else have you learned from doing the activity and from taking action?

Suggestions for follow-up
The group may be interested to explore the issues and dilemmas relating to corporate social responsibility. For
example, many good causes and events receive sponsorship from companies that are responsible for human
rights violations. These companies may also be polluting the environment in the process of manufacturing
goods. The group could discuss the issues raised in the following statement by Jeremy Gilley, filmmaker and
founder of Peace One Day:
From Peace One Day’s point of view, we could not exist or function without corporate sponsorship. My position is
very clear. I feel strongly that in order to influence the supply chain we have to be “in the room”. It’s very difficult,
perhaps impossible to find a company whose entire supply chain from top to bottom complies 100% with international human rights/trade law, although of course this is a position which is desirable.
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More information about this initiative can be found at www.peaceoneday.org.
The activity “Greenwashing” looks at the way companies mask the damage they are doing to the environment
with an environmentally friendly message.

Ideas for action
One action rarely meets all its objectives! You could discuss ways to follow up on the action already carried out
by the group, so as to keep up the pressure. This might involve carrying out one of the other plans developed in
the small group work, or could involve the whole group thinking about how it could build on the first initiative.
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Background information – The environmental cost of clothing
ff the “carbon footprint” of a single T-shirt is estimated to be around 6 kg, i.e. around 20 times its

own weight! Source: https://www.domain-b.com/environment/20090403_carbon_footprint.html;

ff according

to the Carbon Trust, clothing in general accounts for around 3% of the global production (or 850 million metric tonnes) of CO2 emissions per year. This figure includes both the
production process and emissions produced after we have bought the clothing, such as when
we are washing, drying and ironing. Source: http://goodonyou.eco;

ff the estimated annual global textile production is 60 billion kg of fabric. Based on this, the total

energy and water needed to produce the total global production of fabric is estimated to be
1 074 billion KWh of electricity (or 132 million metric tonnes of coal) and 6-9 trillion litres of
water. Source: http://bit.ly/2wfEs7A;

ff an estimated 17-20% of industrial water pollution comes from textile dyeing and treatment and

an estimated 8 000 synthetic chemicals are used throughout the world to turn raw materials into
textiles, many of which will be released into freshwater sources. Source: http://bit.ly/2mlnFMu.
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✄

Handout: tracking the true cost of cotton
Cotton T-shirts are the product of a number of different global industries, with production in almost
every country in the world. Here is how it might work:
A typical cotton farm in Burkina Faso is a freehold, worked on by a family which cultivates the 6-8 hectares
of land. A kilo of Burkina Faso-produced raw cotton is worth €0.23. For many of the cotton producers the
money they get from selling the cotton is the only cash they receive in the whole year.
From the farm, the cotton is transported to the ginning factory to make lint, a process which takes the
cost per kilo to €0.56. Workers are paid €73.40 every fortnight.
The cotton is now transported for export to the Togo port of Lome, where it is sold to merchants at €0.88
per kilo. Over half of it is sold to China: it is loaded onto cargo ships for ports such as Shanghai, where
it is sold to local spinning factories for €0.97 per kilo. Most of the workers on the line come from poorer
areas, often in China’s vast rural hinterland. They live in dormitories in the factory and work very long
hours for low pay.
The garments themselves – made for many of the West’s most famous brands, often in the same massive
factory as where the yarn is spun – are now taken to a port and loaded for export. The average price of
a T-shirt imported into the US is €1.10, but a downtown department store in Manhattan will sell two
for €14.70.
Cotton that started in Africa costing €0.56 a kilo is now worth €18.40 a kilo.
Source: Tracking the true cost of cotton, BBC News (2007), available at http://bbc.in/2Frxotu.

The true cost of one cotton T-shirt
Taking a range of environmental costs into consideration:
ff water: it can take more than 20 000 litres of water to produce 1 kg of cotton, which is roughly the
weight of a single T-shirt and pair of jeans. Water use is at least 2 157 litres (45% is used for irrigation);
ff energy use: 8 kilowatt hours of electricity for spinning and sewing machines. This is equivalent to
the energy used by a domestic clothes washing machine running for 16 hours;
ff greenhouse gas emissions: 10.75 kg of CO2 and other greenhouse gases. This is 50 times heavier
than the shirt itself, and equivalent to a 40-km drive by car;
ff other gas emissions:
–– nitric oxide and nitrogen dioxide contribute to smog and acid rain;
–– sulphur dioxide, a major air pollutant, can lead to respiratory illness;
–– carbon monoxide is toxic in high concentrations;
ff fuel: 41.6-110 litres for transport by land and sea. This is the same as a 32-km car journey (for the
upper limit);
ff transport distances: 5 000-12 000 km, depending on where the cotton is grown and the shirt is
made. From the Hebei Province in China to the centre of Prague is 7 500 km;
ff toxins: 1-3 g pesticides, diesel exhaust, heavy metals (dyes);
ff cost on import: €0.44-0.77;
ff child labour: in 17 countries, the average wage is €0.37 per day;
ff miscellaneous: 53-91 g of fertiliser.
Sources: http://true-cost.re-configure.org/ and Worldwide Fund for Nature, wwf.panda.org/about_our_earth/
about_freshwater/freshwater_problems/thirsty_crops/cotton/
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THUMBS UP, THUMBS DOWN
Overview
An energiser with discussion to explore the idea of competition and the relation to sustainability.

Key concepts
Competition, collaboration, consumerism

Complexity: Level 1
Group size: Any
Time: 15-30 minutes
Objectives
ff to prompt discussion on issues relating to competition, collaboration and consumerism.

Preparation
Make sure participants can sit in pairs.

Instructions
1.	Ask participants to link hands with the person sitting next to them. Hands should be clasped so the
fingers of each hand curl over each other. The thumbs should remain upright (see Figure 13).
2.	Explain that you can only move your thumb (on the clasped hand), and the objective of the game is to
get your partner’s thumb lying flat across your index finger. You score a point each time you manage to
do this.
Figure 13. The exercise in practice
3.	Give the signal to begin and allow pairs at least 5 minutes to see
what strategies are used.
4.	Announce the end of the game, and ask people to raise their hands
if they scored:
–– more than 3?
–– more than 5?
–– more than 10?

Source: Wikimedia, https://commons.wikimedia.org/wiki/File:Thumb_Wrestling.jpg

Debriefing
Use some of the following questions to discuss the activity.
Reflections on the activity.
ff Who won? How do you know?
ff Was it meant to be a competition? How do you know? Who were you competing against?
ff What strategy did you use?
At this point, if any of the pairs used a strategy of collaboration – for example, agreeing that partners allow
each other to score, thus increasing the total score – ask these pairs to talk about their strategy. If no pairs did
this, ask what would have happened if there had been collaboration.
ff Would the score have been higher?
ff Do you think you would have felt any differently towards your partner?
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Reflections on the wider meaning.
ff Why did (most of ) you assume that you were competing?
ff Do you think competition or collaboration is more “natural”? Why? Do you collaborate or compete with
your friends more often?
ff Can you give examples of collaboration in real life – examples where competition would make life
impossible?
You could offer examples such as: parents competing with their children, a youth worker (or teacher) competing with the young people, or workers making different components for a car or computer in competition
with each other.
ff Can you think of examples of competition in real life? What is good about it? What is bad about it?
ff How is competition related to sustainability?
Prompt them by suggesting that competition and consumerism are linked. You could give the example of
mobile phone companies putting out new models constantly, in order to beat their competitors.
ff Can you think of ways in which more collaboration would help to address issues of sustainability?

Tips for facilitators
When giving the initial instructions, try to avoid calling it a thumb wrestle or competition.
If one pair is familiar with the activity, or guesses quickly that collaboration leads to higher scores, you could
call an end to the game after just a few minutes. If no one works it out, do not go on too long: the discussion
is the most important part of the activity.

Suggestions for follow-up
The activity “Waste manifesto” looks at the problem of waste and pollution, often directly related to increasing
consumerism. Alternatively, you could use the activity “Greenwashing” to explore the messages that companies
put out in order that people buy their products (and in order that the damage to the environment is hidden).
The activity “Fishing game” is a simulation game, involving competing fishers. The activity illustrates how
depletion of the seas can come about if competition and profit are the only considerations.

Ideas for action
Let participants select one of the actions from Chapter 5 – or another of their own choosing – to be undertaken
by the whole group. Use this to illustrate the importance of everyone working together towards a common
goal. When the action has been completed, get participants to reflect on the balance between competition
and collaboration in the planning and implementation of the activity.

Page 100

T-Kit 13 – Sustainability and youth work

WASTE MANIFESTO
Overview
The activity involves discussion in groups followed by a practical planning activity to produce a strategy on
waste for the group.

Key concepts
Consumerism, waste, pollution, ecological footprint, recycling

Complexity: Level 2
Group size: 6-30
Time: Part 1: 40 minutes; Part 2: 60 minutes
Objectives
ff to reflect on the sustainability of our own behaviour and habits;
ff to raise awareness of key issues relating to pollution and waste;
ff to design a practical strategy for the group’s waste disposal.

Materials
The waste cards

Preparation
ff a week before you run the activity, ask participants to document all the rubbish they throw away during

that week. Encourage them to record the information by, for example:
–– taking photos;
–– weighing their rubbish bin;
–– counting the number of items they throw away;
–– making a list of all items;
ff make copies of the waste cards.

Instructions
Part 1: My rubbish (20 min)
1.	Ask participants to share in small groups the information they gathered about the rubbish they throw
away. Give them the questions below to prompt discussion.
–– Do you know how much (in weight) you threw away?
–– Do you know how many items you threw away?
–– How much food did you throw away? Why?
–– How much packaging did you throw away?
Ask groups to prepare a brief presentation to show to the whole group.
2.

After 20 minutes, call groups together and invite them to present their results.

3.	Ask for any responses to the presentations, and use some of the questions below to debrief this part of
the activity.
Debriefing (Part 1)
ff Were you surprised by your own results, or those of your group?
ff Do you think you threw away more or less than the average (for your country)?
ff Where is “away”? Where does all the rubbish go?

Activities Page 101

Part 2: Drawing up a waste manifesto
4.	Show participants either or both the quote and the videos on page 103. Then hand out the information
on page 104. You could present this verbally, or make copies of the cards for them to look at.
5.

Ask for comments:
–– what do you think about the information?
–– what do you find most shocking?
–– what can we – or you – do about it?

6.	Take a few suggestions for the last question, then ask participants to get back into groups and draw up
a list of proposals for waste in the youth centre.
	Remind them that a transformative solution to the problem of waste will address the roots of the problem:
it will aim to change the rules of the game so that, for example, less plastic bottles are produced overall.
7.	After 15 minutes, bring the groups back together. Ask each group to present its list of proposals. Try to
make a combined list – without repetition – as they report back.
8.	Check whether any of the proposals need clarification and try to reach agreement on a set of proposals
from the combined list which the group wants to adopt as its manifesto.
Debriefing (Part 2)
Begin by checking that everyone is happy with the final choice – and that they feel the proposals are achievable:
ff was it difficult to come up with solutions? Were any of them transformative?
ff do you feel happy with the process we used to arrive at this manifesto?
ff what will be most difficult about sticking to it?
ff how can we support each other so that we stick to it?
Finish the session with a brief round so that each participant can speak about their reaction to the session as
a whole.

Tips for facilitators
The texts and videos can provoke strong feelings in young people, so you may need to allow additional time
to debrief these separately.
Participants may be tempted to focus on recycling, without thinking about the reasons for increasing amounts
of consumption, and increasing amounts of waste. Encourage them to think about some of the reasons behind
a culture of consumerism, and if you have time, talk about how it can be challenged – or changed.

Suggestions for follow-up
The activity “A finite planet” is a discussion activity which looks at common assumptions related to consumerism, and how these affect sustainability. “Greenwashing” looks at another aspect of consumerism: the way that
companies advertise their products so that they appear to be good for the environment.
You could also try the activity “Nature journalists” with participants. This involves them collecting notes about
nature – which could be in a rural park, or if you have the opportunity, by a river or coast. Depending on how
close the spot is to civilisation, it is highly likely that there will be some evidence of human waste or pollution!

Ideas for action
Make sure the manifesto is put up somewhere so that everyone can see it. You could agree to meet regularly
to see how well people are sticking to it, or whether it needs adapting (or improving).
Ask participants to find out whether the local council recycles waste. They could do an investigation to see how
well it compares with other councils, both in the participants’ own country and in some of the best practice
countries. For example, participants could ask.
ff Are there facilities for recycling paper, plastics, glass and metal separately?
ff Are there facilities for more specialised objects such as batteries, green waste, mobile phones or other
electronic equipment?
ff Are all of these recycling opportunities well used? Are they easy to access?
ff What happens next? Is the recycling done locally or is it shipped or transported to other countries?
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Handout: Quote for Part 2:

✄

Where’s “away”?
The following is a quote from Julia Butterfly Hill, who spent two years living on a small platform on the
top of a giant redwood in California, to protect the ancient forest and the tree she called “Luna”.
When you say you’re going to throw something away, where’s “away”?...There’s no such thing. And where “away”
actually is, is social justice issues and environmental justice issues. Every plastic bag, plastic cup, plastic to-go
container – that is the petroleum complex in Africa, Ecuador, Colombia, Alaska, you name it. Every paper bag,
paper plate, paper napkin – that is a forest. Everything that is called waste or disposable is the ways in which
we are saying that it is acceptable to throw our planet and its people away. Disposables are one of the huge
magnifiers of how we’ve lost our connection to the sacred. We just take it for granted that we’re going to go
to the coffee shop and get coffee that came from an exploited community somewhere where a forest was
destroyed for a monoculture, put it in a paper cup that used to be a forest, put a plastic lid on top of it that
used to be an indigenous community somewhere in a beautiful area, drink it, and then throw it away where
it goes back and pollutes a nature community or a human community at the end.
I am so fiercely passionate about it, because I know in my heart that as long as we are trashing the planet and
trashing each other, a healthy, holistic and a healed world is not possible. We cannot have peace on the earth
unless we also have peace with the earth. (Julia Butterfly Hill: Disposability consciousness: where is “away” when
we throw something away?, www.ijhc.org/wp-content/uploads/2016/01/Hill-10-3.pdf, www.youtube.com/wat
ch?v=72Z2wmgLiTc&feature=player_embedded#)

Handout: waste cards
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✄

Food waste
ff roughly one third of the food produced in the world for human consumption every year, approximately 1.3 billion tonnes, is lost or wasted;
ff every year, consumers in rich countries waste almost as much food (222 million tonnes) as the
entire net food production of sub-Saharan Africa (230 million tonnes);
ff the EU wastes about 47 million tonnes of food every year. On average, every person in the EU throws
away 123 kg of edible food annually. Almost 80% (97 kg) of this waste is avoidable as it is edible food;
ff food is wasted in all parts of the food supply chain: in farming and fishery, food manufacturing and
processing, shops, restaurants, canteens and the home;
ff in wealthy countries most of the food is thrown away by consumers who buy too much food, or by
retailers who reject food supplies because of aesthetic standards: “misshapen” fruits and vegetables
are not welcomed in most supermarkets.
Sources: https://bit.ly/2ogdxqh, https://bit.ly/2EKiI85
Plastic pollution
We are surrounded by plastic stuff: toothbrushes, shampoo bottles, phones, computers, food containers,
water bottles, pens and highlighters; even some of our clothes are made from plastic. In addition to this,
most of the stuff we buy is wrapped in plastic that is thrown away after a single use:
ff 500 billion plastic bags are used worldwide every year;
ff a million plastic bottles are bought around the world every minute. In 2016, more than 480 billion
were sold across the world. If placed end to end, they would extend more than halfway to the sun;
ff plastic is a nightmare for the natural environment. Depending on type, it can take as long as 500
or even 1 000 years for plastic to degrade;
ff 90% of rubbish floating in the world’s oceans is plastic. According to some estimates marine water
samples contain six times more plastic than plankton. Every year 1 million seabirds and 100 000
marine mammals die from plastic pollution.
Even with all efforts at recycling, 50% of plastic waste in the EU is still put into landfill.
Sources: https://bit.ly/2tkpr5M
E-waste
E-waste includes computers, cameras, TV screens, mobile phones, fridges and other electronic equipment.
The amount of e-waste has been growing, both because of technological innovation and short product
life cycles – driven by constant pressure to have the newest models:
ff Europe produces about 9.45 million tonnes of e-waste annually;
ff more than two thirds of the metal appliances and electronic products that are thrown away in
the EU are processed illegally. Many leak toxins into the environment, which can have dangerous
health effects;
ff in 2014, 41.8 million tonnes of refrigerators, televisions, washing machines, vacuum cleaners and
other electrical appliances were thrown away. This was equivalent to 1.15 million heavy trucks
forming a line 23 000 km long;
ff waste that could have been recovered for recycling contained an estimated 16 500 kilotonnes of
iron, 1 900 kilotonnes of copper and 300 tonnes of gold, worth US$52 billion;
ff 9 of the 10 countries which lead in per capita production of e-waste are European. Norway is the
highest, followed by Switzerland, Iceland, Denmark, the United Kingdom, the Netherlands, Sweden,
France, the USA and Austria;
ff despite there being EU legislation on the collection and recycling of e-waste (see the WEEE Directive
at bit.ly/1vXdluS), only one third of the EU’s e-waste was properly recycled in 2012. About 1.3 million
tonnes were illegally shipped out of the EU, mostly to Africa and Asia.
Sources: https://bit.ly/2CZRhtn, bit.ly/1JGeXyZ, bit.ly/2DjIXSW
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