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The course directors of TATEM were Bernard Abrignani and Rui Gomes . The team of the evaluation semi-
nar consisted of the two course directors as well as Farah Cherif D'Ouezzan, Nadine Lyamouri-Bajja, and
Mark Taylor. The TATEM Team also included Essie Arbiv, Jamila Chahboune, and Goran Buldioski. The
documentation was compiled by Andreas Karsten. Viktoria Karpatska was the seminar's administrator.

This documentation is the result of team work by many people, chiefly the trainers, di-
rectors and participants of the course, but also staff and volunteers of the Moroccan Cen-
tre for Cross-Cultural Leaming and the Assodation "Dar Souiri" in Morocco as well as the
European Youth Centre in Budapest, INJEP and the French National Agency in Marly-le-
Roi, and the SALTO Euro-Med Resource Centre.

To receive further information about the Partnership between the Council of Europe and
the European Commission and the Partnership's work and priorities in the field of Euro-
Mediterranean Youth Work, please wntact the European Youth Centre Budapest
(eycb.secretariat@ame.int) or consult the Partnership’s website (www.coe.int/euromed).
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1. Introduction

This report aims to document both contents and methodology of the evaluation seminar
of the long-term training wurse «Training Active Trainers in Euro-Mediterranean Youth
Work - TATEM». The oourse started in November 2004 and continued until November
2006. This evaluation seminar was organised in co-operation with the Centre for Cross-
Cultural Learning from November 4 to November 15, 2006 at the premises of the Asso-
ciation "Dar Souiri" in Essaouir@a, Morocco and concluded the two-year programme of
TATEM.

While the Council of Europe had considerable experience in training active trainers, this
project in the context of Euro-Mediterranean w-operation was new when it began. It

started as part of the partnership between the Coundl of Europe and the European
Commission on Euro-Med youth work and training and meanwhile became an integral

element of the Partnership Agreement embracing co-operation between the two institu-
tions in the areas of youth policy, youth research and youth work.

The following pages will hopefully serve not only as a memory to all the actors of the
training, but also as a tool for them and others interested in the topic. It foauses mainly
on the rationale behind the different training sessions and their design and, in doing so,
constitutes another element of the long-term training. The reflections of team and par-
ticipants on the previous two years are another importantaspect.

The report has been omanised in seven parts. The first part is this introduction. The
second and main part contains the session outlines of the consolidation seminar, which
were developed by the team of trainers and course directors. They have been edited and
formatted and are arranged in chronologi@l order to document the programme that
way. The third part summarises the workshops developed by partidpants during the
evaluation seminar to share their previously made experiences and good practices. The
fourth part consists of the articles written by participants about their field. The fifth part
is dediated to documenting some discussions and exchanges of participants, in partiau-
lar about the war between Israel and Lebanon in 2006. The sixth part contains some
complementary material needed and useful for a comprehensive understanding of the
consolidation seminar and its context, in particular the framework in which the long-
term training course and the cnsolidation seminar were developed and implemented as
well as the different actors. The documentation is completed by a number of additional
materials included in its seventh part.

I hope you will find this report useful and interesting, inspiring and eduational. If so do
not only thank me butall the people whose work and dedication has made that possible:

First and foremost TATEM’'s team and participants, but also its interpreters, secretarial
and administrative support.

Enjoy! \.ﬂm

Andreas Karsten in December 2006
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2. Contents of the seminar

a. Overviewof Session Outlines

SO 1

SO 2

SO 3

SO 4

SO 5

SO 6

SO 7

SO 8

SO 9

SO 10

SO 11

SO 12

Opening Session
Day1- Nov 6

Evaluation Phase IV
Day1- Nov 6

Morocan Arabic Lessons
transversal

Moroccoo: A Euro-Med Society
Day 2 - Nov 7

Sensitive issues and hot topics
transversal

Sharing good practices
Day 3- Nov 8

Pedagogies Medagogies Demagogies?
Day 4 - Nov 9

A journey into non-formal education
Day 4 - Nov 9

Leaming in Tatem
Day 5- Nov 10

Euro-Med Co-operation
Day 6 - Nov 11

Workshops on evaluation, recognition, strategy
Day 7- Nov 12

Follow-up to Tatem
Day 8 - Nov 13
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Training Active Trainers in Euro-Mediterranean Yout h Work

Nov 2004 - Nov 2006

Structure of the Session Outlines

. Title

The name or title given to the session

. Background

Why the session is necessary, the context in which it
is dealt with (number and profile of participants, what
happened before and what comes after...); elements
to be taken into acoount (group development stage,
atmosphere in the group), relation to the needs of the
target group or sub-groups...

. Aims

The general purpose of the session in the training

. Objectives

The concrete objectives or goals that the session
seeks to achieve. It should be concrete and multiple.
In as far as possible, it should also address the learn-
ing or eduational objectives acaording to: Knowledge,
Skills and Attitudes.

. Competences addressed

The main competences to be addressed and trained
during the given session.

. Methodology and methods

(proposed and used)

The methodology includes also the approach to make
sure that the above-mentioned objectives will be
made achievable. The methods presentation should be
a simple outline - not a description of the method it-
self.

. Pogramme

(proposed and realised)

As in above, a draft of the timetable suggested and
actually used in the unit.

. Tips for the team and

the participants

This is a short conclusion from those in charge (or the
team) of the session. Itaddresses issues similar to the
tips for facilitators or partiaular warnings future train-
ers should take into consideration.

. Materials needed

(requested and available)

A list of all materials wanted for and used in the ses-
sion.

10. Handouts provided

Supportive material used during the session, such as
documents distributed to partidpants or documents
developed by participants.

11. Outocome

A short description of the outcomes
(in relation to the objectives)
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C. Session Outlines (chronologial order)

SO 1 - Opening Session

1. Title

Opening Session, 6 Nov 09:30 - 13:00 hrs

2. Background

Here we are at the beginning of the third and last seminar in
the TATEM aurriculum. Participants have been involved in more
projects related to TATEM (and others of wurse!) and for quite
a number the last year has seen very important developments
in their private and professional lives.

This first day is mainly about re-connections: with the group,
with the team, with the murse. Even though the group went
through two previous seminars, the people still need some time
in which to re-situate themselves and to feel comfortable again.
And this day is about marking a new beginning ina new place.

Last but certainly not least it is the first time this group meets
again after the most recent war between Israeland Lebanon.

3. Aims

-+ To set the scene for the seminar.

4. Objectives

To reconnect the group;

To gain first impressions of Essaouira;
To introduce the programme;

To introduce the new team;

-+ To integrate the interpreters.

L 2R T

5. Competences

-» Intercultural ommuniction
-+ Team work and co-operation;
-+ Self-reflective practice;

6. Methodology

-+ Jce-breaking and group-building exercises
-+ Active and reflective involvementof participants

7. Programme

09:30 The TATEM world comes together once more...

Weloome with badkground music and flashbadk:
picture show as a reminder of last year's seminar

Opening words by the hosts and course directors
Introduction of the team, interpreters, participants

Introduction to Essaouirma and Morocco
Arabic lesson 1: A few basic words in Morocan Arabic

What has been important for you in the last year, pro-
fessionally and personally? Exhibition, discussion.

Introduction to Essaouira: Explore and enjoy the city
and bring badk one object thatsays something about
your first day in this town!

What will help us to communicate well in this seminar?
Brief input to remind everyone of the discussions and
agreements during the previous consolidation seminar.
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Buzz groups to disauss whether any new elements
should be added and to formulate rrecommendations.
General plenary disaussion.

Introduction to the seminar programme: Overview of the
construction of the seminar. Introduction to the spaces
forinputs by partidpant-trainers. The role of this semi-
nar in participants' (self-) assessment.

13:00 End of the opening session

8. Tips

It is essential that people feel welcome in a wam atmosphere
even if they know each other from two seminars and two years
of co-operation; exercises have to be non-threatening, light
and enjoyable.

At the same time people should also feel that the seminar
ahead will be different from the previous two: relying on their
active involvement, dependent on their self-assessment, less
consumptive, much more pro-active!

9. Material

Musicequipment, as, pens, flipcharts, markers, beamer.

10. Handouts

Weloome padk (at the reception the evening before)

11. Outoome

The activities run were successful in re-connecting the group.
The level of participation and commitment was high and par-
ticipants were eager to contribute actively to the organisation
and implementation of the seminar.

t

(reconnecting)

The team was introduced and the new constellation explained.
The conditions in Essaouira were explained, the hosting organi-
sation was presented and thanked for the invitation. The inter-
preters were weloomed and the mode of intempretation ex-
plained. Participants were introduced and an update was given
on the situation of the absent members of TATEM.
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In flashbadk groups, participants explored the city. They used
the time to discuss personal and professional events and devel-
opments of importance during the previous year and find some-
thing in common about that year.

Group 1 reported that they believed in their work and in the
quality of Tatem. They were a community, had access to exper-
tise, training opportunities and funding, and expanded net-
works and oontacts across the Mediterranean. Skills were de-
veloped, knowledge increased, theory was tumed into practice.
Every member of the group had been involved in the develop-
ment of opportunities that do not exist in Euromed so far.

Group 2 concluded that they shared an ongoing struggle be-
tween professional work and its obligations on the one hand
and the need, wish and will to engage voluntarily on the other
hand. The group also had a broad diversity and richness of ex-
periences in common, which they were willing and eager to
share with others.

Group 3 disaussed their training experiences to discover that
many successes, and many struggles, were similar despite dif-
ferent times and places. The group shared the need to explore
some of these struggles in open disaussions during this evalua-
tion seminar.

Group 4 leamed that their previous year was shaped mainly by
personal events of importance: moving house, changing job,
new environments; a war with all its consequences - but also
the arrival of children and hope.

During their time of discussing in
and exploring Essaouira, participants
were invited to bring badk objects
representing their first day in the
city.

The groups decided for a network of
strings, fresh green mint, a banana
and the wind:

-+ a network of strings to show the
connections of TATEM and the
connections to be built here;

-»green mint in memoriam of the green march of Morocco and
the national dayon Nov 6, with green also being the wlour of
hope;

-+ a banana, which is tough on the outside, but soft and tender
within and which looks different than it tastes;

-»and the wind, symbolising the freshness of the day and the
town, but also the new winds for those discovering this side
of the Mediterranean.
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The flashbadk groups also had the task to think about all that
happened in Tatem in relation to communication, in particular
during the previous consolidation seminar and eversince.

From that reflection, the groups were confronted with this
question: Which rules of communication can we derive from our
experiences to animate this seminar? Try to summarise the
type of communiation you would like to engage in by means of
three characteristics!

For contextualisation you can find the outcome of the disaus-
sions held at the consolidation seminarin appendix 1. Based on
these agreements and the experiences made on their basis,
participants suggested four sets of characteristics:

. time-consuming, politial, individual-based

. based on needs, ups and downs, based on issues
. efficient, honest, constructive, needs-based

. open, respectful, co-operative, take iteasy.

PWN R

To conclude the opening session, the programme flow, struc-
ture and approach were introduced.

When planning the programme of the evaluation seminar, three
factors were taken into account by the team:

1) the original objectives of the entire Tatem progrmamme, to
honour these in relation to partidpants, their organisations and
the institutional stakeholders;

2) the learning outcomes defined at the beginning and resulting
gaps of addressing knowledge, skills, attitudes, values;

3) the expectations expressed throughout the entire pro-
gramme and also in preparation of this final seminar.

Based on these factors, the seminar aimed to evaluate TATEM
and the learning process therein by assessing the previous 4t
phase, by reviewing individual learning plans and self-
assessment forms, by re-considering the profie of Euromed
trainers and by evaluating TATEM as a programme in its en-
tirety.

Beyond this evaluative aspect, the seminar also aimed to
deepen are issues of TATEM, in particular non-formal edua-
tion, intercultural learning, pedagogies and eduational sys-
tems, and critial reflections on Euromed sodal contexts.

The methodological approach was explained to take into ac-
count the role of participant-trainers as active and reflective
trainers: there would be programme parts for which partia-
pants would be directly responsible, and others in which they
were invited to contribute actively and reflectively.
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The programme flow was presented to be:

Re-starting the group - Evaluating phase 4 - Morocco and
youth policy - Euro-Med and Youth in Action - Projects, experi-
ences and tools - Pedagogies, medagogies, demagogies - Per-
sonal leaming and development plans and self assessment
fors - Hot issues and intercultural leaming - EU, Meda and
the future - Specific training needs workshops - Anything else
- Evaluation and closing.

(the programme flow)

Participants used the opportunity to give feedbadck to the pro-
gramme by underlining: that the spaces foreseen for disaussion
and exchange are needed; that this seminar has a special role
to play as the only activity South of the Mediterranean; that it
will require efforts from everyone to use the potential of being
in Essaouira and in Morocco; that this seminar should also offer
opportunities to explore fundamental issues such as how the
recent war has affected us professionally and personally; and
that the future of TATEM needs a specific moment in the pro-
gramme to be disaussed.
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Appendix 1 to SO 1: Outcome of previous discussions on communication

The following was included in the previous report of the consolidation seminar as
Appendix 4 to SO 2 (the introduction day):

Results_of the discussion_on_communication

Group 1 suggested to
- pay closer attention to a more balanced and diversified group composition;
- use informal time to communicate more consciously and actively;
- make an effort to truly communicate more and more often with everyone.

Group 2 recommended to
- listen to others speaking in their mother tongues;
- pro-actively choose to communicate with people one knows less;
- find and accept other ways of expression than words only.

Group 3 proposed to

- continue to mix up groups and people;

- find ways of creating a common base and build a team spirit and atmos-
phere;

- try to communiate with everybody but leave the decision an individual
choice;

- create opportunities to get to know one another better and deeper and
more personal;

- talk about project ideas for the next phase earlier as foreseen in the pro-
gramme.

Group 4 advoated for
- the adventure of staying crazy and foolish;
- more exercises like the football match on Tuesday moming, September 20;
- a treasure huntoutside for getting to know each other better;
- subject-related reflection groups, foausing on socio-politial aspects;
- fadlitate more and more intense communication between North and South;
- a fire @amp outside in the evening to improve the group atmosphere;
- the creation of a Tatem logo.

Group 5 advised to
- make a personal effort and choose communication parthers behind official
moments in the programme, joint project teams or personal sympathy;
- try and find other things to communiate about such as visits to each
other’s country or reasons to work as a trainer in Euro-Med youth work;
- develop more common projects.

Additionally, several groups stated that the yahoo mailing list needs to be en-
hanced and better managed. Proposals ranged from appointing one moderator to
a rotating team of moderators. Further ideas to enhance, facilitate and stimulate
communiation after this consolidation seminar included:

- the use of skype for real-time and real-life communiation;

- a recreational and inspiring meeting of everybody in Olympus;

- the official unveiling of a trainers academy award (Tatem Osar);
- post ards from every project venue to all others;

- telephone chains to spread news;

- the formal inauguration of a Tatem Alumni Organisation (TAO).
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SO 2 - Evaluation of Tatem Phase IV

1. Title Evaluation of Phase IV, 6 Nov 15:00 - 19:00 hrs

Every learning process has to be followed by concrete action
that will have a real impact on the environment of the par-
ticipants. Training trainers is a very challenging process in
which the accomplishment of learning outcomes is known
only once the future trainers would have had the chance to
perform.

The participant’s training projects in the second and fourth
phase of TATEM were meant to be both a tool for leaming
and a mncrete initiative that should contribute to the devel-
opment of human rights, youth participation, democracy, in-
tercultural learning and other thematic priorities of the Euro-
Med Partnership. The murse relies on practial experience
provided by the project work as each participant (with few
exceptions) planned and realised a training project.

The evaluation of participants' first training project in the
secnd phase was an integral element of the consolidation
seminar; likewise the evaluation of participants' second
training project in the fourth phase needs to be an integral
element of the evaluation seminar - and both are a wrner-
stone in the entire TATEM course.

Evaluation of the success, quality of planning and delivery,
impact and other elements are important to conclude the
2. Background previous parts of the course and to provide a starting point
for the practice of participants after TATEM.

The evaluation is based on the criteria for the participants’
training projects as defined and known to participants. Ac-
cording to these criteria projects should:

-+ be compulsory for all participants and the participants
have a direct and explicit mle as trainers in their
preparation, implementation and evaluation;

-+ be planned in the course of the initial seminar;

-+ be prepared and implemented with the advice of the
team of trainers;

-+ last between 5 and 10 days, excluding travel;

-+ be conducted by a multiaultural team, if possible with
other trainers on the wurse — a maximum of 5 par-
ticipants (ideally, 4) of the course may be involved in
the same project. Trainers or partners from outside
the course could also be involved;

-+ be evaluated during the training course (during the
consolidation and development seminar);

-+ be used for preparing the wnsolidation seminar pro-
gramme.
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-+ To provide participants with the opportunity to develop
their training competences by evaluating their training
projects in Euro-Med youth work and by exploring the
quality criteria applied to these projects.

3. Aims

-+ To identify which projects were arried out and which did
not happen;

-+ To evaluate relevant aspects of the training projects;

-+ To identify quality criteria in participants’ projects;

-+ To identify what participants leamed from their projects;

-+ To go badk to participants’ Personal Learning and Devel-
opment Plans - and start the process of revising them
for the future.

-+ Skills, knowledge, values and attitudes to evaluate holis-
tic training proposals adhering to the principles of non-
formal education;

-+ Skills, knowledge, values and attitudes to derive quality
criteria from youth work practice and apply them to
evaluation and assessment processes.

4. Objectives

5. Competences

The methods included:

-+ overview on the status of participants training projects
as defined during the previous seminar - getting updated
individual evaluation - personal reflection

evaluation group work based on the personal reflections
group disaussions on quality elements and criteria

a moment for synthesis, generalisation and conclusions.

15:00 Introduction to the session

15:15 Getting updated - status of participants' projects
15:45 Personal reflection on own training experiences
7. Programme 16:30 Quality in youth work training — group discussions
17:45 Feedbadk and disaussion on the groups' findings
18:30 Experiences of the North-South Centre

19:00 Reflection groups

6. Methodology

v o+ v v

For further information on evaluating and evaluation you an
8. Tips consult T-Kit 10 on "Evaluation" as well as the two related T-
Kits "Organisational Management' and "Training Essentials".

Report of previous seminar (pages 77-80)

9. Material Personal leaming and development plans of each participant

10. Handouts List of projects to be implemented as agreed in Marly-le-Roi

This part of the programme had essential immportance, as the
evaluation served the learning of partidpants individually,
and the leaming and development of the group.

It also prepared participants to deal better with the new
programme generation and their foaus on quality, and while
participants looked at quality very differently, the fact that
they had an opinion founded in practial experience can be
considered a quality indiator in itself.

11. Outocome

The experiences of the North-South Centre complemented
participants' discussions and provided another perspective.
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Appendix 1 to SO 2: List of projects agreed during the consolidation seminar

Name of the project:

People in chamge:
Short description:

Name of the project:

People in chamge:
People involved:
Short description:

Name of the project:

People in charge:
People involved:
Short description:

Name of the project:

People in charge:
People involved:
Short description:

Name of the project:

People in chamge:
Short description:

Name of the project:

People in chamge:
People involved:
Short description:

Youth Against Violence

Mel, Suzy

The training course combines Human Rights Eduction
and peer eduation to empower young people to com-
bat violence in their daily life. It would analyse the dif-
ferent forms of violence in society and look into
measure of interference of young people. The partici-
pants are expected by the end of the training course
to be able to act as multipliers in their organisations
and to implement projects at national level.

Euro-Med JAM - What's the rhythm of Euro-Med?

Rita

Tugba, Bandi, Yassine

The training course will use music as a language to
discover Europe and the Mediterranean and share
common as well as diverse cultural heritages.

Minorities zoom in: Identity and sense of belonging
Tugba, Ljuba, Christin

Leo, Tugce, Kaspars

The training course aims to develop competencies of
youth leaders, multipliers and eduators working with
minority youth. The curse will focus on identity and
senses of belonging as an important part of our cul-
ture and provide participants with tools of interaultural
leaming.

Eurocitymed: A tale of our city

Taoufik, Aga, Tugce

Tugba, Nadia, Ljuba, Sally, Bandi

The training course will deal with active citizenship
and participation of youth within Euro-Med cntexts
and will use creative modern arts as a tool to analyse
the situation of citizenship in the Euro-Med region
such as the lack of participation of young people or
the lack of information amongst youth leaders.

Indusion through arts

Lucia, Clementina, Claudio

The training course aims to explore how art an be
used as an eduational tool to include young people
with fewer opportunities in Euro-Med projects and
youth work. The course will oncentrate on non-verbal
arts such as dance ormusic.

Mainstreaming minorities and protecting human rights
Djilali, Maali

Suzy, Mel

The training course wants to empower young people
from minority backgrounds to understand, realise, as-

16 /129



Training Active Trainers in Euro-Mediterranean Yout h Work

Name of the project:

People in charge:
People involved:
Short description:

Name of the project:

People in charge:
People involved:
Short description:

Articles

Name of the project:

People in chamge:
Short description:

Name of the project:

People in chamge:
People involved:
Short description:

Name of the project:

People in charge:
Short description:

Name of the project:

People in charge:
People involved:
Short description:

Name of the project:

People in charge:
Short description:

Nov 2004 - Nov 2006

sess and engage with the situation of minorities within
their societies and their relation with the majority.

Citizenship - what kind of ship is that?

Clementina, Ljuba

Claudio, Nadia, Taoufik, Tugce

The training course aims to develop competencies of
multipliers working on citizenship and integration with
young people in the Euro-Med region. The course will
use outdoor experiential learning methods and will
build on a first seminar held in Estonia in August
2005.

Cartoons and democracy

Tugba, Lucia, Aga

Tugee, Taoufik

The training course is going to use a@rtoons as a tool
for human rights eduation and eduation for democ-
racy. The course will produce new materials on de-
mocracy and human rights to be used by participants,
active youth leaders and other multipliers.

What does it mean to be single in TATEM

Lucia

The article will describe the reality of a single , no-
parent participant in the reality of TATEM.

Euro-Med families and their children

Kaspars, Ljuba, Bandi

Fabiola, Djilali

The article will familiarise readers with intemational
families, how they have met, who their children are,
where and how they live and what they think of their
life and future. Special attention will be put on the in-
tercultural aspects of family life.

Active citizenship in Meda countries

Sally, Tugce

The article will explore the question whether there @an
be anything like active citizenship for young people in
Meda countries. The text will combine some theoreti-
cal considerations with real-life observations.

The place of non-formal education in Meda countries
Nizar, Nadia

Maali, Sally

The article will inform readers about the situation and
needs for non-formal eduation and the challenges
non-formal leaming is faced with in Meda untries.

Gender Equality within the Euro-Med mntext

Christin, Ljuba

The article will give an overview of the aurrent situa-
tion on gender equality within the Euro-Med @ntext
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Name of the project:
People in charge:
Short description:

Name of the project:
People in charge:
Short description:

Name of the project:
People in chamge:
Short description:

Name of the project:
People in chamge:
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and will describe a vision for the future based on dif-
ferent concepts.

Euro-Med Women Game

Christin

The article will share the information on the developed
game on the role of women within Euro-Med cntexts.

The place of arts in Euro-Med non-formal eduction
Claudio

The article will describe how to use arts as a tool with
young people in non-formal eduation in Euro-
Mediterranean youth work, contextualising it within
the framework of the Euromed Youth Programme.

Five daughters to five fathers

Bandi, Taoufik, Mathieu, Yassine, Claudio

The article will be about personal experiences and
feelings of trainers who became fathers while being
participants of TATEM vis-a-vis their youth work in Eu-
romed.

Preparing young people for intercultural experiences
Roy

Geormges

The article will use the example of a concrete project
to introduce different ways and best practises of pre-
paring young people for intercultural encounters and
experiences.

Euromed and local development

Geormges

Roy

The article will look at the impact of Euro-Med youth
work on loal environments and situations and how
the relations between people can help to demnstruct
social differences and enhance integration.

Participation and citizenship

Geomges, Roy, Leo, Christin

The aim of the course would be to support youth
workers and multipliers to acquire the tools and
knowledge needed to identify the objectives to be
reached in the learning process of citizenship and par-
ticipation.

The role of Gender

Christin

Roy, Claudio, Heba

The aim of the course would be to raise awareness on
the mecdhanisms existing in our society, generating
and maintaining the inequality of sexes.
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Media as a bridge between cultures

Mel

The aim of the course would be to empower young
people with skills of film-making, animation, graffit
and in digital photography as tools to show cultural
diversity in Euro-Med, to combat stereotypes and to
contribute to the establishment of alternative media.

Tips, tricks and traps in Euro-Med - Booklet

Lucia, Leo

The aim of this booklet, which is addressed to Euro-
Med trainers and participants, will provide useful in-
formation on socio-aultural aspects and bureaucratic
tricks and traps, aiming to fadlitate Euro-Med youth
work and possible approaches to different realities.

Popular childhood games in Euro-Med - CD and book
Maali, Tugce, Taoufik

The aim of this production is to collect popular child-
hood games from all the ountries in the Euro-
Mediterranean area in order to discover our common
heritage as well as our rich diversity.

EMMA 35 - Euro-Med Music Anthology - DVD

Bandi, Clementina

The aim of this compilation is to wllect different kinds
of music of all Euro-Med countries such as a typical
folklore song, a popular song from the Nineties and a
recent hit. The music will be published on a DVD to-
gether with the lyrics and badckground information on
the different countries, their musical aulture and other
bands and artists.

TATEM Diary — Series of articles

Bandi, Tugce

Nadia, Taoufik

The articles aim to inform the readers about what is
and was going on in TATEM, highlighting the feelings
and emotional developments of participants. It is en-
visaged to write the diary in co-operation with TOTEM.
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Appendix 2 to SO 2: Matrix on project co-operations (training as well as others)

EIB- - “ - - 1
I.II-'II:I:: -
el Lo - — —
PARITE i A i i [ ] ] i i
g i - . - -
DELULIE Ok, = “ S —
5ol 09T "o i ..
RITREE — - . —
PUIE — — — — - B
| i . o .
SN e - B
Efa= ™ gl 1 oTom ™ . ¥
(MG R ._.. - = -
i aai2k —i - — i
L I ul — . - -
W= .
Ay . “ : : =
z.edszy - e
Arns - — -
Ej3 e 2] — . — - ]
i, r P ol rMoon -
b [ 20 = e —l ..'-| —l —l rd . oy

Pl & - 4 1 =i ' -1
UJTHYT = = o - - -

2 u.-. -

14 Y1, — . - —
SNl o~ _nl - e -
20— - o L]
CHZEauDy i . i
PENCA PRAYY - I -
OE” g oy T R ™
AlEe i “ = el e el el ¥ -

'-I'II:|'1J_ =l =] =] =l i~
Eq ﬁ"ll - — - — i, — ]

u . _
£ B ) & o B
- M a = @ [ E- = [ E E al
— o = — = - wa
Aflw EEZ8B8&50 B omak ‘-":-'E_‘—-ﬂi_‘—n.EﬁE SumtwE =
er En=— FHELOEC T 2a ks =M ai EEE A O ESPELRE
=I:|'ﬂ$:l:rm.'-|ﬂ E= Aol aalatadg e aaflas ol
FrRFlad L E JECUE LD DR el Em A E T LR @ml T @mide 285

Documentation Evaluation Seminar 5 - 14 Nov 2006 Essaouira, Morocco 20/ 129



TATEM Training Active Trainers in Euro-Mediterranean Yout h Work Nov 2004 - Nov 2006

Appendix 3 to SO 2: Quality elements as derived from Tatem training projects

Four different groups disaussed one Euromed training activity participants had
been involved in to abstract quality elements from these experiences (that could,
ata later stage, possibly be further developed into quality criteria).

Group 1 suggested that quality elements have been:
-+ needs and expectations of young people

-+ concrete physial and social space

-» themes and problems of immediate relevance

-+ partnerships with lo@alactors

-» communication between all parties involved
-+ language factor and its management

-+ exploring (and cnstructing specific) understanding of quality in a team
-+ is quality a common view point?

-+ monitoring, follow-up

Group 2 contended that quality elements were:

-+ the tools (money, technicalities everything we need)

-+ belief in the projects

-+ real parthership (especially between European and Meda ountries)
-+ trustbetween the partners — from the beginning

-+ flexibility

-» transparency

-+ reporting, multiplying, follow-up
Group 3 argued that quality elements have been:

-+ variety and balance among team and participants (in relation to aspects such
as gender, regions, personalities, techniques)

preparation and involvement of all stakeholders at all level

consideration of special needs (technial, food etc)

deepness and sensibility of the project

respect to all parameters of a training wurse (e.g. loal envimnment)

v v v+

Group 4 stated that quality elements were:

multicultural teams

transferable skills

sustainable networks

reaching objectives

achieving greater impact

being participant-centred

explicit intercultural learning process
-+ using non-formal eductional approach

F R A

+
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SO 3 - Arabic Lessons

1. Title Moroccan Arabic course (transversal: every morning)

In order to introduce the partidpants into the lo@al Morocan
context, it was useful for them to learn a few basic words in
2. Background Morocaan dialect. Even for Arabic speakers, Moroccan dialect
is very special; thus this daily introduction was relevant to
all participants.

-+ To aaqquaint participants with a few basics of the Moroc-

3. Aims can dialect.

-+ To learn the basics of how to communicate in Essaouira;
4. Objectives -+ To share a little bit of the lo@al aulture with participants;
-+ To seta nice atmosphere for each training day.

-+ Intercultural ommuniction;
5. Competences -+ Language comprehension and practice;
-+ Ability to communicate with the loal population.

6. Methodology -+ Basic elements of language learning.

09:30 Welcome and introduction to the day
7. Programme 09:35 Moroccan Arabic course
09:45 Continuation of the day's programme

Dependent on the daily programme, the voabulary should
be adapted to invite participants to use the new words ac-
8. Tips tively throughout the day.

More information aboutappraches to language leaming an
be found in T-Kit2 "Methodology in Language Learning."

9. Material Flipchart, markers, speaker of Morocan Arabic

10. Handouts List of words, if required and desired.

Participants did
enjoy the ourse
and had fun

practising the
words when
meeting
Morocans on the
street!

All in all, some 40
11. Outcome different words
and phrases were
practised - which
was enough for
the purpose of the
short moments each morning.
(arabic lessons)

The number of words also illustrates the sampe and range of
this partiaular appmach (a transversal language leaming
element lasting 10-15 minutes every day).
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SO 4 - Morocco: A Euro-Med Society

1. Title Moroco: A Euro-Med Society, 7 Nov

The evaluation seminar being the only activity of the TATEM
training programme that was held in a non-European coun-
try, expectations were high, from the side of participants and
trainers, to use the possibility of being in "Meda” country to
review the histori@al, politi@l and cultural links between
European and “Mediterranean” societies.

This was also justified in view of the fact that it is important,
in intercultural activities, for participants to have an insight
about the society where they are (knowing the context in or-
2. Background der to better understand the text).

Approaching and debating the history of Morocao was to talk
also about the relations between Morocco and Europe, pre-
sent tensions due to migration, economic cooperation, etc.,
and, therefore, opening the way for dealing explicitly with
conflicts and tensions in the broader Euro-Med context.

Finally, it was important to use the session in bringing to-
gether these broader disaussions with both theory and prac-
tice of youth policy and youth work in Morocco, and more
specifially Essaouira.

-+ To get acquainted with the historial and modem reality
3. Aims of Morocam and to explore the reality of youth policy and
youth work in Essaouira.

-+ To develop participants' understanding of the history of
Moroca and the role of Europe in it;

-+ To explore the modern areas of tension and coperation
between Morocco and Europe and Morocco and other
Mediterranean wuntries;

-+ To broaden participants’ views and understanding about
the recent history and democratic developments of the
Morocan society and relate it with their own societies;

-+ To stimulate disaussion and exchange among the partici-

4. Objectives pants regarding current issues in the relations between
European and Mediteranean countries and to look criti-
cally at theirown countries’ histories;

-+ To make participants aware of the social, economical and
culturalenvimmnment related to the venue of the course;

-+ To get to know and critically reflect on the government's
approach to youth policy in Morocco;

-+ To explore the reality of youth work in Essaouira and be-
come aware of advantages and disadvantages of the pre-
viously introduced politial approach.

-+ Intercultural leaming competences (tolerance of ambigu-
ity, distance to social mles, curiosity upon other aultures
and societies, ethnocentric perspectives on the world;

-+ Knowledge about history as a key to understand modern

5. Competences
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societies and issues;

-+ Critial thinking and attitudes in relation to aurrent socio-
political Euro-Med issues;

-+  Knowledge about youth policy approaches in Europe and
the Mediterranean, in particular Morocw;

-+  Awareness about youth work realities in Essaouira;

-+ Ability to reflect critially on the impactand relevance of
youth policy on youth work;

-+ Capacity to abstract principles and quality criteria of
youth work from examples of local practice.

Lectures by two loal experts, followed by discussions among
participants with a partiaular role for participants from Mo-
6. Methodology ro cco.

Field visits to lo@l projects.

09:15 Introduction and programme of the day

09:20 Arabic Morocan Language Course

09:30 Morocco: Pastand Present of a Euro-Med society, with
Dr. Abdelhay Moudden, Professor of Politial Science
at the Faaulty of Law of the Mohamed V University in
Rabat.

10:15 Disaussion, questions and feedback

11:00 Coffee break

/. Programme 11:30 Youth Policy in Morocw, with Mr Alae Dine Fennan.
12:30 Disaussion, questions and feedback

13:00 Lunch
15:00 Introduction to field visits
15:45 Field visits to lo@l projects

18:00 Disaussion, questions and feedback
19:00 Re-flection groups

19:30 Dinner

Good speakers - i.e. knowledgeable and credible - are es-
sential for such a session, to which the participants should be
atease in putting questions or disaussing among themselves.

The presence of other people from the wuntry or society
concemed is essential in order to make sure that the views of
the speaker or expert are not imposed on participants and
8. Tips can, instead, be challenged or complemented.

The perspective of experts should, whenever possible, be
balanced with insights into reality and practice. Getting to
know a country does not work through the lens of theory
alone. Yet, the opinion of experts is valuable and an provide
an adequate frame for participants when exploring grassroots
projects in the loal environment.

The outlines of expert's interventions are usually helpful, es-
pecially when interpretation is used.

9. Material
Some information material on the organisations and their
projects might be helpful and supportive as well.
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10. Handouts ---

The first part of the morning successfully acquainted partici-
pants with the historial and modern reality of Morocco and
sparked off a number of disaussions that lasted well beyond
the actual session.

(See appendix 1 for a summary of the presentation and the
questions addressed to the speaker.)

The seomnd part of the moming helped participants to gain
an overview of the country's approach to youth policy and
the official positions on the situation young people.

11. Outcome (See appendix 2 for an overview of the questions provoked
' by the intervention.)

This official position was contrasted by the field visits to loal
projects in Essaouira, which offered participants an insight
into realities of youth work on grassroot level.

The contrast between theory and reality exemplified the gap
between the state-driven national youth policy on the one
hand and locally organised youth work on the other hand.

(See appendix 3 for the framework of the field visits, and ap-
pendix 4 for the main conclusions drawn by participants after
the field visits. Please also see chapter 4.)

Appendix 1 to SO 4: Presentation of Dr. Moudden and subseque nt questions

The professor began his intervention by
introducing himself and suggesting that
he merely wants to expose participants to
a few thoughts to provoke dialogue -
rather than the ultimate truth. The main
points were:

Our past and present is a changing
construction, ever changing. Because of
that, it is manifold - there is no single
reading of the pastand present, and thus
no single assumption of the future. There
is plenty of dismurse and debate along
with plenty of contradiction and conflict.

The new concept of Moroca as a Euro-
Mediterranean country is very much
subject to such conflictual debate. While
the Morocan Atlantic coast is three times
longer than the Mediterranean, Moroca also is the closest of the Islamic, Arabic
and Afri@n countries to Europe. 70 % of the trade is with Europe, 8 % only with
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Arab cuntries. Morocco is a member of Arab league though. On average, every
5th person of one family is living abroad, mostly in European countries.

Morocw has existed for five centuries closest to the wlonial superpowers, but was
itself only aolonised in 1912. So contacts with Europe, while often confrontational,
have existed for long. In 1912 the sultan signed a contract with Spain and France
abouta protectorate. The legitimacy of this 1912 contract is under disputation to-
day. Was it really legitimate? With this contract in 1912 and the conquerors of
France and Spain, the concept of nation states arrived and imposed borders on
many colonies (which is why many borderlines are cut straight in Africa).

This contract led to a co-existence of wlonial administration with traditional Sul-
tan administration. The relation turned derogatory and contentious and the Sultan
was sent to exile in Madagasar in 1953. Mohammed V eventually returned and
that return is associated with the independence in 1956.

In 1975 King Hassan II sought the opportunity offered by the Spanish deterring
progression from Franc’s dictatorship to democracy to try and re-gain some of
the territory lost by signing the 1912 treaty and by the borders drawn by the co-
lonial powers. 350.000 civilians, 10% of whom were women, marched from Mo-
rocco across the border to Western Sahara to exeaute so much pressure of civil
society onto Spain so that they would give up the territory. The problem was,
though, that in Westem Sahara an independence movement had established it-
self. The professor emphasised that these events remain history under construc-
tion, and that there are at least two different readings about the 1975 develop-
ments.

After 1956, a counter power to the monarchy emerged through nationalist move-
ments, which split up into several politial parties. In 2006, more than 40 such
parties exist for 35 million inhabitants, and the numbers are rising.

Moroco is unique in that colonisation has been survived by the same dynasty, the
Morocan Aalaouites Dynasty going back to 1660. This makes it the only example
of the same dynasty before, during and after colonisation.

Also unique is that the different dialects and mother tongues of the population are
not formally recognised in Morocco. Yet, on a daily basis, citizens are exposed to
13 languages on average.

Some questions and conflicts, which were debated in Morocco at the end of 2006:

Does this make Morocem a European country? What is our identity? Who are we?
Who do we want to be? How does the Arab and the European go together? Are we
an Arab ountry after all? Are we losing our identity? Are we bemming more
European? Should we really allow 10 million tourists annually into the country?
Should we be multilingual? Should religion be part of our identity? Do we want to
be a secularised nation? Do we acaept minorities such as Arab Christians?

Most of these disaussions and conflicts are held in peace, but there also are splin-
ter groups fighting to recognise Arabic elements of identity, as well as officially re-
jected languages, but fundamentalism is too simple a term for these movements;
identity and religion are intertwined, and they are compliated notions and con-
structions.

The decisive, positive development of today is that there is practially no taboo
topicanymore to explore in the public sphere.
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Question: How do young people deal with the geographical tensions of being close
to Europe, Northern and Southern America but also being part of the Arabic world.
How do your students relate to Arab identity? Do they shift towards European
identity or even towards immigration?

Answer: Arab identity is still very strong, also among young people: support for
the Palestinian cuse is very high, refusal of invasion of Iraq very strong. But
there is a shift, because the Arab identity is not necessarily connected to a person,
a leader anymore, but has become one strand of a Morocan multiple identity.
Immigration is not a matter of identity, but a matter of life chances.

Q. Why is Morocco interested in Sahara, and why not in the other Spanish en-
claves in the North?

There are two Spanish enclaves in the North, Ceuta and Melilla. Eventually these
two enclaves might become too costly for the Spanish to maintain, and that is
what Morocco is hoping for. Presently, the existence of the enclaves is justified by
the claimed numberof illegal immigrants.

Q. What are the precise powers of the king?

The king has all the main constitutional powers in the semi-democratic Moroccan
constitution. The real politics does not take place in the parliament thatexists with
16 parties, which is why the king has never seen the need to veto a bill - deci-
sions are taken elsewhere, in other circles. Nonetheless, all laws except the family
law are seaular. The present king is not using these powers directly, but is en-
gaged in negotiating and finding an unanimous consensus.

Q. How does the current government or king see the identity? Where do they
want the country to go? Do they want it to become European, do they push for
islamisation?

The king and govemment are trying to balance the multiple layers of Moroccan
identity by diversification of policies. The king is trying to manage the dilemma of
globalisation while maintaining and preserving Morocan interests and authentic-

ity.

There is a ministry of religious affairs, the king’s title is ‘leader of the faithful’ and
he has many symbolic functions to attend religious ceremonies. But all this has
been there, so an islamisation of the state annot be observed - but clearly, an
islamisation of society. Religion has gained influence on many things.

Q. 70% of trade is with Europe. How strong is the influence of Asia and China?
Itis growing stronger, but the direct relation is presently very small.

Q. How many people are living in Western Sahara? How do these people consider
themselves?

The population is estimated to be between 70.000 and 200.000, but there is a
huge conflict over who should be considered a Saharaoui and who not.
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Q. What is the situation of the 70.000 Saharaouis living in camps in Algeria?

The Algerian Saharaouis moved there in 1975, when the Green March took place
and initiated huge population moves. It is disputed as to why they actually moved
there. Presently, they do not have a passport or citizenship, be@ause the Republic
of Saharaoui Republic does not have territory.

Q. Identity is sometimes compared to an onion: What are the two most important
layers of your identity?

The construction of our national identity has only just begun, and it remains open
which layers the onion will have in which order.

Q. Currently, does Morocco have a strategy for co-operation with Europe in the
youth field?

Not per se, there is a willingness to solidify the relationships with Europe yet there
is no strategy on state level or at government level.

Q. Is there such a thing as civil society in Morocco?

While the king remains a strong influence in civil society movements, civil society
has grown strongerand is becoming, slowly, more and more independent. When
continuing this way, we might come to a stage similar to democracies in terms of
constructive critidsm of the system.

Q. What is the situation of sexual minorities in Morocco, legally and practically?

A Moroccan author has, for the first time ever in publicity, declared himself openly
homosexual. This is of course only a beginning, but gradually, society and politics
will hopefully become more pluralistand tolerant.

Q. Is the period of Hassan II and the violation of human rights under his reign a
topic these days? Could you explain the role of the Equity and Reconciliation
Commission? Do you think the solution for Western Sahara is linked to a democra-
tisation of Morocco?

This commission has recorded and documented human rights violations since Mo-
rocco’s independence, including Westem Sahara. These violations are now docu-
mented to a large extent. The doaumentation is publicly available. A fund is about
to be established in support of historical research to take these issues further. And
yes, this work including compensation of victims is a precondition for a solution to
human rights problems in Morocao and Westem Sahara.

Q. How do you see the expected raising of Islamic parties in Morocco in relation to
terrorism?

Terrorists are from all kind of sects, and terrorism cannot be associated with the
religion of Islam as such. Nonetheless, a rising of the Islamist Party in Morocw
could lead to a similar situation as in Turkey.
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Appendix 2 to SO 4: Presentation of Mr. Fennan and subsequent questions

Mr Alae Dine Fennan introduced Morocwm's youth policy, which puts its main focus
on the promotion of vo@tional education and training through a national govern-
ment-operated programme with a duration of ten years.

His intervention provoked many questions as well as disagreement, in partiaular
(but notexclusively) by participants familiar with the situation.

Plenty of questions were asked to the speaker, but while some minor inquiries
were responded to, most majorissues of dispute simply remained unanswered.

Question: How are the key points structured in one coherent policy?
The most importantaspectofour structure is voational eduation and training.

Q. Who implements the policies in the field?
More than 8.800 associations on all levels support the state in the implementation
with a budget of billions of Dirhams, usually in partnership with other partners.

Q. What is the place of arts and drama education in this youth policy?
There is a royal institute conducting training of trainers in a centralised manner,
but there are also many initiatives govemed by different parts of the govemment.

Q. Would you agree that the policy framework is utopian, top-down, missing
obligatory time-lines and lacking democratic representation of young people?

Q. How is the programme evaluated, if at all?
There are regular assessments, some annually, others with a longer time frame.

Q. How much is this policy respecting and involving young people themselves?

Q. When will the government and public begin to consider young people not as a
problem?

Q. What is the professional status of people employed by the state to work in
youth structures?

There are two- and four-year cycles of training, and the trainees are usually inte-
grated into the Ministry. Other interested persons @n also be trained; and train-
ing centres @an be run in premises provided by the state.

Q. How does this youth policy address Morocco’s largest problem: illiteracy?

Q. Are the activities provided by the state obligatory or voluntary?

Q. What are the age limits in youth policy activities?
The age-limitis 29 years of age.

Q. What are the challenges facing youth policy in Essaouira?
Employment, illiteracy, ladk of interest.
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Appendix 3 to SO 4: Framework of the field visits

Instructions for the field visits:

You will visita Moroccan NGO located in Essaouira.
This visit will allow you:

To discover
the reality of the NGO you are visiting
the objectives, resources and the work done

To see:
if the pastof Morocco is aulturally influendng the work of this NGO

To put in perspective:
the work of this NGO in the framework of the National youth policy presented this
moming

To reflect:
on the similarities & differences between this NGO and your own.

After the visit you have to give feedbadk in plenary to share with the other groups
the outcomes of this visit. If possible you can also write an article to be included
in the report (see chapter 4).

Appendix 4 to SO 4: Conclusions and feedback after the field visits

The first group reported on their visit to an organisation working with children
with special needs.

What have trainer-participants gotten from this visit? In no order of priority: In-
formation on the attitude in working with children with special needs. Understand-
ing of the approach chosen by the organisation, foaused on building trust slowly
and taking the needs and hopes of dhildren into acoount. The way in which they
put their regular training and eduation into practice and in that way have created
a learning organisation. That there is no youth policy fmmework and no financial
support from state structures at all. That they are trying to legalise the existence
of the kids they are working with. That a movie with street children was made
about living on the street and the dream of three kids about immigration; and that
the script of the movie has been co-developed by kids with the cinematographers
and it rmised some attention in international film festivals. That the organisation
works on demystifying the big dream of Europe, where supposedly everything is
so nice and wonderful, by taking kids to Europe to show them also what does not
work.

The second group reported on their visit to an NGO active in the field of preven-
tion of HIV / AIDS.

The office of the organisation is in a very prominent area, to allow people to visit
without being exposed immediately. Their premises wntain an information area, a
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meeting om and a doctor/nurse office to allow direct analysis of people who
suspect they might have aids. The organisation is supported by lots of volunteers.
They work with people in all areas where the disease an be transmitted (drug us-
ers, butchers) as well as with sexual minorities as well as prostitutes of both gen-
ders and operate a toll-free number where people an cmntact them anonymously.
They are about to launch a non-verbal a@mpaign to overcome the strong problem
of high illiteracy in Morocco. They are open to volunteer exchanges in both direc-
tions. A major emphasis of their work is to demystify aids locally through aware-
ness-raising: until three years ago aids was a taboo and was claimed to not offi-
cially exist and the few existing ases were brought to Morocco by Afrians tran-
siting through Afria.

The third group reported on their visit to a women's organisation.

They were introduced to the situation of women in Essaouira and the region
(highest rate of illiteracy in the country). The organisation is running many activi-
ties to empower women through trainings, information, human rights awareness
raising and much more. It was amazing to see for participants how women who
have eduated themselves manage to do such powerful work in a mild and soft
but determined and purposeful way. The more than 20 volunteers are mostly
young women who don’t find a job - despite their (often: university) eduation -
and have decided to engage within this association. In doing so, they have to face
many obstacles, fears and prejudices connected with their attempts to empower
women. Over 60% of Morocao’s population are illiterate, 84% of them are women.

The articles written by participants about the field visits are included in chapter 4.
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SO 5 - Hot and sensitive issues

1. Title Hotand sensitive issues (transversal element)

Among the expectations expressed at the end of the evalua-
tion session of the second seminar in Marly-le-Roi and reit-
erated in the expectations of participants about the seminar
in Essaouira, several participants expressed the wish and
need to address, publicly and explicitly, “sensitive” issues
that they have encountered in TATEM itself, in their projects
or simply in their life as concerned Euro-Med youth actors.

Many of the issues had been lingering since the very first
seminar in Budapest and others were added during the con-
solidation seminar in Marly-le-Roi. Some of the issues were
related to partidpants-participants relations, others n-
cerned with geo-political and regional conflicts, and others
2. Background connected with professional dilemmas.

The war between Israel and Lebanon of July and August
2006 added to the list of problematic issues. TATEM brought
together both Israeli and Lebanese participants and many of
the other TATEM trainers were seriously disturbed by the
war and by the discussions and messages placed on the
email list of the group.

At the very beginning of the seminar, several participants
expressed the wish to address these “hot” issues as soon as
possible, hence helping to clear the atmosphere in the group
and creating the conditions for frank exchanges and debates
during the seminar.

-+ To openly address and deal with sensitive and problem-
atic issues and dilemmas in the group of participants and
to develop an atmosphere of open and explicit communi-
cation among all participants in the course.

3. Aims

-+ To disauss dilemmas trainers meet in Euro-Med youth ac-
tivities;

-+ To address and exchange about sensitive and problem-
atic social and political issues in the Euro-Med sphere;

-+ To develop an atmosphere of trust and tolerance in the
group;

-+ To develop basic skills and attitudes for dialogue and
conflict transformation in the group.

4. Objectives

-+ Communiation skills (active listening, empathy, asser-
tiveness);

-+ Skills and attitudes for dialogue, conflict management
and conflict transformation;

-+ Intercultural learning skills (empathy, tolerance of ambi-
guity, distance to social roles);

-+ Critial thinking and reflection on peace, solidarity and
human rights issues.

5. Competences
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In view of the need expressed by the participants to address
the sensitive issues as quickly as possible, the trainers de-
cided to address the issues in two ways:

-+ To randomly choose one issue identified by the partici-
pants, every morning for 20 minutes;

-+ To set aside one moming to address the remaining issues

6. Methodology in the plenary (for those of concern to all or the majority

of the participants) and in workshops facilitated by the

participants who rose the issues.

The process was wordinated and facilitated by two partici-
pants. They dedded to collect the issues and topics from par-
ticipants and use the different available time-slots to address
one randomly chosen theme.

In addition to the many informal moments during which some
discussions took hold, there were four distinctive slots in the
programme alloated to this session, namely:

Wednesday Nov8 09:15-09:35
7. Programme Thursday Nov 9 09:15-09:35
Friday Nov 10 09:15-09:35
Saturday Nov 11 15:00-19:00

On Sunday Nov 12 an evaluation of the process took place.

It is important to seaure a good facilitation for the sensitive
issues, respecting potentially emotionally charged situations

8. Tips where contradictory ideas of participants @an contribute to a
stressful and conflictual atmosphere.

9. Material List of issues to be disaussed

10. Handouts -—-

This is the list of hot topics and sensitive issues as suggested
by partidpants (in no order of priority, and not all of these
could be discussed in the official programme slots):

1- Stolen Objects

2- Sexual abuse beause of culture

3- Delayed reimbursement of money

4- Aggression by participants

5- TOTEM and a case of two Israelis

6- Ladck of responsibility by partners

7- Relations between Arabs and Muslims

8- Relations between Christia ns-Jews-Muslims
9- Participants who c@me as tourists

10- Challenging behaviour between partidpants
11- Food issues and rooms division

12- Israeli-Lebanon War

13- The place of electronic devices in plenary
14- Addressing the identity of Europe

15- Absenteeism because of the War

11. Outcome
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While some topics were addressed in the three consecutive
moming sessions, other issues were explored during different
workshops on Saturday moming.

In general participants conduded that it was important to
deepen and discuss certain issues among colleagues, to learn
from each other and to seek similarites between the situa-
tions presented by participants.

The discussion/dialogue about the war in Israel and Lebanon
was felt to have been crucial to clear the atmosphere, to re-
view the meaning of Euro-Med youth work and the values of
peace and human rights that must be at the basis of interaul-
tural youth work in the Euro-Med context.

Please note that further details on the disaussions around hot
issues an be found in chapter 5.

(attention was guaranteed during the many disaussions of sensitive topics and hot issues)
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SO 6 - Sharing good practices

1. Title

Sharing good practices, Nov 8

2. Background

TATEM participants were actively involved in many training
activites both at national and intemational level, many of
them co-financed through European programmes.

This session brought these two aspects together in the
seminar by introducing the future of the European pro-
grammes in the beginning and providing sufficient time to
share experiences made through activities within and be-
yond the scope of these programmes.

The sharing of good practice was intended to exemplify the
expertise in the group cmnsolidated during two years of TA-
TEM on the one hand, and to use this expertise for providing
a forum for learning from the experience of colleagues on
the other hand. especially since this is already the third
phase of TATEM so it was time to see the production of par-
ticipants.

This programme element was requested by participants, and
they consequently took responsibility for its organisation and
im plementation.

3. Aims

-+ To share and leam from experiences of the past two
years of trmining related to Tatem and Euromed.

4. Objectives

-+ To encourage the participants of TATEM to share their
experiences with each other;

-+ To give an organised space for the course participants to
leam from each other (peereduation);

-+ To inform one another about other possibilities available
in the Euromed area in relation to training as well as ma-
terialor games;

-+ To facilitate an exchange of good practices.

5. Competences

Presentation skills

Analytial skills

Self evaluation

Giving and receiving feedback

LR S 2

6. Methodology

-+ Parallel sets of short workshops
-+ Parallel sets of discussion groups

7. Programme

09:15 Introduction to the day
09:20 Moroccan Arabic Lesson
09:30 Discussion of "sensitive issues'

10:00 Euro-Med and Youth in Action

11:00 Coffee break
11:30 Preparation of the workshops

13:00 Lunch break
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15:00 Round I
Intercultural and Interreligious dialogue
Let's find the rhythm of Euromed
Let's meet the three aultures

16:00 Round II
Education and civilisation
Common memory — common heritage
Training course on women's issues

17:00 Coffee break

17:30 Round III
Board game on women
The experience of TOTEM
Training course on @artoons

18:30 Feedbadck on the sharing of experiences
19:00 Re-flection groups
19:30 Dinner

Try to explain the timetable and the process of slot alloa-
tions clearly, so that no confusion arises and time is not

wasted.

Give each facilitator of the workshops one minute to explain
what their workshop is about, to make the process of divi-
sion easier and quicker.

8. Tips

If you have decided on a maximum number of people in
each workshop, encourage partidpants to respect this quota.

Everything needed for the different workshops

9. Material Clearly visible overview of slots and workshops

10. Handouts Grid for workshop facilitators for documentation

The session successfully introduced the future approach and
structure of the European programmes relevant for partici-
pants, in partiaular Youth in Action and Euromed.

The main foaus of the session was on sharing experiences,
and while the approach chosen by the different facilitators
was very diverse, most workshops were meaningful in intro-
11. Outcome ducing a specific experienae and extracting learning points
forother participants.

Participants expressed their satisfaction with the session at
the end of the day in the feedbadk round.

The different sessions, disaussion groups and workshops are
documented in chapter 3.
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Appendix 1 to SO 6: Overview of actors and stakeholders in Euromed co-operation
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Appendix 2 to SO 6: Youth in Action - Programme Principles

The European Commission, the European Parliament and the Member States of
the European Union have agreed to establish the «Youth in Action» Programme,
which puts into effect the legal fmmework to support non-formal leaming activi-
ties for young people. It will run from 2007 to the end of 2013.

The «Youth in Action» Programme makes an important contribution to the acquisi-
tion of competences and is therefore a key instrument in providing young people
with opportunities for non-formal and informal leaming with a European dimen-
sion. It contributes to the fulfilment of the aims set out in the revised Lisbon
Strategy, the European Youth Pact, the framework of European Cooperation in the
youth field and the Commission’s Plan D for democracy, dialogue and debate, and
aims to respond at European level to the needs of young people from adolescence
to adulthood.

The «Youth in Action» Programme builds on the experience of the previous Pro-
gramme “Youth for Europe” (1989-1999), the European Voluntary Service and the
YOUTH Programme (2000-2006).

The general objectives stated in the legal basis of the «Youth in Action» Pro-
gramme are the following:

-+ Promote young people’s active citizenship in general and their European citi-
zenship in particular;

-+ Develop solidarity and promote tolerance among young people, in partiaular in
order to foster social cohesion in the European Union;

-+ Foster mutual understanding between young people in different countries;

-+ Contribute to developing the quality of support systems for youth activities
and the apabilities of civil society organisations in the youth field;

-+ Promote European wmoperation in the youth field.

These general objectives shall be implemented at project level taking into consid-
eration the following pemanent priorities:

1) European citizenship

Making young people aware that they are European citizens is a priority of the
«Youth in Action» Programme. The objective is to encourage young people to re-
flect upon European topics including European citizenship and to involve them in
the disaussion on the construction and the future of the European Union.

On this basis, projects should have a strong European dimension and stimulate re-
flection on the emerging European society and its values.
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2) Participation of young people

A main priority of the «Youth in Action» Programme is the participation of young
people in democratic life. The overall objective for participation is to encourage
young people to be active citizens. This objective has the three following dimen-
sions, laid down in the Council resolution on the common objectives for participa-
tion by and information for young people:

-+ to increase the participation by young people in the civic life of their commu-
nity;

-+ to increase participation by young people in the system of representative de-
mocracy;

-+ greater support for various forms of leaming to participate.

Projects funded under the «Youth in Action» Programme should reflect these three

dimensions by using participation as a pedagogial principle for project implemen-
tation.

3) Cultural Diversity

The respect for cultural diversity together with the fight against racism and xeno-
phobia are priorities of the «Youth in Action» Programme. By facilitating joint ac-
tivities of young people from different aultural, ethnic and religious badkgrounds,
the Programme aims to develop the interaultural leaming of young people.

As far as the development and implementation of projects are concemed, this
means that young people participating in a project should become aware of its in-
tercultural dimension. Intercultural working methods should be used to enable
project participants to participate on an equal basis.

4) Indusion of young people with fewer opportunities

An important priority for the European Commission is to give young people with
fewer opportunities access to the «Youth in Action» Programme.

Youth groups and organisations should take appropriate measures to avoid exclu-
sion of specific target groups. The «Youth in Action» Programme is a Programme
forall, and efforts should be made to include young people with special needs.

In dose woperation with the National Agencies and the SALTO Resource Centres,
the European Commission has established a strategy for the inclusion of young
people with fewer opportunities in the «Youth in Action» Programme, targeting in
particular young people from a less-privileged eduational, socio-ecnomic, cul-
tural or geographial background, or with disabilities.
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Structure of the Youth in Action Programme

In order to achieve its objectives, the «Youth in Action» Programme foresees five
operational Actions.

Action 1 - Youth for Europe

The aims of this action are:

-+ to increase mobility of young people by supporting Youth Exchanges;

-+ to develop young people’s citizenship and mutual understanding by supporting
Youth Initiatives, projects and activities concerning their participation in de-
mocratic life.

Action 1 supports the following measures.
1.1 Youth Exchanges

Youth Exchanges offer an opportunity for groups of young people (in principle
aged 13 to 25) from different countries to meet and learn about each other’s cul-
tures. The groups plan together their Youth Exchange around a theme of mutual
interest.

1.2. Youth Initiatives

This sub-action supports group projects designed at loal, regional and national
level. It also supports the networking of similar projects between different coun-
tries, in order to strengthen their European aspect and to enhance cooperation
and exchanges of experiences between young people. Youth Initiatives address
mainly young people between 18 and 30. Young people from the age of 15 may
be admitted if accompanied by a youth worker or coach.

1.3. Youth Democracy Projects
This sub-action supports young people’s participation in the democratic life of their

loal, regional or national community and at intemational level. It is open to
young people between 13 and 30.

Action 2 — European Voluntary Service

The aim of the European Voluntary Service is to support young people's participa-
tion in various forms of voluntary activities, both within and outside the European
Union.

Under this Action, young people (aged 18 to 30) take part individually or in groups
in non-profit, unpaid activities. The service may last up to twelve months. In ex-
ceptional cases, young people from 16 years old may participate in European Vol-
untary Service.
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Action 3 - Youth in the World

The aim of this action is to support projects with the Partner Countries, in particu-
lar exchanges of young people and those active in youth work and youth organisa-
tions and the developmentof partnerships and networks of youth organisations.

3.1. Cooperation with the Neighbouring Countries of the European Union

This sub-Action supports projects with Neighbouring Partner Countries. It mainly
supports Youth Exchanges, Training and Networking Projects in the field of youth.

3.2. Cooperation with other countries of the world
This sub-Action concerns cooperation in the field of youth, in particular the ex-
change of good practice with Partner Countries from other parts of the world. It

encourages exchanges and training of young people and youth workers, partner-
ships and networks of youth organisations.

Action 4 - Youth Support Systems

The aim of this action is to support bodies active at European level in the field of
youth, in partiaular the operation of youth NGOs, their networking, advice for
people developing projects, ensuring quality by means of the exchange, training
and networking of those active in youth work and youth organisations, encourag-
ing innovation and quality, providing young people with information, developing
the structures and activities needed for the Programme to meet these goals and
encouraging partnerships with loaland regional authorities.

4.3. Training and networking of those active in youth work and youth organisa-
tions

This sub-action supports the training of those active in youth work and youth or-
ganisations, in particular the exchange of experiences, expertise and good prac-
tice between them as well as activities that may lead to long-lasting quality pro-
jects and partnerships and networks.

Action 5 — Support for European cooperation in the youth field

The aims of this action are:

-+ to omganise structured dialogue between the various actors in the field of
youth, in partiaular the young people themselves, those active in youth work
and youth organisations and policymakers;

-+ to support Youth Seminars and National Transnational Youth Seminars;

-+ to contribute to the development of policy cooperation in the youth field;

-+ to facilitate the development of networks in order to improve a better under-
standing of youth;

-+ to support cooperation with international organisations.
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SO 7 - Pedagogies, Medagogies, Demagogies (?)

1. Title

Pedagogies Medagogies Demagogies, 9 Nov 09:15 - 13:00

2. Background

One of the cmpetences to be developed through TATEM
was, for the participants of the course, to "be able to under-
stand prevailing eduational and pedagogic systems in the
Euro-Meditermnean wntext". Behind this competence and
expectations lied the need, and partly the assumption, that
there may be signifiant differences in the eduational tradi-
tions and systems in the European and the non-European
countries part of the Barcclona process (or, to simplify a
complex reality, between "European" and "Meda" countries).

If these differences are true and could correspond to sys-
tems, they ould result in participants being accustomed to
different styles and ways of leaming and teaching. This in-
formation, or at least awareness, would be useful for the TA-
TEM trainers in understanding different learning styles in
Euro-Med activities. And, in any ase, it would always be
useful to understand the diversity and complexity of the so-
cieties they work in, for eduation is certainly one of the key
factors to understand a society.

This assumption is, however, highly questionable: it would
assume a certain "relativisation" of educational systems and
approaches, especially if applied to a "European” and "Medi-
terrmnean” divide that is, in this respect as much artificial as
it is widely present in the minds of most actors in European-
Mediterranean cooperation projects. Therefore, a "Meda
pedagogy" (Medagogy) @n be seen as demagogic...

In addition to these concerns, itis understood that one of the
key areas of competence for any trainer in non-formal edu-
cation is the awareness, if not the knowledge, of major edu-
cational systems of thought, approaches and methodologies,
not only be@ause they might/should influence the choices of
trainers but also becuse trainers ought also to be able to
conceptualise and explain to others their choices. And this
means, ultmately, be competent in terminology related to
leaming and eduation, regardless of whether it is practised
in a formal or non-formal education context.

This area of work had been given less priority in the previous
phases of TATEM becuse there were obviously more impor-
tant and pressing issues. Placing it at the end of the course
had also the advantage of providing the possibility for the
participants to connect with their educational practice of the
previous phases of the wurse.

3. Aims

-+ To develop participants awareness and knowledge about
main schools of thought in eduational science and to de-
bate the relevance of a specific “Euro-Mediterranean”

pedagogy.
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-+ To provide a common scientific frrmework to the main
philosophies, approaches and methods in educational sci-
enge;

-+ To develop participants competence in using eduational
concepts and approaches in their work in a conscious
manner;

-+ To explore the relations or connections between educa-
tion and socio-politial realities in the broader Euro-Med
context;

-+ To share practices and methodologies in eduation and
leaming, in both formal and non-formal eduational cn-
texts.

-+ Knowledge about eductional sciences, key concepts, ap-
proaches and methodologies;

-+ Critial reflection on the role and function of eduction
(and the eduators)

-+ Translating eduational theory to practice;

-+ Knowledge about the different realities and challenges re-
lated to eduational systems in the countries of the par-
ticipants;

-+ Intercultural leaming competences (knowing one’s soci-
ety, keys for understanding others).

4. Objectives

5. Competenaes

Lecture by an expert, complemented by group work in view
6. Methodology of cheking the validity of the of the concepts brought for-
ward by the expert.

09:15 Introduction to the day
09:20 Moroccan Arabic Lesson
09:30 Discussion of "sensitive issues"

09:50 Pedagogies, Medagogies, Demagogies(?) - Schools of
thought in eduational sciences and their practice in
the fomal eduation contexts, with Dr Mohamed
Melouk, Professor of Eduaational Science at the Mo-
hamed V University of Marrakech.

7. Programme 11:00 Coffee break

11:30 Working groups on issues raised by the speaker:
Which educational approaches and methods have
you been mostexposed to as a leamer and which
ones are you most likely to use as a trainer?

12:20 Discussion with the speaker and concluding remarks
on aurrent challenges to the eduational system.

13:00 Lunch break

If possible, it is useful if participants can do some research
8. Tips about the state of eduation in their country, especially re-
garding aurrenteductional reforms and challenges.

The outline of the speech is usually helpful, especially when

9. Material interpretation is used.
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10. Handouts None

The title of the session was, purposely, constructed as pro-
voative, by playing on the association of the words "Peda-
gogy" and "Demagogy" to inventa new one, "Medagogy".

This, however, had been poorly explained to the expert and
effectively resulted in an attempt to de-construct the word
and find a meaning for it. An interesting exercise, but it was
not needed and could have been avoided if the expert had
been adequately and fully briefed (!).

11. Outcome

Nonetheless, the session did provide participants with a
thorough introduction to some key cncepts of eduational
sciences (see appendix 1) and provoked many questions and
discussions (see appendix 2).

Appendix 1 to SO 7: Pedagogies Medagogies Demagogies by Dr Melouk

With pemission, this appendix contains the slides of Dr Melouk's presentation:

Pedagogies, Medagogies, -
gdgmagogiesgﬁ g Outline

* Introduction.
+ Defining education and pedagogy.
Main SChOO’s Of though t .f'n « Educational philosophies and their applications.
H H + Pedagogical approaches.
educaﬂona’ sciences * Pedagogical methods (Teaching and testing).
* Pedagogical techniques (Teaching and testing).
* Concluding remarks.

Introduction: Pedagogy vs. demagogy 1. Defining education

, . A + Education: (Latin: educatio) Generic: acquisition of good manners,
*+ 'Pedagogy’ is used loosely to chgractenfse successful or good social behaviour, training and knowledge received during

unsuccessful features of human interaction and studies.

communication. Each individual may or may not be + Foundations: (generic): Values, concepts, knowledge and practical

‘pedagogic’ in his/her approach. experience necessary for the development of the individual and

« ‘Pedagogy’ is generally resorted to to achieve a goal or society,
gogy' is g y g * Foundations: (education): Harmonious and dynamic development of

an objective (e.g. to influence, to inform, to educate, to the individual's potential (Affective, moral, intellectual, physical,
persuade, etc.). Hence its communicative and social role. spiritual, etc.); autonomy, responsibility, human values, happiness;
+ The ‘potential for demagogy'? Intentions vs. use. dynamic, positive and continuous development.
« ‘Pedagogy’ is universal but its uses are local. Does a An open system on.mposed of: Resources, activities and knowledge
‘Moroccan pedagogy exist' ? Role of culture and socio- Education as a soclal system;
economic environment? Education; Product, Aims, Goals/objectives, Process;

. » jon: Knowledge, communication, philosophy, psychology,
- ‘Medagogy'? A quest for a new approach? Egigﬁg'gg—mmﬂoﬁ_ e

« In education, pedagogy is central to the whole process.

= s s s
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Defining pedagogy

Pedagogy: Art and science of teaching, art of teaching
children (later andragogy: teaching adults), teaching
methods specific to a given discipline. Related term:
Sciences of education.

Pedagogy and pedagogical concerns span over the entire
educational process (Curriculum design, syllabus and
materials design, classroom management, teaching and
testing techniques, curriculum evaluation.)

The views and assumptions about ‘education’ largely
determine the type of pedagogy to be adopted.
Educational objectives determine the nature and type of

pedagogy.
When does ‘Pedagogy’ replace ‘Education’?

Perennialism: Realism

+ Aim of education: To educate the rational person, to
cultivate the intellect.

* Knowledge: Focus on past and permanent studies,
mastery of facts and timeless knowledge.

+ Type of education (pedagoagy): The teacher helps
students think rationally; based on Socratic method,
oral exposition; explicit teaching of traditional values.

* Curriculum focus: Classical subjects; literary analysis;
constant curriculum.

* Curriculum trends: Great books; Paideia proposal

Progressivism: Pragmatism

+ Aim of education: To promote democratic, social
living.

+ Knowledge: Knowledge leads to growth and
development; a living-learning process; focus on
active and relevant learning.

+ Type of education (pedagogy): Teacher is a guide for
problem solving and scientific inquiry.

* Curriculum focus: Based on students’ interests;
involves the application of human problems and
affairs; interdisciplinary subject matter and projects.

+ Curriculum trends: relevant curriculum; humanistic
education; radical school reform.

3. Pedagogical approaches (1)

* Pedagogical approaches as a reflection of educational
philosophies; they are based on a set of assumptions.

+ Pedagogies represent explicit or implicit views and
assumptions about education (Knowledge of the subject
matter, process of leaning, roles of stake holders,
evaluation).

+ Assumptions about learning/teaching and the goals and
aims of education determine the choice of approaches.

+ Behaviouristic and mentalistic approaches have been
very influential in pedagogical approaches.

+ The use of ICT and the views about the role of the
learner have become very important factors.

Training Active Trainers in Euro-Mediterranean Yout h Work Nov 2004 - Nov 2006

2. Educational philosophies

* Perennialism Realism

« Essentialism Idealism, realism
» Progressivism Pragmatism

» Reconstructivism Pragmatism

+ (For more details, see e.g. the works of John Dewey,
published by Southem lllinois University Press,
Carbondale). Most philosophers (ancient, e.g.
Aristotle, and modern, e.g. Kant) have been
influential in the field of education.

Essentialism: /dealism, realism

+ Aim of education: To promote the intellectual growth
of the individual; To educate the competent person.

* Knowledge: Essential skills and academic subjects;
mastery of concepts and principles of subject matter

+ Type of education (pedagogy): Teacher is authority in
his or her field; explicit teaching of traditional values.

+ _Curriculum focus: Essential skills (3 Rs) and
essential subject (First language, science, history,
math and foreign langue (s)).

+ Curriculum trends: Back to basics; excellence in
education

Reconstructionism: Pragmatism

+  Aim of education: To improve and reconstruct society;
education for change and social change.

« Knowledge: Skills and subjects needed to identify and improve
problems of society; learning is active and concerned with
contemporary and future society.

* Type of education (pedagogy): Teacher serves as an agent of
change and reform; acts as a project director and research
leader; helps students become aware of problems confronting
humankind.

*  Curriculum focus: Emphasis on social sciences and social
research methods; examination of social, economic and
political problems; focus on present and future trends as well as
on national and international issues.

+  Curriculum trends: Reconceptualism; equality of educational
opportunity.

Pedagogical approaches (2)

Pedagogies are implemented directly or indirectly at the
levels of : Curriculum design, syllabus organisation,
classroom activities (in and out), extra curricular activities
as well as at the level of designing teaching/learning
materials, including textbooks and handbooks.
Pedagogies are translated in terms of teaching/learning

methods, fechniques, strategies, activities and
assessment.

* Pedagogies represent trends current in education as well

as in other fields; they are a function of the existing
socioeconomic and cultural environment.
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4 Pedagogical (teaching) methods

Teaching methods represent pedagogical approaches.
Teaching methods draw on various sources: psychology
(of learning), sociology, economics, information and
communication technology, industry, military, etc.

A teaching method is a coherent set of teaching/learning
techniques congruent with existing pedagogical
approaches as well as with current trends/fashion.

Teaching methods are generally classified in terms of :
traditional, modern, active, democratic, discovery,
innovative, etc.

Teaching methods are a function of the subject matter:
methods evolve more rapidly in certain subjects
(languages) than in others (certain content subjects).

Teaching methods: languages (2)

Grammar translation

Direct method

Audiolingual

Audiovisual

Suggestopedia

Community language learning
Counselling learning

Reading method

Communicative methodology (method?)
Computer assisted learning (CALL)

Teaching techniques (2)

+ The value of a technique does not lie so much in its
nature but rather in its capacity to implement and
achieve an educational objective.

+ A teaching/learning technique is a means; it should
not be an end in itself (fashion, demagogy, etc.)

» The choice of a technique is not a function of its
sophistication, but rather its role in achieving a
pedagogical objective. It is also a matter of style.

General Principles of the reform
(The National Charter)

Training Active Trainers in Euro-Mediterranean Yout h Work

Teaching methods (1)

Active method, problem solving method
Analogical method (induction)

Inductive method

Deductive method

Institutional learning method
Interpersonal learning method

Natural learning method

Project training method

Distance learning, distance education?

5.Teaching techniques (1)

Teaching techniques are generally (but not exclusively) a
function of the method adopted.

Techniques can be considered from the perspective of
‘teaching’ or from the perspective of ‘learning’; they are
‘pedagogical practices’.

Techniques involve both the use of ‘aids’ and ‘what' the
teacher and learners ‘do’ (pedagogical purpose and use).
Teaching techniques vary from ‘traditional’ practices
(lecturing, dictating, et.) to ‘modern’ ones (pair and group
work, self learning, project work).

Techniques also vary from the use of traditional means
(slates, board) to technological ones (Multi media, the
Internet, etc.).

5.The educational philosophy behind the
reform of the Moroccan educational
system

Provide the Moroccan citizens with the necessary
knowledge and skills that will allow them to have
access to science and technology;

* nstill in future generations values of tolerance,
human rights, democracy and the culture of dialogue,
which will allow them to interact positively, and
productively with the rest of the world;

+ Equip future generations with the necessary
competencies and skills necessary for the job
market. In this way, they will actively participate in the
development of the country.

Major principles of the new
curriculum

Nov 2004 - Nov 2006

» The learner is at the heart of all decisions: any action will
have to consider first and foremost the needs and interest
of the learner.

* The learner and his/lher needs are at the heart of the
reform, making of his/her intellectual, vocational and
moral development the ultimate aim of education and
training.

* The underlying educational approach will be
competency-based.
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Obijectives of the reform of Objectives of the reform of higher
igher education (1) education (2)
+ Develop students’ linguistic, communicative as well * Achieve pedagogical autonomy and flexibility.
as methodological competencies. » Involve both students and teachers.
+ Develop autonomy and the sense of initiative. + Offer students the possibility of capitalising credits and
+ Develop a progressive guidance system. changing programmes.
+ Adapt the current teaching practices to the + Achieve a compromise between ‘academic’ and ‘vocational’
requirements of the new system: from teaching to training.
learning. + Operationalise a gradual system of guidance and
* Use of ICT. counselling.

Academic vs. competence approach 1 ACateMIGVS- compatance approach 2

« Academic: + competence: * Strong points + No compensation all

+ Subject matter based . Qutcomes based compensate weak ones. requirements must be

« MNormative evaluation « Critarion evaluation + Theory oriented, limited met.

* Grades . Scales lFo I ) . Pr::’ctlcekbasle:!.dreal life

« Limi i + Focus on memorisation and work related.
h:mgeadngv:sl::gg: * Continuous evaluation and recall. Emphasis on observable

- Closed evaluation * Open/public evaluation behaviour (competence).

. New roles for teachers:
Some pedagogical challenges From a simple technician to a

* Integrating and operationalising ‘competence’ at the level of creative educator

curriculum and programme design.

* Operation?lising l::ol_'npetencies in Py 'day clagsroom + The teacher as a competence developer: functional and
practices : ‘pedagogical competencies’, ‘professional

competencies’, according to disciplines (modules) and tracks utilitarian teaching and learning.

‘filieres'. « The teacher as a needs analyst and as a materials
+ Adopting a new view of evaluation practices according to the developer: Knowledge vs. needs and interests.

nature of modules (subjects) and the specificities of each

track in the light of the type of evaluation adopted (continuous ! The i classroqm maqager.l el
or final, formative or summative). involvement and community participation.

« The teacher as a manager of learning: focus on leamers
+ The teacher as an evaluator.

New roles for the learner .
Concluding remarks
 Active partner : involvement and participation.
» Committed to learning.
» Responsible for his/her learning (rights and duties).
* Freedom of choice (what to learn) according to:

« Tell me, I'll remember, show me I'll understand,
involve me I'll learn. (A Chinese proverb).

e * You can take a horse fo the river, but you can't make
— Ability and competence b ) '
— Needs and interests it drink. (."Eng."isz proverb).
— Available choices ¢l Y o el S
= Equal opportunity. + Spare the rod spoil the child (English proverb).

* Involved in hisfher socio-economic and cultural
environment.
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Appendix 2 to SO 7: Questions and comme nts addressed to Dr Melo uk

Question: Is there any tool,
document, publication specifying
the methods and exemplifying their
application in particular in the
Euromed context?

There are so many books, mostly
on individual oountries, that the
literature seems to be almost
confusing at times. Unfortunately,
there is no good entry-level book
providing an overview of the
techniques I have mentioned.

Q. Are there are any recent findings
or developments on the decrease of
illiteracy in Morocco? Is the
pedagogy applied to deal with
illiteracy may be only demagogy,
seeing nothing changes?

One of the reasons for the remaining high illiteracy in Morocco is that the am-
paigns were badly planned and badly implemented and designed without consult-
ing of the people concerned.

If you allow me, I will come back later to this at the end of this morning session
when talking about challenges of eductional reforms in Morocco.

Q. What was your philosophy, approach, techniqgue and method for the presenta-
tion?

My applied philosophy was pragmatism, I was invited to use the method of pres-
entation and chose the technique of a powerpoint presentation.

Q. How could competence-based education be implemented in Morocco?

Let me refer to a slide in my presentation here that I didn’t manage to address
but you will receive the presentation as a wpy soon.

Q. Can you elaborate by the meaning and relevance of education as a social sys-
tem?

I have said that bea@use the school is often cmnsidered as a microcosm of society
and is a means of maintaining the system established, of repliating society. After
all, teachers and students spend so much time in school, that the institution
‘school’” an be considered a social system.

Q. Do you know any educational philosophers and experts in the Islamic-Arabic
part of the world?

If I had to suggest just one name, I would refer to Ibn Khaltoum. But there are
more, of course.
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Q. How do we learn, how does our brain learn?

To tell you the truth, we know very little about the brain. What we do know is that
we generally make use of our entire @pacity when leaming, i.e. learning takes
place in the entire brain and notin sections. There are some who believe that ap-
parently different types of information are stored in different areas of brain. Even
less is known about the complex process of retrieving and processing information
and how people mnnect what they know with what they experience.

Q. How does the Bologna-Process influence knowledge and specialisation in your
opinion?

It is indeed a danger of the Bologna-Process that study courses are made so com-
parably specialist that generality, globality, complexity get lost. My advice would
be to start a process like Bologna at primary eduation, continuing through sewn-
dary eduation and aulminating in higher education. Another advice is to train uni-
versity teachers and lectures, which hasn‘thappen so far.

Q. Would you then agree that Medagogy cannot exist when taking into account
the challenges?

It is a challenge everywhere to look at learners holistically and to professionalize
eduation. I agree. The term suggests that medagogy is different from pedagogy,
but that is untrue. The philosophy and apprach remain the same, the method
and technique allow and all for aultural adaptation.

Q. There seem to be four pillars to education these days: politics, religion, econ-
omy and thinkers. Do you see the danger that the cultural aspect of education is
getting lost?

I see the danger, but there also is resistance. Not everyone wants to and allows to
be trained as a consumer or producer fitting into capitalist systems. Pressure has
increased so much that even the World Bank and the Intemational Monetary Fund
(IMF) have begun to humanise their approaches to development work.
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SO 8 - Journey into non-formal education

1. Title Journey into non-formal eduction, 9 Nov 15:00-19:00 hrs

During the second seminar the session on non-formal educa-
tion had to be replaced with another session deemed to be
2. Background more relevant at the time. Participants’ expectations before
this one showed the subject to be still high on the agenda
and the team agreed.

-+ To explore non-formal eduation and participants’ views

3. Aims on theirown practice.

-+ To open the subjectin a non-formal way

-+ To assist in the process of reconstructing the TATEM
group

-+ To compare views on what non-formal eduation is and
its relevance today

4. Objectives -+ To highlight the challenges posed in describing informal,
non-formal and formal eduation

-+ To look at the place of non-formal eduation in life long
leaming

-+ To start the discussions about recgnition of non-formal
leaming

-+ Group decision-making

-+ Analysing educational processes

5. Competences |~ Understanding non-formal education and one’s role as a
trainer within such contexts

-+ Gaining knowledge about recognition

6. Methodology -+ Intercultural football, group discussions

15:00 Introduction to the session and the topic
15:10 Learning to play and about non-violent football

Division of participants and four team members into
three groups A B C. The task of all groups is to help
another group to learn about non-violent football.

A helps B
B helps C
C helps A

The groups have 10 minutes to prepare and 5 min-

/. Programme utes for the process of helping the other group.

Each group wuld choose the venue of their session:
eitherin the plenary or outside on a playground.

15:35 Groups have 5 minutes each to instructanother group
A instructs B
B instructs C

C instructs A

The groups try out their approaches and play.
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16:00 Discussion in groups: What were the elements in the
approach of the other group that can be identified as
formal | non-formal | informal?

16:20 Reports from the groups and disaussion

17:00 Coffee break

17:30 Disaussion about the eduational spectrum from for-
mality to nonformality and informality: How can we
place approaches, activities and ourselves in relation
to this spectrum?

18:15 Common brainstorming on the principles of non-
formal education

18:45 Short introduction to the recognition of non-formal
leaming

19:00 Re-flection groups

19:30 Dinner

8. Tips The timing of the session was not realistic. Plan more!
9. Material Football; flipchart.
10. Handouts None.

The exercise around non-violent football took much more
time to implement and debrief than had been expected; the
discussion about what is non-formal eduaation again re-
quired more time than foreseen with many participants join-
ing the debate. Facilitation of the debate could have been
improved.

As a result, the implemented programme differed substan-
tially from the programme as planned. For your information,
the planned programme is presented below.

In response, the team decided to add a workshop specifially
on recognition of non-formal learning to the programme on
Sunday aftemoon (see separate session outline).

15:00 Introduction to the session and the topic
15:10 Learning to play and about non-violent football
11. Outaome
Division of participants and four team members into
three groups A B C. The task of all groups is to help
another group to learn about non-violent football.

A helpsB | BhelpsC | C helps A

The groups have 10 minutes to prepare and 5 min-
utes for the process of helping the other group.

Each group could choose the venue of their session:
eitherin the plenary or outside on a playground.

15:25 Groups have 5 minutes each to instructanother group
The groups try out their approaches and play.

15:40 Discussion in groups: What were the elements in the
approach of the other group that can be identified as
formal | non-formal | informal?
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16:00 Reports from the groups and disaussion
16:30 Coffee break

17:00 Recognition of non-formal learning — buzz groups: 1)
What is the status in the different countries? 2) Why
is itincreasingly important to talk about recognition?

17:45 Group disaussions: How do you think non-formal
leaming and non-formal education should be recog-
nised? Where are the limits? What questions do you
still have about recognition? Do you have any further
ideas or suggestions for development?

18:30 Each group reports badk with 5 key elements

19:00 Re-flection groups

19:30 Dinner

Appendix 1 to SO 8: Intercultural football

"The afternoon will be based on the philosophies progressivism, reconstructivism
and partly essentialism. There may be links to perennialism as well; after all, edu-
cation is about choice. The approach will be primarily inductive and using non-
violent football as an entry point."

Mark Taylor during the introduction to the session. Nov 9, 2006 in Essaouira

Nion - ricleat  Focthall
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Help another group to understand how to play non-violent football. You have 10
minutes to prepare and disauss how you would like to do that. You have then 5
minutes to explain yourself to the other group, and another 5 minutes to test your
strategy in reality by playing non-violent football according to your setof rules.

T ——
e
TP~ ——

b

(instructions) (more instructions)
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(live action and attack) (the goalkeeperis on the guard)

(celebrations) (happiness)
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Following the phase of (1) instructions and (2) testing the three different sets of
rules in practice, groups were invited to give a name to the group that instructed
them.

A instructed B | B instructed C | C instructed A

Group A was named the Kissers.

Group B was named the Pretties.

Group C was named the Marschusch.

Afterwards groups were invited to reflect on the following question:

Which formal, non-formal, and/or informal elements did you find in the approach
of the group thatgave you instructions?

Approach of group A

Altogether, the apprmach of group A in instructing the pretties (Group C) was a
non-formal process.

Approach of group B

Formal by giving facts, transmitting knowledge (football is a violentgame)
Non-formal leaming by doing (letting play and finding out)
Informal team leamed how to play when playing without further help

Group B chose a non-formal method with a formal approach to instruct the Mar-
schuschies (Group C).

Approach of group C

The approach chosen by group C to instruct the kissers was informal, but not very
eduational (the majority of the kissers felt that they didn't learn anything). Also,
the meeting with the local kids was (unpredictable and) entirely informal.

Disaussions in the debriefing of the exercise explored whether a separation of one
eduational approach into formal, non-formal and informal elements makes mud
sense or hinders awoherence.

The comment was made that too often a formal approach is disguised by a non-
formal methodology. The exercise also showed that it is difficult but nonetheless
essential to think about all aspects of an eduational process, not only about the
method of instruction. Another exemplified element was that using games an be
be neficial but also is dangerous because people tend to forget rules and values as
soon as the playing begins. It was underlined that trainers need to be clear about
the cmontents of their sessions, otherwise any method will be ineffective.
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In small buzzgroups, participants explored this question:

In which ways do you look at activities and approaches and how do you identify
and decide what is formal, non-formal, informal?

The discussion first evolved around this triangle:

Informal - Being

Non-formal - Doing Formal - Knowing

It was commented that the domains being - doing — knowing are not exdusive,
but rather a priority in each area. It was further remarked that the triangle de-
scribes eductional approaches very well, but not different types of learning. It
was suggested that, in connection with the moming's presentation, the formal re-
sembles deductive, non-formal inductive and informal accidental leaming. It was
noted that there are many other approaches and definitions, which often charac-
terise eduation by the place, i.e. a school makes eduation formal.

The disaussion concluded with the observation that eduction can have a different
character anging from informal to formal, and within each context the educa-
tional apprach can be on a sale from informal to formal - and the resulting
leaming @n again be anything on the sale from informality through non-
formality and formality.

The group went on to explore the principles of non-formal education as being,
amongstothers and in no specificorder of priority or importance:

voluntary and based on free choice and commitment of learner; free of individual
knowledge assessment decisive for continuation, success or failure; leamer-
centred and based on their needs; holistic and cherent; group-dimension, learn-
ing from each other; having objectives; process-oriented; supporting creativity;
results are diffiault to measure; based on experience; supporting reflection;
leamer is responsible for his/her leaming; experiential; not teachers but trainers;
bridge linking outasts and society for integration and inclusion; cllaborative; ac-
creditation-free.

For time reasons, this list couldn't be further explored at that moment.
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SO 9 - Learning in TATEM

1. Title Leaming in TATEM, 10 Nov 08:45 - 12:00 hrs
During the first seminar, all participants filled in a self-assessment
form. Two years later, at the end of Tatem's training programme,
they received another self-perception inventory (SPI).
The SPI should allow participants to determine their personal and
professional development in terms of knowledge, skills and compe-

2. Background tences as related to training in Euromed contexts.
Yet, not only personal reflections were important at that stage -
also the feedback and opinion of mlleagues were of great value.
Thus, the session also contained an element of peer feedbadk.
While the session was pretty short, it played an important role in
providing a first closing point of Tatem's leaming cycle.

3. Aims -+ To get participants to think about themselves as trainers and to

) assess their developments since the beginning of TATEM.

-+ To encourage and allow for personal reflection

4. Objectives -+ To provide space and time for peer feedbadck

-+ To encourage participants to use the feedbadk for improvement

5. Competences

-+ Self-reflection and personal assessment;
-+ Reaeiving and giving constructive criticism;
-+ Using criticism for personal development.

6. Methodology

The session used a questionnaire for the self-reflection, bilateral
discussions for the peer feedbadck and sand saulptures to illustrate
some learning points of participants.

7. Programme

08:45 Introduction to the day's programme and approach
09:00 Moroccan Arabic Lesson
09:15 Discussion of "sensitive issues"
09:45 Self-Perception Inventories: rationale and experiences
10:15 Tandem: bilateral peer discussions and feedbadck
11:15 Sand saulptures exhibition

Make a statue about the main information

you received today about yourself!
12:00 Departure to Marrakech for the free aftemoon

9. Material

Sand (in this case, the beach of Essaouira)

11. Outoome

Participants used the morning in a very effective way to reflect on
themselves as trainers, as well as on the impact of the TATEM
process on their professional and personal development.

The Tandem method was very much appreciated, helping partici-
pants to compare their own evaluation with the perception of oth-
ers.

Finally, the creative representation of the results enabled to get a
physical representation of the outcome. In addition, each partici-
pant commented on his/her statue in order to summarise the main
leaming points.
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Appendix 1 to SO 9: Participants' feedback on the self-perception inventory

At the beginning of the session, after the reiteration of the rationale of the ses-
sion, participants shared their impressions and experiences with the self-
perception inventory. This appendix documents these statements as given:

"The assessment of what I am usually good at, what I often have diffiaulties in
and one thing thatI hate to do was painfuland rather frustrating at moments."

"With my personal badkground and socialisation, the questionnaire has put me in
an unusual situation to assess myself personally, honestly and deeply. It was very
enriching."

"The process was very interesting and useful, beause it highlighted the contribu-
tions of this TATEM programme to the development of my apacities and skills,
values and attitudes. This result, unexpected for me, was quite extraordinary."

"The questionnaire was very useful in that it helped me to make sense of my
leaming."

"The questionnaire was both helpful and painful, because it not only showed me
whatI have learned butalso whatI don‘tknow yet and still have to leam."

"The questionnaire was espedally useful because it also showed me with my own,
personal example how self-assessment in a trmining an work very well."

"The questionnaire was a sumprise beause I did not look at the first SPI from two
years ago, and when comparing the two questionnaires I realised thatI had done
many more — and much different - things than I originally extended."

"The questionnaire helped me to remember all the people and learning situations I
have been exposed to in the past two years and how these situations helped me."

"The questionnaire helped me to discover how emotionally and personallyI am in-
volved with and related to the region — even though I live very faraway."

"The process was very eductional beause the questions (often the same than
two years ago) had a totally different meaning than they had at the beginning of
TATEM. Sometimes I even wondered: What did I think back then when writing
this?!"

"The questionnaire showed me how much TATEM has helped me to develop my
behaviour, attitude and understanding of all sorts of issues and topics."

"The hardest part for me was to single out what TATEM’s contribution was pre-
cisely, beause this leaming process of two years also intermingled with lots of
other initiatives - my learning was wnnected and complex, and that makes it
complicated to say: Ah, this comes from here, and that from here."

"Nonetheless, it was said in reply, it is possible to say that TATEM has contributed
to the building of social capital - to identify what a person has learned in two
years and how he or she has developed in that process and adknowledge that,
while other influenaes clearly ocaurred, TATEM has made an impact. To point
these out in terms of methods, approaches, knowledge, skills is more difficult."
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"There are, of course - and this was the concluding remark of this moment of
sharing - also a number of outside indiators: people moved on to other, better
jobs. They moved house, bought cars, were financially and economially success-
ful."

Appendix 2 to SO 9: Some sand sculptures

Clearly, this is not the space to introduce all sand sculptures but rather to present
a selection to demonstrate the method and its effect.
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SO 10 - Euro-Mediterranean Co-operation

1. Title Euro-Mediterranean Co-operation, Nov 11 09:15-13:00 hrs

At the end of the evaluation seminar and the two-year train-
ing programme of Tatem, participants should be encouraged
to look forward to newopportunities and challenges.

2. Background
This session provided a framework for participants to reflect
on their own future and on their role as trainers in Euromed
youth work.

-+ to reflect on participants' positions as trainers and/or ac-
tors in the youth sector and in Euro-Mediterranean -

3. Aims operation; and

-+ to become conscious of the roles they could and would
like to play in the framework of this co-operation.

-+ To inform participants about the latest developments in
European politics (institutional stakeholders);

4. Objectives -+ To reflect upon these developments and their impact;

-+ To give participants the opportunity and space to reflect
on theirown role as actors in Euromed co-operation.

-+ Critial analysis of relevant political developments and
their potential impact on Euromed c-operation;

-+ Strategic, politial thinking and the capacity to relate pol-
icy to youth work and training;

-+ Consciousness conceming own possibilites and/or short-
comings: self-evaluation and self-analysis.

5. Competences

The session started with an information market. At seven
different stands, participants could inform themselves about:

-+ European Youth Policy

-» Euromed interests by ountry and Euromed projects
submitted by country

-+ Salto strategy 2007

Key actors in the Euromed field

Youth in Action

Euromed Youth programme III

Partnership in Euromed 2007 and Pool of Trainers

v o+ v v

Participants received a set of seven aards, crresponding
with the seven themes. They were invited to use the aards
for the purpose of answering remaining open questions to
their best advantage and as they saw fit. Consequently, par-
ticipants rotated from stand to stand according to their per-
sonal priorities and needs for information.

6. Methodology

The session concluded with a meeting of participants at a
symbolic border between Europe and the Mediterranean. The
setup was used to illustrate the different states of develop-
ments in countries involved in Euromed -operation: How
faris each country in preparing programme implementation?
How much politial interest is there in joining the Euro-Med
co-operation framework?
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09:15 Introduction to the day
09:20 Moroccan Arabic Lesson
09:30 Euro-Mediterranean Co-operation: Information Market

11:00 Coffee break included

11:45 Visualisation of current state of the art:

7. Programme «Bringing both sides togetherat the border»
12:20 Remaining questions and answers

13:00 Lunch break

15:00 Hot topics and sensitive issues — workshops
[see separate session outline SO 5]

Always try to place yourselves in the framework of a global
approach and the mindset of other actors: You in the shoes
of a citizen, you in the shoes of a trainer, you in the shoes of
8. Tips a youth actor, you in the shoes of an advisor, you in the
shoes of a decision-makeretc.

Always be sure to regard things from a distance!

9. Material 7 spaces, each with adequate equipment
10. Handouts ---

The session worked well in providing a variety of information
in a flexible format, allowing participants to gain knowledge
they needed without having to listen to something they al-
ready knew.

Many questions arose regarding the future of Euromed -
operation, rationality of choices made, options to increase
11. Outome the visibility of the field of Euro-Med co-operation and possi-
) bilities to engage in and support the c-operation.

Despite all aurrent problems in the turnover of some pro-
grammes from one generation to the next as well as central-
ised operation to decentralised mode, participants consid-
ered themselves to be and remain active stakeholders of the
programme who will continue to work with, forand through
the Euro-Med Youth Programme and Euromed co-operation.

(information market)
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SO 11 A - Workshop on Evaluation Techniques

1. Title

Workshop on evaluation techniques, 12 Nov

2. Background

At the end of the last TATEM seminar in Marly le Roi, partici-
pants had identified a certain amount of themes or topics
they still needed training on. Before the end of the final
evaluation seminar, the team provided the opportunity to
address themes and topics, which had not been dealt with
during the previous days, in workshops.

Evaluation was one of the identified topics. Before the work-
shop, one of the participants collected all the points that
were identified as being important within this workshop.

3. Aims

-+ To identify different evaluation techniques and methods
and share participants’ practices.

4. Objectives

To explore existing evaluation techniques and methods;
To define and identify quality criteria for projects;

To share practical tools for evaluation;

To identify various actions to be taken for evaluation
within a project.

R R 2

5. Competences

-+ Ability to understand, use and adapt diverse evaluation
techniques in differenteduational contexts.

6. Methodology

-+ Short input with visual support
-+ Self-facilitated discussion and reflection in groups
-+ Exchange of experiences and peer eduation

7. Programme

15:00 Identifiation of expectations/needs of participants

15:15 Whatis evaluation? - Input

16:00 What are quality criteria for evaluation? Do they have
to be measurable?

16:30 Group work: Finding a visual method and formulating
a few questions for a final evaluation.

17:15 Evaluation of the workshop

17:30 End of the workshop

8. Tips

9. Material

10. Handouts

11. Outoome

Participants had very disparate levels of knowledge and ex-
perience with evaluation, so that some basic elements had
to be remnsidered and discussed: Much time was spent, for
example, on the objectivity/subjectivity of evaluation and
if/fhow it @an be measured.

In the sewmnd part of the workshop, two groups worked in
parallel on developing one visual evaluation method for Ta-
tem, and on formulating concrete questions for the Tatem
evaluation form respectively.

The results of both groups were used for the Tatem evalua-
tion on the following day (see appendix).
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Appendix 1 to SO 11A: Proposals for the evaluation of TATEM

Visual evaluation: Each column of the courtyard of the seminar's venue will be
given a name of a subject that is to be evaluated. Participants will place their as-
sessments from down to up on a s@le, thus developing a visual indiation on the
group's evaluation of the different topics. This method will allow for everyone to
get a first impression and have a glimpse at the overall appraisal of the course.

Cousoous is the outcome of the course and each participant has cooked his/her
own cousaus in the communal kitchen. Using this image related to the loal envi-
ronmentand the aulinary experience, an evaluation could address:

a.) the process

How did you cook your couscous? What kind of ingredients did you use?
Did you have a redpe in advance or did you create it on the go? If not all
the ingredients were available, what did you do?

b.) the outcome
in relation to the different senses, e.g.

seeing: the richness of wlours; the way the plate is presented ...

tasting: richness and variety of taste; ingredients and their composition ...
smelling: first impression; delayed sensations ...

touching: consistency; ...

hearing: ...

Different threads, according to different questions/items to be evaluated, will be
hung horizontally from one side to the other of the gallery on the first floor of the
seminar's venue.

Each participant will have rings of different colour, where each colour indicates
their assessmenton an agreed sale (e.g. green: motivating; red: alaming; blue:
supportive etc.).

As an outcome, a hanging net with clourful rings indicates the group evaluation.
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SO 11 B - Workshop on Strategy

1. Title Workshop on strategy, 12 Nov

Like the other workshops, this edition on strategy responded
to a need expressed by participants to learn more about

2. Background strategy development and its potential for ensuring quality
in their work.
-+ To maintain and develop the quality and quantity of the
course participants (active trainers in Eur-Med) and
3. Aims their activities organised in the Euro-Med Youth field;
-+ To provide support on how to implement a strategy for
their work.

-+ To contribute to the quality improvement of the aurrent
work of the participants;

-+ To make an overall SWOT analysis;

-+ To develop and reinforce the capacities of the urse
participants (active trainers in Euro-Med) to contribute to

4. Objectives activities organised not only by their own organisations,
but more general also youth organisations within the
framework of the Euro-Med Youth Programme;

-+ To contribute to the developmentofa Euro-Med network

-+ To identify and analyse the specificities of actions in the
Euro-Med Youth context.

-+ Ability to establish a strategy for the future;
5. Competences -+ Self-evaluation, in partiaular the apacity to competently
design, implement and evaluate their youth work.

-» Information | Reflection | Action
6. Methodology -» Individual and peer reflection
-» Exchange, sharing of experiences

15:00 Identifiation of expectations/needs of participants
15:15 Where do you work today? Current jobs and contexts
15:30 What is strategy? - Input

16:00 Whatis your strategy? Exchange of experience

/. Programme 16:15 How good is your strategy? Peer feedbadk

16:45 Shortexercise

17:15 Evaluation of the workshop

17:30 End of the workshop

You can enrich your workshop by exercises such as queen of

8. Tips hearts or the wheel of human will.
9. Material Flipchart, markers
10. Handouts ---
Participants got a first insight into strategy development and
11. Outome potential ways of applying a strategic approach to youth

work.

Documentation Evaluation Seminar 5 - 14 Nov 2006 Essaouira, Morocco 64 /129



TATEM

Training Active Trainers in Euro-Mediterranean Yout h Work Nov 2004 - Nov 2006

Appendix 1 to SO 11B: The three elements of a good strategy

You shouldn't ignore any actors in your work. Have you covered all your stake-
holders (your sponsors such as local government, for instancae)? Are you in touch
with your participants - whom you are working for - as well as their parents?
What about other partners and the press?

Remember to provide everyone with regular and relevant information and data,
forexample through a newsletter.

Element 2 - Actions:

There are both visible and invisible actions. Try to combine!

Omanise big events to present your otherwise invisible activities; share your visi-
ble actions with all partners and actors and try to publicise them on national and
international platforms (such as the website of Salto).

Remember: Your camps, trainings and seminars will remain invisible - they usu-
ally only interest and get the awareness of the participants who benefit from them
directly - unless you do something to bring them out into the open.

Element 3 - Production:

Nobody will know you and what you are doing unless you produce and share.
Without a doaumentary after the camp, without a report after the course, nobody
will ever know and learn about the potential and impactof your work.

You will never grasp any institution's attention and miss out on chances to secure
further support. Without visibility, your chances to receive funding are hopeless.

Make sure to have a well developed website (with statistics, and do keep the re-
cords!)

«Always remember that your credibility relies on the quality of your
work, so make sure you do good work and make sure that your work is
noticed!»
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SO 11 C - Workshop on the recognition of non-formal learning

1. Title The recognition of non-formal learning in the youth field

Like the other workshops, this workshop on the recognition of
non-formal learning in the youth field responded to a need
expressed by participants to further explore different ap-
proaches and tools for recognition.

2. Background
The workshop also followed up on the session on non-formal
eduation, during which the question of recognition could not
be dealt with (see session outline SO8).
. -+ To look at aurrent developments in recognition of non-
3. Aims R .
formal leaming in the European youth field.
- To trace the recent history of recgnition;
-+ To look at the objectives of recognition;
4. Objectives -+ To introduce and examine the Council of Europe’s Euro-

pean Portfolio for Youth Workers and Youth Leaders and
the instruments aurrently in development as part of
Youthpass for the new Youth in Action Programme.

-+ Critial examination of the concept of recognition of non-
5. Competences formal leaming;
-+ Comparing the roles of trainers in recgnition proaesses.

6. Methodology -+ Presentation and disaussion

1) Analysis of the driving forces behind recent developments

2) Presentation and disaussion about the Council of Europe’s
European Portfolio for Youth Workers and Youth Leaders

3) Presentation and disaussion about the Youthpass for the
new Youth in Action Programme, concentrating on the instru-
ment being developed for participants in training courses and
seminars.

7. Programme

4) Looking at the use of "Key Competences" in self-
assessment processes in youth work.

Participating in youth work is now seen increasingly as being
an important contribution to helping young people lay the ba-
sis for what is known as “Lifelong learning”. Learning how to
leam, participating in decision-making with others, making
plans for how to develop yourself, intercultural communication
- such competences are vital for achieving the aims of lifelong
leaming:
8. Tips
-» promoting active citizenship (without which our societies
will not be able to function democratically and within a
culture of human rights), and

-+ helping ecdnomic growth (which needs a workforce capa-
ble of leaming new skills and adapting to change) and
achieving the Lisbon goals.
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You can read more about recognition and related issues:

Non-formal learning - badkground

The theme of issue 11 of Coyote magazine (published by the
Partnership between the Council of Europe and the European
Commission) concentrates on non-formal leaming and eduaa-
tion from the perspectives of the relevant European institu-
tions, youth organisations and practitioners.
http://www.training-youth.net/

Explore the history and current developments in informal and
non-formal eduation on the informal eduation homepage:
http://www.infed.org/

A good example of the thinking available here is Alan
Rodger’s article on a new paradigm for non-formal and infor-
mal eduation:

http://www.infed.org/biblio/non_fomal paradigm.htm

The UNESCO Task Force on Eduaation for the 21% Century, in-
cluding the Delors report:

http://www.unes.org/delors/

Council of Europe

Youth Directorate of the Council of Europe:

www.coe.int/youth

Recommendation of the Committee of Ministers on the pro-
motion and recognition of non-formal leaming of youth
http://tinyurl.com /z52r7

The draft version of the European Portfolio for Youth Workers
and Youth Leaders is available for download here:
www.coe.int/youthportfolio

Joint paper with the European Commission on "Pathways to
Validation":

http://www.salto-
youth.net/download/382/validation&recognition2004.pdf

European Union

A broad introduction to the contribution of eduation and
training to the Lisbon strategy:
http://ec.europa.eu/eduation/policies/2010/et 2010 _en.html
Resolution on the Recgnition of the value of non-formal and
informal learning within the European youth field decided by
the BU Council of Ministers:

http://tinyurl.com /m7ske

The European Youth Pact by the EU Council of Ministers:

http: //www.eurodesk.org/YouthPact Mar05.pdf

The Bridges for Remgnition conference report is full of exam-
ples from around Europe of initiatives on giving recognition to
different forms of youth work.

http: //www.salto-youth.net/bridge sforre cognition/

The development of the Youthpass with the "Youth in Action"
Programme is detailed here:

http: //www.salto-youth.net/youthpass/

9. Material Information on the different tools

10. Handouts See appendices
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Appendix 1 to SO 11C: The European Portfolio for Youth Workers and Leaders

When we look at the specific recognition
of competenaces of youth workers and
youth leaders, the decision of the

P Council of Europe’s European Steering
Committee for Youth (CDEJ) of 2003, to
-"‘"5( develop a portfolio on non-formal

(ﬁm eduation of youth workers and youth

== leaders was a real milestone. Based on

this dedsion the Council of Europe
invited an expert group to produce an
instrument to describe experiences and
competences in the youth field as well
as to enable users to assess and
monitor learning progresses.

The European Portfolio for Youth

Workers and Youth Leaders is based on

a functional analysis of what youth

workers and leaders should be and do;

from this is drawn a framework of
competences which individuals are invited to use as a self-assessment tool and
then to gain feedback from their peers and wlleagues. A test phase involving a
control group of some 150 youth workers and leaders from across Europe (plus
those who are interested and download the portfolio from the intemet) will lead to
a finalised version to be published and distributed from the beginning of 2007.

Based on cnsultation across Europe, we see a need from youth workers and
youth leaders in non-formal eduation/leaming settings to have an instrument
that could help them:

a) to identify, assess and record their competences
b) describe their competences to others, and
c) to set their own learning and development goals.

And that is precisely what the portfolio is designed to do. This portfolio is intended
for the use of:

youth leaders - which we understand to refer essentially to young adults holding
a responsibility in a youth organisation, network or any other youth structure,
mainly on a voluntary basis, and youth workers holding the same kind of respon-
sibility mainly on a professional basis.

Mostof the users will probably be people who have gained experience and skills in
youth work through being active as youth leaders or youth workers, without hav-
ing any formally recognised qualifiations in the field. Feedbadk we have already
received suggests that the portfolio may also be useful for qualified professionals
who would like to review their current situation and plan their continuing profes-
sional development.
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The aims of the Portfolio are:

To provide youth workers /
leaders outside formal
qualification systems with a
voluntary assessment tool

To help in the formal and
social recognition of youth
work

To act as a model for other
organisations to devise their
own portfolios with a Council
of Europe label

youth worker/ leader is able to
do and be

To describe what a competent ).

Why this
To put Council of Europe youth Portfalio?
work principles into practice. assist users to describe and

develop their competences

To enable self-assessment and )-

To provide a concrete example
of recognition of non-formal
learning

To give guidelines for external
feedback

To provide evidence of
practical experience

The contents of the portfolio are:

-[ Links to other resources

Europe’s youth work vision

Preface: Council of }
and non-formal education

-{ Record of relevant experience

Objectives of portfolio }

Personal learning &
development plan

Portfolio
contents

Guidelines for use }

-[ Feedback guidance

Youth work
Context

Framework of competences
+ self-assessment

-[ Entry to Competences Functional analysis }

During the development phase we have been cmnsulting a wide range of people
about their opinions and criticisms (positive, negative and even constructive).

We feel that the portfolio is possibly an exciting tool for youth workers and youth
leaders to try out! And that is why we have put in place a test phase, which ran
until July 2006. During this time we ran a training course for multipliers whose
job was to motivate others to use the portfolio and give us their evaluations - this
resulted in some 150 evaluations. We also opened up the process and we know
that thousands of people downloaded the draft portfolio from the Council web site
www.coe.int/youthportfolio and from the nonformality blog.

Politially, the portfolio gained recognition itself in being mentioned twice in the
Council of the EU’s resolution on the recognition of the value of non-formaland in-
formal learning within the European youth field. And it is linked to the develop-
ment of the Youthpass, especially in the section for training and seminars.
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Appendix 2 to SO 11C: Youthpass

Youthpass is a new development within the YOUTH Programme (2000-2006) and
the Youth in Action Programme (2007-2013) and is part of a cncerted effort
across Europe in the field of non-formal learning. Naturally it will take time to put
all the support mechanisms in place to ensure that all mncemed @n make the
most of this opportunity. Initial evaluations of the test phases for Youthpass in
youth exchanges and European Voluntary Service have been very positive and
now is the time to test this new instrument for multipliers who are crucial in their
support of young people in the programme.

How to use the Youthpass within the context of training courses and seminars?

As you will see, Youthpass an be integrated into a series of nomal training
course or seminar programme elements. Here are some suggestions:

In the information given
to participants
beforehand

As part of the overall
evaluation + transfer

}

learning recognition

{about non-formal

Integrating
Youthpass

=~

expectations

As part of participants’

}

YOUTH programme As a programme

about Youthpass in other
actions session

-[about self-assessment

During reflection group
discussions

about competence
development

Using Youthpass should be included in the planning of the seminar or training
course, so that it becomes a visible part of the programme. This means that par-
ticipants should be informed beforehand about the badkground for Youthpass and
that they will receive the Youthpass certifiate as a result of their participation.
Part of the certifia@ate ocould be drawn from their own self-assessment of compe-
tene development. You may wish to distribute the documents related to Key
Competences available for download on this web site.

At the beginning of many courses and seminars participants are asked to formu-
late and share their expectations. This could be an ideal moment to introduce an
element in which participants are asked to define their learning goals for the
course or seminar and to identify which competences they wish to work on during
the event. Such moments are useful in themselves, but you may also wish to add
that they contribute to the Key Competence of learning to leam.

Disaussing with other participants or team members has been shown to be one of
the most effective ways for people to become aware of and plan their own learn-
ing. Here it would be possible to use part of the reflection group process and/or
coaching sessions with team members to facilitate participants’ reflections during
the course or seminar.
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All those involved in youth work these days have an interest in contributing to the
current debates about the recognition of non-formal leaming and how young peo-
ple @an develop competences through their involvement. Therefore, an increasing
number of courses and seminars include programme sessions on related issues.
As Youthpass is part of these developments, you may wish to include such ele-
ments in your programme planning, for example:

-+ What is self-assessment?

-+ How to plan your learning?

-+ What is the European Qualifiations Feamework?

-+ How to use the European Portfolio for Youth workers and Youth Leaders?
-+ How to promote recognition of non-formal learning in my own country?
- etc.

At the end of the programme, participants should be given the time to complete a
self-assessment exercise as part of the overall evaluation. This should allow par-
ticipants to identify what they have learned and which competences they have de-
veloped. Again, if time allows, it @an be very useful for participants to discuss their
findings with each other and/or team members. This information is then inte-
grated into the Youthpass certifiate at the end of the event or sent to the partici-
pants after they go home.

An increasing number of courses and seminars allow time for participants to plan
how they are going to use what they have leamed bad in their own realities.
Here the Key Competences can be used as a resource doaument to help partici-
pants decide which competences they wish to develop in the future.

Every care has been taken to make this exercise as realistic as possible, knowing
the limits of time and other resources available for short-term training courses
and seminars. We hope that organisers of such events will also take the opportu-
nity to make the links between Youthpass and more longer-term initiatives such
as the European Portfolio for Youth Workers and Youth Leaders aurrently devel-
oped by the Council of Europe. This is important, as Youthpass instruments an be
used to demonstrate experience and competences within a portfolio format.

For further information please take a look at www.salto-youth.net/youthpass/.

1 Preparation before the event: enter details of course or seminar and each par-
ticipant in the certificate section of the Youthpass website.

2 Informm participants about Youthpass and the Key Competences.

3 Give time to the participants to do a self-assessment at the end of the activity,
including a summary to be included on the certifiate. If you have the technial
possibility, then it would be more efficient for participants to type this information
on a computer and transfer the data to you, so you @n mpy-and-paste directly
into the certifiate.

4 Print the certifiates and give them directly to the partidpants during the fare-
well party (or send them by post afterwards!).
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Appendix 3 to SO 11C: Key Competences in training courses and seminars

1. Key Competences in the political context of the EU

In December 2005 the European Commission adopted a proposal for a recom-
mendation of Key Competences, which creates a common ground for the devel-
opment of European and national (youth) eduation policies in the framework of
Life Long Learning. Life Long Leaming as well as eduction and training strategies
are the direction and strategies for programmes of the European Commission to
build a competitive and dynamic, knowledge-based ecnomy in Europe. Key Com-
petences should be developed by everyone during initial eduation and training.
Adults and young people should leam, maintain and update their competences
through life-long leaming, for example, through participating in the EU YOUTH
Programme. Competence is defined as being a combination of knowledge, skills
and attitudes.

2. Key competences in the YOUTH Programme

Using Key Competences as a tool to describe the leaming outcomes from experi-
ences gained within the YOUTH Programme is new. The decision to go down this
path is part of an overall strategy to promote the recognition of youth work and
the support of young people in their personal life-long leaming. One part of the
lifelong learning strategy is the focus on employability but the other part — which
is even more important and closer to what we know as youth work - is the future
life of young people and cping with challenges coming from changes in societies.
With Youthpass both aspects will be highlighted.

X %k Xk

We invite participants and team members to use the Key Competences teminol-
ogy when describing the learning outcomes of training courses and seminars.
They offer guidelines to focus on a common European approach and to start using
a more coherent European language to report and present these experiences also
in different environments. Especially in view of the new Youth in Action Pro-
gramme, the use of the Key Competences here is intended to increase the quality
of courses and seminars in supporting multipliers in their work.

Each of the Key Competences is described by the following points:

1) the original wording of the Key Competences, and

2) suggestions on how to apply this competence in the context of curses and
seminars.

Leaming to learn; interpersonal, intercultural and social competences; civic com-
petence; entrepreneurship; cultural expression; communiction in the mother
tongue and in foreign languages; mathematial competence; scientific compe-
tence and digital ompetence

Clearly, within short-term wurses and seminars, it will not be possible to address
every competence - this is one of the reasons why the form allows users to com-
plete only those parts that are relevant for them at the end of a partiaular course
orseminar.
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The original wording of the Key Competence: Learning to learn

"It is the ability to pursue and persist in leaming. Individuals should be able to or-
ganise their own learning, including through effective management of time and in-
formation, both individually and in groups. Competence indudes awareness of
one’s leaming process and needs, identifying available opportunities, and the abil-
ity to handle obstacles in order to learn successfully. It means gaining, processing
and assimilating new knowledge and skills as well as seeking and making use of
guidance. Leaming to leam engages leamers to build on prior learning and life
experiences in order to use and apply knowledge and skills in a variety of contexts
- at home, at work, in eduation and training. Motivation and confidence are cru-
cial to an individual's competence."

Suggestion for use in training courses or seminars

Crucial to an understanding of this competence is the responsibility of the learner

within the process. So, questions that can help in reflection are:

-+ To what extent did you set your own learning goals within this activity?

-+ Which methods have you used to evaluate what you have learned?

-+ How do you intend to use your learning within your work at local, regional, na-
tional or international level or in your organisation?

The original wording of the Key Competence:
Interpersonal, intercultural and social competences

"These competences cver all forms of behaviour that equip individuals to partici-
pate in an effective and constructive way in sodal and working life, and particu-
larly in increasingly diverse societies, and to resolve conflict where necessary."

Suggestion for use in training courses or seminars

Much effort has been invested into such competences within the YOUTH Pro-

gramme in the past, as these are vital building blodks for young people to be able

to function within today’s increasingly diverse societies. Questions that an help in

reflection are:

-+ To what extent have you explored your intercultural leaming process during
this activity?

-+ Which social cmompetences have you developed during this event?

-+ What part did you play (if any) in helping to resolve or manage conflicts in the
group?

The original wording of the Key Competence: Civic competence

"...is based on knowledge of the concepts of democracy, citizenship, and civil
rights, including how they are expressed in international declarations and applied
by various institutions at the loal, regional, national, European and intemational
levels. Knowledge of main events, trends and agents of change in national, Euro-
pean and world history and aurrent affairs, with a specific viewon European diver-

Documentation Evaluation Seminar 5 - 14 Nov 2006 Essaouira, Morocco 73 /129



TATEM Training Active Trainers in Euro-Mediterranean Yout h Work Nov 2004 - Nov 2006

sity is essential, as it presents knowledge of the aims, values and policies of social
and politi@al movements.

Civil competence equips individuals to fully participate in civil life, based on
knowledge of social and politial concepts and structures and a commitment to ac-
tive and democratic participation."

Suggestion for use in training courses or seminars

Within the YOUTH Programme, much emphasis is placed on the concept of Euro-

pean Citizenship and how this @an help young people understand and be active

within society. Questions that can help in reflection are:

-+ How much were you actively involved in the event?

-+ To what extent did you participate in decision-making within this activity?

-+ To what extent did your knowledge of national and/or European structures in-
Ccrease?

The original wording of the Key Competence: Cultural expression

"...Appreciation of the importance of the creative expression of ideas, experiences

and emotions in a range of media, induding music, performing arts, literature,
and the visual arts."

Suggestion for use in training courses or seminars

All forms of media an find their place in youth work and are the main reason for

many young people to participate. Questions that can help in reflection are:

-+ To what extent were you able to use different media to express yourself during
the event?

-+ Which skills did you demonstrate?

-+ How do you intend to involve young people in such cultural expression?

The original wording of the Key Competence:
Communication in the mother tongue and in foreign languages

"...is the ability to express and interpret thoughts, feelings and facts in both the
oral and written form (listening, speaking, reading and writing), and to interact
linguistially in an appropriate way in the full mnge of societal and aultural con-
texts — eduation and training, work, home and leisure.

Communiation in foreign languages is based on the ability to understand and the
same abilities as in the mother tongue — according to one’s wishes or needs.
Communiation in foreign languages also alls for skills such as mediation and in-
tercultural understanding. An individual’s level of proficiency will vary between the
four dimensions, different languages and according to their background, environ-
mentand needs/interests."
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Suggestion for use in training courses or seminars

These days, most participants in YOUTH Programme courses and seminars use a

language other than their mother tongue to express themselves and, of necessity,

most of the other participants have a different language. Questions that an help

in reflection are:

-+ How well did you use other languages?

-+ What diffiaulties did you experience in communication? How did you overcome
those diffiaulties?

-+ What are your future plans regarding leaming another language?

The original wording of the Key Competence: Mathematical competence

"...is the ability to use addition, subtraction, multipli@tion, division and ratios in
mental and written computation to solve a range of problems in everyday situa-
tions. The emphasis is on process and activity, as well as knowledge. Mathemati-
cal ompetence involves - to different degrees - the ability and willingness to use
mathematical modes of thought (logical and spatial thinking) and presentation
(formulas, models, constructs, graphs/charts)."

Suggestion for use in training courses or seminars

Apart from budgetary competences, it is a bit of a challenge to think how this

competence @an be addressed in YOUTH Programme events!

Questions that can help in reflection are:

-+ To what extent @n you use maths in your projects?

-+ How can you use mathematical modes of thought to demonstrate results from
youth projects?

The original wording of the Key Competence: Scientific competence

"... refers to the ability and willingness to use the body of knowledge and method-
ology employed to explain the natural world, in order to identify questions and to
draw evidence-based conclusions. Competence in technology is viewed as the ap-
pliation of that knowledge and methodology in response to the perception of hu-
man wishes or needs. Both areas of this competence involve an understanding of
the changes cused by human activity and responsibility as an individual citizen."

Suggestion for use in training courses or seminars

One of the key issues in current youth work is how to relate youth work practice
with the growing area of youth research. This is espedally important regarding
the encmuragement for those involved in youth work to become what is known as
“reflective practitioners”. Questions that an help in reflection are:

-+ To what extent do you contribute towards youth research?

-+ How do you integrate youth research results into your work and approaches?
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The original wording of the Key Competence: Digital competence

"...involves the confident and critical use of Information Society Technology (IST)
for work, leisure and communiation. Itis underpinned by basic skills in (Informa-
tion and Communications Technology) ICT: the use of computers to retrieve, as-
sess, store, produce, present and exchange information, and to communicate and
participate in collaborative networks via Intemet."

Suggestion for use in training courses or seminars

The critial use of ICT is a growing area in youth work.

Questions that an help in reflection are:

-+ How well can you use and understand ICT tools?

-» To what extent are you able to work with young people in a critical approach
to knowledge available in the intemet (forinstance)?

NB: Depending on the target group of your training course or seminar, you might
find it useful in the self-assessment to refer also to the functional analysis and
competence framework to be found in the European Portfolio for Youth Workers
and Youth Leaders [www.coe.int/youthportfolio] developed by the Council of
Europe between 2003 and 2007.
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SO 12 - Follow-up to TATEM

1. Title Follow-up to Tatem, 13 Nov 09:30 - 11:30 hrs
After two years in TATEM this was time to see what partici-
2. Background pants and course directors see as being possible plans for
follow up.

-+ To enable a first common reflection on ideas for follow-

3. Aims up to the Tatem training course.

-+ To provide a different view on Tatem;

-» To enable participants to reflect about their ideas for fol-

4. Objectives low-up by the group and the institutions involved;

-» To provide a space for participants and course directors
to air their opinions about follow-up to Tatem.

5. Competences -+ Generating common ideas and strategy development.

6. Methodology -+ Group discussions and facilitated plenary debate

09:30 Introduction to the day

09:45 Reflection and action: Which taste do you (team and
participants) associate with Tatem? Share your taste
with at least ten other people!

10:00 Group work on participants' suggestions for follow-up

7. Progmamme - individually; as a group; by the institutions

10:45 Sharing ideas in plenary: first round about the role of
the group in the follow-up; second round about ideas
on follow-up by the institutions

11:15 Reactions from the course directors

11:30 Coffee break

8. Tips --=

9. Material ---

10. Handouts ---

Participants proposed the following:

a) for the group:

-+ to ensure that the group remains ACTIVE;

-» to use each other as a resource for future projects, ad-
vice and sharing ideas and knowledge;

-+ to continue using the Yahoo group;

-+ to oonsider organising a training wurse together using
outdoor eduation in order to get to know each other
better personally and professionally;

-+ to find a way to give an identity to all trainers active in
Euromed (possibly an association, or club).

11. Outoome

b) for the institutions:

-+ not to leave the participants alone;

-+ to make a full evaluation of TATEM, including partici-
pants’ projects and the evolution of their competences;

-» to organise a seminar with TATEM participants;

-+ to bring together the participants of TOTEM and TATEM
to share experienae and plan future strategies;
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-

—

The course directors thanked the participants for their sug-
gestions and replied with theirown views and visions:

Bernard underlined the following points:

Rui agreed in principle with Bernard’s comments and con-
centrated on empowering participants by:

to run another TATEM with new participants, possibly
shorterin duration, with a focus on loal level impact;

to run training for trainers on specialised subjects such
as human rights.

Clearly budget and overall resources need to be man-
aged in the best possible way for the benefit of the ob-
jectives of the respective programmes - and importantly
for the benefit of young people — so immediate concrete
answers would not be possible now;

We need to keep the circle of Euromed trainers open to
newcomers and indeed it would be good to see how to
bring together TATEMs and TOTEMS sometime next year;
There is an increasing demand to raise and prove the
quality of what we do - this also means producing things
of high quality and each individual trainer here should re-
flect on how to contribute to a common effort, for exam-
ple, by producing good publiations and contributing an
article for Meet'In about participation in TATEM;

All were encouraged to make proposals to their NA's and
EMYU’s for actions in the new programmes as SALTO
could then give assistance when relevant;

Participants were enwmuraged to ntribute to the
evaluation of TATEM;

The idea of an outdoor eduction course for TATEM par-
ticipants could be worth exploring if more concrete ob-
jectives aould be defined - and participants should con-
sider how to organise it themselves;

It is planned to hold the launch of Action 3 of the new
YiA programme at Injep in spring 2007, TATEM partici-
pants would be warmly received there, and in the new
edition of the ToolFair, and as a unified foree in the
meeting planned for trainers by the Geman SALTO in
autumn 2007;

Encouraging them to organise a well thought out follow-
up meeting which the institutions would seriously cn-
sider supporting;

Informing them that the institutions would indeed leave
them alone, but assuring them that participants could
count on the course directors as mlleagues and also as
friends;

Informing them that refreshment seminars with a train-
ing function were under consideration within the Partner-
ship — these would seek to deepen the skills and under-
standing of trainers in the future, possibly from 2008
onwards;

Proposing to participants to assist with the evaluation of
TATEM and to propose cncrete ideas for follow-up.
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These short session outlines have been prepared by the teams of participant-trainers running the workshops.

Women in Euro-Med - Concept development

Women in Euro-Med preparatory meeting: how

Name of the Project to develop a coneept

Bemard (mordinator) Lucia, Zurine (trainers),
Flavia (rapporteur), Paloma Iznaola (Spanish
NA), Ricardo and Camen (Programma Juven-
tud Aragon)

Date and Venue Jaa, Spain , 15-18 June 2006

Team members

Redefining the TC aim and objectives
Setting priorities for the TC topics
Subdividing activities into type groups
Applying TAPE methodology to activities
Planning the daily programme of the course
Testing the board game to be presented
Analysing the handout material

-+ Cheding the settings for the TC

Aims and objectives

LR T A A £

+

What would you like to share? The approach for developing the TC concept

Frontal presentation

Methods and methodologies Disaussion

Proposals
Main activities PPT and explanation on the differentsteps
Targetgroup? The TATEM participants and trainers

What would you change if you|I would add a practial simulation.
would do itagain?

Your recommendations? To try to use itand adaptit

Which exercise would you do| I would simulate it for a new concept.
with the TATEMIANS?

Why did you choose this exer-| Beause it is an easy but new way of develop-
cise? ing a concept which can be easily adapted in
different situations

Was it difficult to share your ex-| No, on the contrary it was very instructive and
perience with your awlleagues? constructive.
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Euromed Training Course - "Let's meet: the three cultures”

Name of the Project

SALTO-YOUTH Euro-Med TC
"Let's meet: the three aultures"

Team members

Cordoba - Bernard Abrignani, Hebah Al Tahibi,
Claudio Kogon, Vito La Fata, Susana Lafraya
Jerusalem - Bernard Abrignani, Hebah Al Tahibi,
Claudio Kogon, Vito La Fata, Susana Lafraya
Antwerp - Bernard Abrignani, Hebah Al Tahibi,
Claudio Kogon, Giuseppe Marleta, Ann Staelpert

Date & Venue

Cordoba 2004, Jerusalem 2005, Antwerp 2006

Aims and objectives

-+ To introduce the conaept of site-specific TC.

-+ To allow participants to understand the pro-
gramme as it was build originally and it's sub-
sequent changes according to different im-
plemented focuses.

-+ To share good practice and reflect on the dif-
ferent experiences, its challenges and per-
sonal experiences of the facilitators as train-
ers and oordinators.

What would you like to share?

A site-specific TC.
Personal experience as trainer.
Personal experience as cordinator.

Methods and methodologies

PPT presentation, open sharing.

Main activities

Bahai Exercise, PPT, open sharing.

Targetgroup

TATEM participants and team

What would you change if you
would do itagain?

Longer time, more discussion.

Which exercise would you do
with the TATEMIANS?

Do you agree with? - Bahai Exercise

Why did you choose this exer-
cise?

Allows reflecting on the similarities and differ-
ences of the different cultures/religions/faiths.

Was it diffiault to share your
experience with your @l-
leagues?

No difficulties, on the contrary, it was a reflection
moment greatly appreciated to share with my
colleagues for the first time this experience.
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Salto Euro-Med Training Course "Education and Civilisation”

Name of the Project

Salto-Youth Euro-Med TC
"Education and Civilisation"

Team members

Leo Kaserer, Frederia Demicheli, Sally Salem

Date and Venue

Cairo, Egypt - 2005
Venice, Italy - 2006

Aims and objectives

- To link the different civilisations of the
Mediterranean with eduation and with the
idea of volunteerism and EVS.

What would you like to share?

-+ Presentation of the TC and its concept.
-+ Showing some video slots of the TC.
-+ Leaming points.

-+ Video Cartoon Disney film : Hitler

Methods and methodologies

Frontal presentation
Disaussion
Proposals

Main activities

Presentation of the concept, showing the vid-
eos and the cartoon film on eduation made by
Disney.

Targetgroup?

The TATEM participants and trainers

What would you change if you
would do itagain?

I would try to add a simulation of one exercise.

Your recommendations?

To use an extra half an hour in addition to the
already designated one hour.

Was it difficult to share your ex-
perience with your alleagues?

No it was not difficult to do but difficult to fit in
time, still I managed to do all what I planned
in exactly the needed time. I enjoyed sharing
with my lleagues and their questions were
directed constructively to the process.
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Game "Zoom in, zoom out”

Name of the Project Game "Zoom in, zoom out"

Theresia Thylin, Yasmina Haider, Jika, Christin
Team members

Voigt
Date and Venue December 2005 - March 2006

-+ To create a game as an eduational tool
Aims and objectives foausing on the situation of women and on

equality between men and women

The idea of the game, its development and po-

i ?
What would you like to sharer tentials for using the game in training

Research

Non-formal eduation
Disaussions

Group feedbadk

Interviewing women, developing questions, re-
searching the situation of women

Methods and methodologies

Main activities

Targetgroup? Without any limits

What would you change if you | Dissemination strategies
would do itagain? Follow-up strategy

Which exercise would you do | Playing the game!
with the TATEMIANS?

Why did you choose this exer-| To empower colleagues to use the game in
cise? own trainings - learning by doing: to under-
stand how the game is working.

Was it difficult to share your ex- | Not atall.
perience with your clleagues?
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Training Course "Let's find the Euro-Med Rhythm!"

Name of the Project TC "Let's find the Euromed-Rhythm!"
Team members Tugba, Yassine, Rita
Date and Venue Balatonederics, Hungary 26 April-04 May 2006

-+ To use methods of acoustic music and envi-
ronmental heritage in Euro-Med projects;

-+ To create the product (@ CATALOGUE of
Human and Environmental Heritage of the
Euro-Med region);

- To collect different kinds of Euro-Med
awmusticpatterns;

Aims and objectives -+ To give the partidpants the possibility to
perform their work;

-+ Intercultural learning through music and
environment;

-+ To provide information about Human and
Environmental Heritage;

-+ To create a common sense of environment
among participants.

The product '@atalogue' and the methodology

What would you like to share? o .
of the training course in general.

-+ Experiential Learning

-+ Leaming by doing
Simulations

Active Workshops
Iee-breaking games
Group building activities
Energizers

ICL workshop
Intercultural night

Daily reflection groups
Evaluations

Disaovery of the loal envinmental.

Methods and methodologies

F T 2 4

L 2 T

Rhythm and body rhythm workshops

Main activities i
! i Sessions to develop the atalogue

-+ youth leaders working at European level
within the Youth Programme;

-+ managers and workers of youth multicul-
tural, information and aultural centres;

-+ young people working or willing to work on
an intemational level.

Targetgroup?

What would you change if you| To further explore music as an educational tool
would do itagain? in youth work.

Your recommendations? The experience was incredible. Try it out!

Which exercise would you do| Round table discussion about the training
with the TATEMIANS? course, the atalogue and the experiences.
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This chapter contains the articles written by participants after their field visits to loal
projects in the framework of the evaluation seminar.

Report of a visit to a Moroccan NGO

A group of participants and trainers (Clementina, Ahmad Fouad, Tugce, Tugba, Kaspars,
Yassine, Roy, Rita, Marcos, Nadine and Mark) went one afternoon to visit an assodation
called BAITI (meaning: my home or my place).

The main mission or aim or objective is to work with street children to support them bio-
logially, economially, psychologially and socially and to provide them with all basic
needs like food, a place to stay and eduation.

The centre is a loation that BAITI owned after 2 years of activities with children without
any place to host children.

The centre is composed of one director, one sodal worker who follows the family situa-
tion of the children and provides to each family a file with all details conceming the fam-
ily situation.

A specialised educator whose job is to observe first the street children second try to start
communiation, third create a kind of trust and then invites the children to come to the
association to do activities with other children.

Other actors are involved within this team but on a voluntary basis like the drama
teacher and other cultural activities.

Every day 100 children come to the centre in rotation, the centre opens its door from 10
o’clock in the moming. Many activities are provided in this centre such as study support,
handcrafts, painting and drawing, indoor and outdoor games, art theatre and music.
There also is an excursion once a month and summer amps during summers as well as
activities at international levels like sending children to other countries so they an face
realites and come badk to tell their peers. The objective of such activities is to raise
awareness about the immigration topic.

BAITI association has many partners that support finandally all activities, the head quar-
ter of BAITI is the one receiving the money and distributing it to other branches all over
Morocm. They do not have auto financial activities, but they are mainly countingon alls
for proposals.

They are not supported by the municipality or other govemmental structures; they
sometimes receive small support such as a bus to transport children from one plac to
another. They also do not have any problem at the politial level especially since the
government does not support activities financially so no auditing from the government
part but from the donors yes.

They participated in the exeaution of one movie alled “Ali Zoua” that won an interna-

tional price; the aim of this movie was to sensibilise about the topic of street children,
many children from BAITI was actors within this movie.
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Visit to the charitable women association "El-Khir" in Essaouira

Tuesday, 7" November: seond day of the
Evaluation Seminarof TATEM in Essaouira, Morocao.

We were supposed to divide into three groups and
visit different loal associations committed in various
levels of social work. The first thought which came
into my mind was "Is there any social life in
Essaouir@?" Apart from hotels, markets and
fishermen from my arrival I hadn't been noticing any
form of social aggregation which could be the
expression of a real town life..schools, cafes with
loal people, women busy with their daily errands...

When I saw the option to visit a women association I
dashed off in writing my name in its box, more for a
sceptical auriosity than for a concrete interest.

The president of the association, Ms. Saadia Dibi,
arrived punctual to present in plenary the charitable
women association "El-Khir" (AFBK) association: brown galabiyya with matching sarf,
thidk lens glasses miles away from feminine vanity, low enmuraging submissive eyes:
briefly not exactly the image of a pugnacious person fighting for women's rights. My
doubts increased letting me foresee a useless and misleading meeting, with topics not to
be touched and accepting the recurring portrait of women with no education and no free
choices in life convincingly happy of their situation.

I couldn't be more wrong and biased!

We followed Ms. Saadia into the real Essaouira, with
men chatting in everlasting improvised meeting
places, dildren playing on uneven roads and
WOMEN walking, strolling and dattering mainly
indifferent to the presence of our odd expedition. As
we were passing into the associaton centre
neighbourhood the walk of our host had slowly turned
from being cautious and @alm into a confident and
resolute one. After entering the building also her eyes
got lightened by a sumrisingly vivid expression
revealing relaxed facial features and an ironic and
cunning smile.

We were weloomed by three young workers of the
association - discreet, sunny, veiled - who showed us
the rooms of the assodation, equipped for the
different activities. We passed from the computer
room - used both for classes addressed to women

. ' and for a cyber-café, opened to an extemal public
and thus representlng a constant source of self-financing - to a workshop room equipped
with sewing macdhines - also seen with the multi-perspective of professional training,
women economical empowementand source of self-financing for the association through
the revenues of a small handcraft shop in the old mark entirely run by the women of the
association - and finally we sat in a wide mmom where we were explained in details the
work of the association.
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It was born in 1998 by an idea of Ms. Saadia, "not highly educated" as she stressed but
convinced on the necessity of an action to empower disadvantaged women both in the
urban and the rural area of Essaouira. She was strongly encouraged and supported by
her husband and the idea took slowly the shape of the actual association, with 20 work-
ers (volunteers and salaried) and more than 2000 beneficiaries in the activities run until
today.

She exposed the bewildering data regarding
the situation of women in Morocco and more
precisely in the region of Essaouira: the
Human Development Index (HDI) is the
lowest of the whole country (0.439 for rural
women) and the per apita income is 27,8 %
lower than the national average. Illiteracy is
actually the stumbling block for the
development and empowement of women:
in the urban area 61.1% of population is
eduated, but the number faces a drastic
decrease in the rural area (19.8%) reaching
a catastrophic level for rural women (only
7.27%).

The beneficiary of the work of El-Khir is therefore the disadvantaged woman (unmarried,
divorced, widow and/or rural) and the actions are meant to guarantee a better integra-
tion in her own environment through various activities: fight against illiteracy, raising
awareness on health and personal care, providing legal knowledge (especially after the
approval to changes to Al-Moudawana, the Family Code), promoting the economical em-
powement through income producing activities (such as the handcraft shop or the con-
fectionery shop, to be opened soon, 'in sha'allah...) and the direct charitable activities ad-
dressed to the people in need (disabled, children, and low income families).

The projects are mainly focused on the activity of literacy campaigns, being the first in-
evitable and necessary step for the other actions. Furthemrmore women benefit of several
kind of trainings - as handcraft techniques, language and computer classes - a concrete
support for the setting up of cwoperatives and a wide range of recreational and cultural
activities.

What was surprising was discovering that men don't thwart the participation of their
wives, sisters or daughters to the activities: a fundamental action in this sense, Ms.
Saadia explained us, is the initial contact with men and the work of raising their aware-
ness on the importance of the development of the situation of women, meant as a neces-
sary step for the improvement of the family conditions, above all in regard to children.
No taboos seem thus to be a concrete obstacle (the treatment of topics such as AIDS or
STD, contraception, family law and women's rights) but one: a condition to the free par-
ticipation of the beneficiaries to the activities — especially the ones dealing with literacy -
is their "public apparition": being seen by others, especially men, attending such classes
may be a sort of shame for the family and therefore the premises are chosen faraway
from markets, schools and other aggregative places.

The main obstacle (as for mostly every association worldwide...) is actually fund raising
and bureaucracies to be overtaken: the association depends on govemmentaland private
financing, but sometimes notwithstanding available sums the activities are blocked be-
cause of the obstructionism of the lo@l municipality, too much disposed to comply with
the needs and harsh positions of the privileged classes and sex.

This was neither a sumprising discovery nor an unusual reality ...
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Report of a visit to the HIV-awareness organisation ALCS

Usually there are highlights in every (hopefully every!) trmining curse. By highlights 1
mean moments when participants are at their best, are exploring something new and
when the learning (whatever form it may) is at fast progress. This was the case for us
some days ago. But... who are we? And where were we? We are 5 people from Austria,
Italy, Egypt, Morocm and Israel part of a bigger group of a training for active trainers in
Euro-Med TATEM. And we were in the beautiful city of Essaouira in Morocco for our 5t
and last phase of the training. Specifially at this point we were divided into different
groups based on our choice to visit loal Essaouirian NGOs. We chose ALCS: an organiza-
tion that works on HIV awareness.

Loation: Essaouira is a an old beautiful town on the board of the Atlantic Ocean between
Agadir and Safi. Its long sandy beach and narrow alive streets makes one fall for the city
from the first day. But we had no time to enjoy the beach as we were kept ocaupied with
the busy programme of the training. Ludkily we had quite relaxed evenings (some of the
evenings!), which gave us the time to get lost in the alleys of Essaouira, to enjoy the
white buildings with their blue doors and windows and to get closer to the Morocan real-
ity. Getting closer to the reality of the hosting country is an objective that should al-
ways be put in mind. It was taken care of during this training through different mo-
ments, formal and informal ones. One of the formal moments was our visit to a loal
NGO in Essaouira alled ALCS Association de Lutte Contre le Sida.

Loated in a very discreet place in a nommal residential area of Essaouira, the organisa-
tion would not differmuch from any other house in this street. This is done on purpose to
give the opportunity to the visitors to come freely without being
recognised as HIV suspects! which reflects the sensitivity of
the issue of HIV in Morocco.

We were received by the staff mainly Ilham who is a full time
worker and a member of the staff of the association. We were
recived in a small room, usually used by the volunteers to
reccive the visitors and to give them information &
psychological assistance.

ALCS office location

Ilham introduced us to the rest of the staff: One woman working on the programme of
proximity and prevention with street prostitutes. Another two guys working with homo-
sexuals and men prostitution. Gameela who is working on school programs and finally a
French older woman who is the head of the organisation.

F 1=

Ilham started to explain to us more about the different projects of the
organisation. We were told that Tuesdays, Wednesdays and Thursdays of
every week are the days that the organisation receives people who are
looking for information or interested to arry on a ched test.

Ilham explaining & Taoufik taking notes

We then moved to a room that is used by the doctors to do
medial tests. These doctors comes once a week on voluntary
basis to carry on the preliminary tests thatare done free of charge.
The organisation started to carry on these tests since 1998 and
until 2004 they used to send the test analysis to Rabat to be
processed. This process took about 2 weeks which was a long time
to guarantee the volunteer doctor
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that the person tested would come badck to wllect the results. In fact only 50 % of the
number of people retumed to wllect the results of their tests which drove the organisa-
tion ALCS in 2004 to start using another developed form: “The quidck test”. The quick test
takes only 15 minutes to be processed within the centre. If the result is positive then it is
sent to Rabat for a second opinion. This change has enmuraged more people to go for
the tests with the number tripling. All results are kept confidential. For the ones infected
with HIV the centre offers medical assistance as well as psychologial support.

The association also works with another loal association in Essaouira called Bayti for
street children. Together they work on a campaign for the prevention of Paedophilia.
Even though that there are no criminal networks that they know of that exists in Es-
saouira. We asked whether Paedophilia and tourism are one of the main reasons for HIV
in Morocm. The answer was although Morocco and Mauritania are sex destinations for
tourists especially more masculine and paedophiles. Still numbers show that children are
more abused by locals than by tourists.

Walking towards another room, we met with Gameela who is a full
time worker in the organisation and the one responsible for school
prevention ampaign project. She mentioned that the aim of this peer
eduation program is to build awareness for schools

"This work consists of planning an action plan based on a needs
analysis that we do in the form of a quiz. The quiz aims to find out how
much these youngsters know about HIV.

Gameela

We then train around 50 youngsters about basic knowledge on
HIV and Aids like what is Aids? How it can be transmitted? The
situation in Morocco? What to do as an organization? They are
also given some soft skills like how to introduce a subject, how
to present and so forth. These youngsters would act as peer
eduators to their colleagues. These processes are followed by
reflections and evaluating”.

Example of one of their brochures: Sida answered with 5 questions

By then we had lots of questions that we wanted to ask. We
were led to the entrance room, offered coffee and had a long
discussion with the staff members and the head of the
organisation. The head of the organisation is Rose Marie- a very
energetic French retired nurse who came to Essaouira some
years ago and wanted to do something related to her work that
would benefit the people of Essaouira.

We were told that ALCS faced many problems at the beginning badk in 1998 when they
started working in Essaouira mainly with the loal authorities and the population.

Still the organisation believes in the message it delivers mainly at leastin advoacy with
youngsters, women and traditional barbers. We were also being told that at the time of
our visit (November 2006) there was work going on for creating some brochures dedi-
cated spedally for illiterate people to be used in a street @mpaign in Essaouira which we
thought would be an excellent idea fora country with high illiteracy mte as Morocco.
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We asked about the most common way HIV is transmitted in
Moroca. The answer was loal traditional barbers as they use
disinfecting razors that can easily transmit the virus. Some of
them also perform ciraumcisions that are done in a primitive
way and can easily trmansmit the disease for the same reason.
ALCS developed a lotof posters specifically for/ about barbers.

Example of one of ALCS posters especially about razors

Answering the question whether there is an HIV —Aids hot line and whether HIV is a ta-
boo in Morocan society, the ALCS staff answered that there is a free alling centre for
receiving questions and answering them. The organisation
receives a high number of phone alls although HIV is one of
the main taboos in Morocan society.

They have also noticed that the way media addresses HIV
has a direct link to the number of calls that they getand a
positive change of behaviours from patients and their
families. Last year a TV programme showed a cse of a
woman and a man who are HIV positive which had a strong
impact on the public. Such newly introduced programmes to Morocan television are try-
ing to change the way family and society shame HIV positive people.

Our final question had to be related to Euro-Med and specifically voluntary service. We
asked if ALCS would be interested in acting as a hosting organisation for EVS volunteers.
And the answer was very satisfactory positive, that volunteers are welcomed and that
they already reecived some volunteers from one of the medial schools in France.

At this moment we were reminded by our two trainers Farah and Rui that we had to go
badk to resume our day with the rest of our group. We had a great time in the organisa-
tion and asked for a group photo, which we have attached for you to see. Such mo-
ments make a big difference in our work; to feel that other people are doing great work
in a small city/ town by the Atlantic Occan makes ones lunges full of fresh air of hope. It
also gives an example of how other NGOs work in yetanother Mediterranean country. If
we wish to be Euro-Med trainers then we need to have an idea about the different reali-
ties in the Mediterrmanean, not only north and south but also south and south as well as
north and north.

Leo, Vito, Sally, Taoufik and Claudio

Group photo with staff of ALCS organisation
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Some facts about ALCS:

Address: Essaouira — Lot .IV - 369 Avenue Al Maghreb Al Arabi-
Fax: 00212 24 47 60 63 Email: amc _essaouirr[atlmenera.ma

ALCS was created in 1998 and is now active in 13 cities in Morocco: Casa, Rabat, Tanger,
Agadir, Meknes, Marrakesh , Essaouira, Tetouan, Oujda, Taroudant, Larache and Benni-
mellal.

ALCS has developed partnerships among many international agencies, in particular with
'ONUSIDA. It has developed relations with partiaularly French ormganizations that has
similar values. For example: Ensemble Contre le SIDA (togetheragainst the Aids), SIDA
indo Service, AIDES Alsace, AIDES Federation, Global Network of People Living with
AIDES, Medecins Sans Frontieres.

Short Term Objectives:

-+ Multiplying and reinforcing the actions of prevention among the public and especially
vulnerable groups.

-+  Awareness about Hepatitis B and C

-» Creation of new regional offices.

Long Tem Objectives:

-+ To oontinue lobbying for the integration of HIV positive people in the society.
-+ To decrease the expenses of treatment
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As introduced in the session outline on sensitive issues and hot topics (SO5, p.32), par-
ticipants suggested and decided to address a range of topics throughout the evaluation
seminar — problems, dilemmas and difficulties they had to face during the previous prac-
tical phases, but also larger economial and politial developments with an influence on
youth work in a Euro-Mediterranean context. In this chapter, we doaument and summa-
rise the disaussions - hoping to provide a useful contribution to the overall mntext and
time in which the Tatem training programme took place. Some of these exchanges and
reflections were quite personal, and wherever necessary for the reader to relate to the
geopolitial and/or eduational context of the subject under discussion, we have indi-
cated the names (unlike elsewhere in this documentation).

Please note that these discussions were not meant to lead to solutions that are univer-
sally applicable. Rather, participants were exchanging ideas and opinions, experiences
and suggestions on how to deal with particular situations. Thank you for keeping this in
mind while reading on.

Lack of responsibility of partners

Clementina argued the issue from her experience of having tremendous trouble with
partners, especially when it comes to the quality of participants selected and send to ac-
tivities. Quality of partnership is thus an issue to be addressed, in particular sinae the
new generation of programmes puts so much emphasis on quality. So what makes a
partnership high quality? What is the best way to improve partnerships?

Disaussants mainly agreed that the mistake is not lying with the project partner only.
Have the aims been communicated clearly? Have they been agreed mutually and do they
correspond with priorities of the organisation? Did we start early enough to find partners
on time? Or was it the far too common deadline rush? Did we think on how to commit all
partners? Is a contract a solution to exclude such hiccups? Have we managed to pass on
the sense of responsibility coming with the programme on to our partners adequately?
How can the liability of partners guaranteed? By installing a database? But what, then,
are the criteria?!

Stolen object during a training course

In a training course on human rights, a digital @amera was stolen from a trainer on the
team. The group was the only occupant of the training centre, and the theft must have
been committed from within the group. An appeal in a plenary session did not yield any
results. What to do? What is most important - to get the @mmera bad, to continue the
training course, to address the topic in the training course (but then: how to do that)? In
that particular situation, the team decided to continue the course becuse the context of
the war between Israel and Lebanon seemed, with being three weeks young, more rele-
vant, important and pressing than the theft. But retrospectively, should the team have
rather alled the police and stop the activity until the a@amera is returned? Search the
luggage of all partidpants?
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Possibilities disaussed were without reaching a clear agreement or deciding on a singular
approach: Not reimbursing all participants until the stolen object is retumed. Pretending
to all the police. Questioning all partidpants individually and decide with the group how
to publish the aulprit. Disaussing the issue with plenary on how to deal with the fact that
there is one thief in the group. Use the issue as a pedagogicl opportunity rather than a
technial problem - but how? For instance by thematising the problem, give the matter
badck to the group and let the group decide which solution will be taken: police, luggage
search, interviews, ignorance?

Challenging behaviour between participants

The topic was introduced by saying that often there are individual participants who are
either aggressive to trainers or participants or are, while not necessarily aggressive, are
compliated and challenging in any other of multiple ways.

Questions addressed in the discussion were: How do you identify reasons of such behav-
iour? How do you find out at whom the aggression is directed? How do you deal with
such behaviour constructively? Can you deal with such behaviour constructively?

Ideas for solutions disaussed were: It is necessary to find out why the person is aggres-
sive instead of fighting with the symptom of aggressiveness and aggressive behaviour.
The approach chosen depends on the situation and the person(alities) involved. In situa-
tions like this, we also have to reflect on the behaviour of the person the aggression is
directed at. Probably talking to both parties involved is necessary. Sometimes such prob-
lems need to be targeted right away, at other times these things sort themselves out by
time. In any ase, a solution must be context-sensitive - there is no template for the
easy way out — and should ideally lead to a well-managed win-win situation. An agree-
able key point seems to be to take the aggressor seriously and don't condemn him or
her. Another aspect raised is that itis essential to not consider the aggression directed at
a person, but at a role (such as trainer) — so it is a rebellion against perceived power
structures in the end?

The Israeli-Lebanon War

This exchange took place in plenary at the end of the main session on hot issues and
sensitive topics on Saturday afternoon after the different rounds of workshops.

The session on the Israeli-Lebanon war was introducad, also intended to cver related
hot issues as suggested by participants, including relations between Arabs and Muslims,
relations between Jews and Muslims and eduational work in times of war.

Claudio said he lives in a crazy country, it's a country he loves to live in, he has chosen
to live in and he is proud of - despite all the disagreement with current government’s
policy. The major problem for him in Israel was the felt unanimous support of the popu-
lation for the war. Only a truly small minority was against the war, 600 people attended a
demonstration. It was a war dividing the country into half, as fights only took place in the
North. But whoever is involved, all parties always loose in a war — more or less casual-
ties. As an individual citizen, Claudio felt very powerless, alone and lonely - what an you
do against a war that is so much bigger than you? A war that aptures all the media at-
tention while the Israelian Amy continues to Kill people in the Palestinian territories?
Claudio said he feels ashamed about the war, is happy that colleagues from Arab cun-
tries continue to talk to him, work with him, accept him.
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Roy responded by trying to sketch out what happened in the month of the war. The
Lebanese were in the middle of busy preparations for a summer full of activity and full of
tourists, when - all of a sudden - the kidnapping of two Israeli soldiers was used as a
pretext to enter into a war, a war wanted with or without kidnapping. "After 16 years of
peaceful co-existence, surely full of struggles but also full of successes in rebuilding the
country, we were ata war again." Strategially, Hizbollah was very well prepared for this
war on a military level. But despite that, 4.000 people were killed, 1.000.000 people
were made homeless, beame displaced persons, refugees. Facing such a situation, it is
little consolation that the Israelian Amy did not reach its objectives - the infrastructure
of our country, Roy explained, has been destroyed a second time, but more forcefully
this time. "We are looking at an economic crisis, high unemployment, diffiault times in
general. For me personally, it was very important and gave me internal piece to help
homeless and displaced families." It was also valuable to know for Roy, despite the me-
dia’s ignorance, that there were people on the other side, in Israel who where fighting
against the war as well.

Nizar added that the whole year has been a truly explosive year for the Middle East.
Lebanon experienced an economic growth of 6%. In 2006, the citizens of Lebanon and
Beirut felt that the city and the country had finally made it - after 16 years of living
through the aftermath of the civil war in 1990. People enjoyed themselves, they were
happy and enjoying life with almost static happiness. After the war, the 'growth' is minus
6% ; thousands of people left the country. "At some pointduring the war, I felt dumb - at
first you are angry when you hear the bombs going down, but after a while you are just
happy it's not your family that was killed." People are not able to be human anymore,
deaths turn into statistics, mouming becomes an impossibility. Nonetheless, even night-
life was going on, it provided the essence of life needed to live through each day. Looking
at the situation now, the politial constellation is quite diffiault - Hizbollah strengthened,
18 sects, a shaky govemment.

"My refuge," Nizar said, "was writing. I wrote many articles, about Beirut and the war,
about the city which I love." (See appendix 1 for one of Nizar's articles). Nizar read one
of his pieces, a poem named "In the Beiruti evening" (see appendix 2).

Mathieu contributed to the discussion by sharing his experiences of participants refusing
to attend a training course because of the presence of two Israeli partidpants. This out-
right refusal has shocked him and put many questions to intemational and intercultural
youth work. It becomes diffiault to believe that our work makes a change, and it is very
hard - with our means - to change some situations, break down barriers.

Ljuba continued by saying that she has made a similar experience and puts the question
to the group how educational work can deal with situations like this, when the reasons
behind refusal for interaction are connected to hatred, personal losses, sadness and pain.

Ahmed Fouad brought in the perspective of living in Egypt, where sometimes you would
think that there is no hope. There is so much compassion now again in Egypt, fired by
the war and the way media and politics abused it - how can you have the guts to still say
to anyone there that you have friends in Israel? Should we stop m-operating? Or can this
situation, as absurd as it seems, be used as the grounds for really changing the way
people think? Shall we proceed to continue in this work, or shall we better stop?

Bemard got involved by saying that this was the first opportunity for him to address this
topic in a training envimonment, which is also an indiation how much this curse has de-
veloped. Badk in May 2006, Bernard met the Lebanese minister for youth and eduation
who said that his highest priority was to keep young people in the country - a task which
has become much more difficult through the war. At the time, he felt symptoms for a
situation waiting to get out of hand - so much had happened and was going on under the
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surface, that throughout the entire visit things felt, well, dangerous. And despite the war
not much has changed becuse Lebanon remains a country abused by other states that
fear the direct confrontation with Israel and the USA. In Syria, during the conflict, noth-
ing could be feltor seen...

Nadine began her intervention by saying she feels endless respect for the people who
lived through the conflict, especially because while we see things on TV, we remain dis-
tant nonetheless. Having been in Morocw, it was intriguing that everybody was watcing
Al Jazeera; it was almost absurd, felt like a chess game because watching all this vio-
lence made you indifferent to all the brutality. "I tried to show and explain to people
here, that during my work in the territories I have met many Israelians who were open,
supportive, welcoming and against any war and their government. But people here re-
fused angrily, humanising the only enemy they had was destabilising for them and thus
not acceptable atall."

Taoufik told a story he had heard this summer. A French colleague was working with
refugee kids from Morocc, and they had a fantastic relation. As soon as the kids found
out that the colleague was from Israel, a Jew, all of a sudden their attitude changed, the
trust was gone. For the wlleague, this was a shodk and he felt almost inhuman. "This
small example shows how much work we have to do, how much there is lying ahead of
us, work to do with our own people, our own kids."

Christin shared that she feels to be very far away from what happened in the war, but
nonetheless "I had to involve my colleagues back home, my friends and family in dealing
with what was happening with you. Through these discussions, many of the people I got
involved realised that there are other aspects to this war and the underying conflict than
the ones they knew about." When Maali wrote thatshe could not continue working in this
sector beause it seemed so hopeless, Christin could understand her but, thinking about
her work and this co-operation, believes thatour work does make a difference.

Rui contributed his personal experience by saying that while he was far away, in Portu-
gal, he was very close and that he felt fed up with distant wars having such strong influ-
ences on his life. The right to a peaceful life is a right we all have, and it is a right that s
constantly violated. The influence is clearly there, even without the bombs. One big
question mark for him was, and here personal experience developed to provoation for
the sake of the disaussion: Where was Europe? As a pacifist and human being what
counts is that if there is a war, it must be stopped. But if Europe watches, then Europe
does not exist as something to believe in; it allows people who believe in violence to get
through to succeed. Indeed, Europe was a big disappointment, not only because they did
not engage to stop in the war - but also beca@use Europeans now pay for what was de-
stroyed by others. Does that make any sense? You destroy it - pay for recmnstruction
yourself. And likewise, when we have no solutions to the problem, what sense does edu-
cational work make? Does it really make sense to run youth exchanges between wun-
tries practially at war? Of course we believe in the work we do, but are we not ending
up in a system that justifies war: It's alright, we talk to each other?! Is the logic of the
conflict not still within all of us and in the systems we work in and for? Is our work and
are our discussions not the bravery of the ones outof range?!

Nizar added to the exchange that the biggest absurdity of the war has been that Hizbol-
lah has become so much more powerful, has gained so much more support within the
population. Before the war, the public mood had developed into the direction of disar-
mament - but not anymore. After having seen that the world was watching the war, the
manslaughter, the murdering of women, children, civilians, believing in peace and work-
ing for peace has beacome so much more difficult. What can be done in youth work under
such ciraumstances?!
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Vito responded to Rui's provoation that we need to continue with our work, and that
youth work may not make a direct difference today, but it will have an impacton how the
world looks tomorrow. More than before, our work is needed now and here with young
people.

Sally continued by saying that it has become hard to believe in the value of the youth
programme in situations like this. How can you feel powerful enough to empower people
when sentences like Condoleezza Riee’s 'It is not yet time to end the war' make you feel
so enomously powerless.

Ahmed Fouad returned to the disaussion with the observation that youth work might
make a difference indeed, but it feels like manipulation and betrayal when the govern-
ment puts much effort, much more effort, into stirring stereotypes, prejudices, hatred
and distrustamongst the population.

Clementina joined the debate by saying that as long as we make two friends from oppo-
site sides with each of our activities, two people who will have more trouble taking a
weapon against each other, our work is worth it. Sounds expensive? Think about the
costs of war...

Mark shared how he stumbled over the blog of a loal artist in Beirut and how the work
of this person pulled things together: passion, blad humour, a big screaming "WHY?". It
was an example of how art @n be empowering even in the worstof situations. The same
guy recorded playing the trumpet on his balcony while the bombs were falling on Beirut.
It is a powerful piece of work, and being able to draw on that has been helpful in those
diffiault times. In youth work, we have to continue and try to be such a resource for
young people, aiming to reach that people forgive — not forget, forgive — beause their
enemies will be furious.

Lucia revealed why she had decided not to contribute in the electronic discussions at all.
She does not trust beautiful sentences and felt that words were hamful, dangerous. The
war challenged her not only as a person, but also as a professional. "I was at personal
war with myself: What are my personal limits? How does the fact that I feel not to be
able to deal with this situation of war influence my work? Will young people be able to
believe in peace, understanding, intercultural exchanges?" Lucia finished her statement
by quoting her favourite musician: "Do you remember me how we used to be? Do you
think we should be closer?"

Bemard made the final remark of the discussion by explaining - without attempting to
conclude or summarise - in detail how an eduational team of the three-cultures-murse
dealt with Europe’s shared aultural heritage and managed to turn this into a positive
leaming experience for participants.

Claudio closed the discussion by reaffirming that our work makes a contribution, but that
we have to continuously have to challenge ourselves on how to address issues like this
war in our work.

Mark thanked Roy and Claudio for organising this aftemoon’s debates and workshops.

The session was closed.
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Appendix 1: Nizar's article "Beirut, modern jazz and the 'New Middle East'"

by Nizar Ghanem

There is a kind of beauty in jazz, a broken beauty, so-to-speak, contradictory in
nature yet very complex. New things are discovered while listening to it. Hidden,
secretand relative, it resembles a certain uncertainty.

Beirut is like jazz. I smiled, holding on to that thought as I drank the last sip of
my Almaza beer in Café de Prague in the once again war-tom Beirut. Obsaure,
lively, unwilling to die and constantly reinventing itself, the city is a puzzle of end-
less contradictions. I considered this, as I watched the smiling faces of Beiruti in-
tellectuals sitting around drinking their beer after a rough day in Beirut. Beirut is
still dandng, still listening to jazz and still able to reinvent itself under siege. So
here’s to Beirut, the heart, the passion and the love. Cheers!

People who visit this city say that Beirut has a certain chamm to it; it's full of art,
pubs, theatres, crazy ideas and that sweet, sweet liberty where bikinis go side by
side with veils. It's where hippies and rodkers walk side by side with mujahideen,
sheikhs and priests. I have always wondered why Beirut possesses this lively na-
ture that is so entrancing. I have finally determined that it's because, uncon-
sciously, we are very aware of our own mortality, and so life becomes dear, and
every moment is lived.

Beirut is at war, and there is a huge cloud of bladk smoke that encompasses the
capital and its surroundings. “Beirutis are breathing their own destruction” as
Robert Fisk wrote recently. Ironially, just a few days ago, Beirut was roaring with
life as hundreds of thousands of tourists from allover the world had come to geta
taste of the exquisite Beiruti experience. Hotels were fully booked, downtown res-
taurants padked with austomers and streets bursting with people of different
races, religions and nationalities. Beirut was displaying the glamour that had been
tragially absent during the civil war of 1975-1990, though never forgotten.

Waking up to the sound of bombs and F16s roaming the city skies, the Lebanese
cannot believe what is happening. A taxi driver once said to me, “to understand
Beirut, you have to understand the world.” Another contradiction: Lebanese taxi
drivers are as much politial analysts as they are providers of transportation. Un-
derstanding what happens in Lebanon is inherently linked to understanding re-
gional and intemational forces and theirinterests; it is the curse of geography and
the burden of history.

"Why are we at war?” A question the Lebanese are asking themselves as they
hurry to mend their wounds and count their dead in the remains of a city they
trustonly to be un-predictable. Other questions remain unanswered: where did all
this international silence come from, does the Geneva Convention mean anything
in today’s world, what about human rights, children rights? But in Beirut, nothing
seems to make sense, one politi@l party waging war against Israel, another
against Syria, while Westemers are enjoying their own party in the endless Beirut
nightlife. I have the feeling that I am watching an existentialist movie with no he-
roes and a grey background; from my crner, I see an attractive Lebanese woman
walking by, followed by a man wearing a necktie, then one of the self-styled mu-
jahideens, a missile, and then an Israeli tank with Bush on top of it singing about
democracy. The tank is follbwed by a woman on a bike, a European, and yes,
she’s demanding peace!
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Earlier, in a grubby apartment in Beirut, I sat in my room listening to the news.
Hundreds have been killed and injured in brutal wars involving Iraq, Palestine and
now, Lebanon. My room mate, a supporter of Hizbullah, is smoking hash and lis-
tening to Mushrooms, an Israeli band. Outside, the sound of bombs mixes with
the Muslim call for prayer, while the deadly black smoke creeps along the city
streets and alleys. On television, Condoleezza Riee talks about the “"New Middle
East”. And then it hits me: if rodk speaks about pain and rap about anger, jazz
expresses a form of imperfection and uncertainty. Jazz is dialectial, it turns and
moves, and like mathematics it constructs a world of complex relationships. But
somewhere in its development, when all the variables have been exhausted and
all the contradictions expressed and elaborated upon, it is no longer possible to
dissect or analyze it. You fall into numbness. Jazz is about numbness...

What I want to say is that, while Middle Easterners are subjected to all forms of
violence, oppression and injustice, they are alled upon to express love and for-
giveness. No offence to Ms. Rice, but the all fora new Middle East seems to bring
out a hysterial, manic laugh. We are completely nhumb, to the extent that any
form of rhetoric, logic or speech is bound to fail. It seems not to matter, as Presi-
dent Bush will build this "New Middle East” and is doing so with blood and fire.

How many times an we rise from the ashes and build our lives again, I asked
myself as I sat there in the darkness of that Beiruti night. How many times can we
forgive, rebuild our homes and give life another shot? How many times an we lis-
ten to the same song playing again and again, even if it is jazz? I had no answer.
It seems that if the Middle East had to compose a music that would express its
past, its troubled present and it's un-certain future, the pain of rodk won’t suffice,
neither will the aggressiveness of rap, and it would definitely be something much
more complia@ted than modern jazz. It would be something yet to be discovered.
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Appendix 2: Nizar's poem "In the Beiruti evening"”

by Nizar Ghanem

4/8/2006

It's the night of bombing on Ozaai (a region in Beirut), it is 3:30 o'clock in the
moming. The sound of fire jets is loudly heard. Sometimes the building shakes. I
am trying to find an explanation to all this bullshit..but I can’t. Beer and writing
are my only amusement.

In the Beiruti Evening

In the BeirutieveningI wake up
In the Beirutievening I sleep and wake up
And the sea breathes me in as dreams and illusions

In the Beirutievening I shine alone

Ina thousand chances and a meeting

So come with me there

Where everything dies in everything

And where my face drops from my face

Ina memory, in a tune, and thousand stories dwelling in forgetfulness

Come with me to where the sun dives in the far horizon
In cities of the clourof zinc

of the wlour of water...

To where men cry with no worries

And women walk with no fear

In the BeirutieveningI die

And live again as wreckage meeting the sky

In a city painted by the colour of water, by the colour of blood
And the clour of a thousand, thousand evening!
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a. The framework of TATEM: The Euro-Med Youth Partnership

A joint effort for further quality training in Euro-Mediterranean youth work by the Coun-
cil of Europe and the European Commission

It is often stated that the history of Europe has been shaped by the exchanges and inter-
action between peoples and cultures across the Mediterranean Sea. What is less obvious
at present is to what extent, in which ways and in which spirit such exchanges will hap-
pen in the future.

The interdependence among peoples and societies bordering the Mediterranean is often
stated as a politial objective by all those concerned, but it often fails to materialise in
practical, tangible terms. Instead of c-operation, young people are often confronted with
suspicion, mistrust, borders and barriers, obstacles to mobility and youth exchanges that
are as much the result of a “fortress Europe” mentality as of typial forms of xenophobia,
prejudice and ignorance about each other. Yet, young people are crucial for the future of
Euro-Mediterranean co-operation.

The Euro-Mediterranean Youth Action Programme of the European Commission was set
up in 1999 and is based on the shared concern to combat prejudices and stereotypes
that prevail across the Mediterranean area and persistently determine mutual percep-
tions. The Commission’s resolve to increase dialogue and co-operation across the Medi-
terranean area finds its roots in the Barcelona Process that involved the 15 EU Member
States and 12 Meda partner ountries? (as of May 1, 2004, there are 25 member states
of the European Union and 10 Meda countries). For the Council of Europe, the promotion
of human rights and the development of democratic forms of participation are crucial ob-
jectives to further consolidate pan-European c-operation. The promotion of peace, -
operation and human rights in Europe, however, annot be dismnnected from the reali-
ties around Europe, in particularacross the Mediterranean area.

It is within this framework that the Council of Europe and the European Commission have
agreed to develop togethera two-year covenant on Euro-Med youth training. The activi-
ties in this covenant are complementary to the activities of both organisations, notably
the activities of the Euro-Med Salto Resource Centre.

The SALTO Euro-Med Resource Centre is part of the European Commission’s training
strategy within the Youth Programme. It aims to support the National Agencies and Na-
tional Coordinators within the Euromed Youth Programme. Its activities are focusing on 5
axes:

! By “"Meda” countries we refer to the 10 countries signatory, alongside the 25 member states of the European Union (as of the
15t of May 2004) of the Barcelona Declaration: Algeria, Egypt, Israel, Jordan, Lebanon, Morocco, the Palestinian Authority,
Syria, Tunisia and Turkey.
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-+ Training

-+ Networking and support to networks

-+ Organisation and support to specific events

-+ Production of educational materials

-+ Partnership with different European institutions

Moreover the SALTO Euro-Med Resource Centre is in charge of the compilation and diffu-
sion (horizontal tasks) of eduational good practices in training within the Youth Pro-
gramme.

Background

Badkdrop against which this training for trainers is set:

-+ a real need for qualified trainers in the field of Euro-Mediterranean c-operation
for the activities of the Council of Europe and the European Commission;

-+ the need to strengthen the quality of the support given to national agencies and
co-ordinators in the Euro-Med Youth programme, and also to the other organisa-
tions active in Euro-Med training;

-+ a sustained effort by the Euro-Med Salto Resource Centre and the Partnership to
build on the youth activities and experiences in the Euro-Med area in order to take
advantage of the added value and knodk-on effect of the skills developed;

-+ the effort to guarantee and assume the specificities of Euro-Med training;

-+ the lack in the Meda countries of adequate training possibilities for trainers that
meet the requirements of the Euro-Med Youth programme;

-+ the need to take into account the different eductional approaches and training
“schools” by trying to develop specific Euro-Med approaches.

The trainers selected to attend the course should be involved in national or regional
training courses, for Salto or other organisations involved in Euro-Med projects, in order
to contribute to the qualitative development of the Euro-Med Youth activities.

Placed in the context of non-formal eduction and its role in youth work, the course in-
tends to wver the priority themes of the trining activites of the Euro-Med
Youth Programme and the Council of Europe. This training for trainers is part of a process
of synergy and complementarity between the different partners involved in the project
that includes the production of the T-Kit on Euro-Med Youth work, the Euro-Med Salto
Resource Centre Training bag and other European Commission and Council of Europe ac-
tivities.
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The pumose of TATEM: Aims, objectives and expected results

Aims and objectives of the training:

The aim of this training course, organised in c-operation with the Euro-Med Salto Re-
source Centre, is to develop and strengthen the know-how and skills of 30 trainers in-
volved in projects in the Euro-Mediterranean region.

Specific objectives:

-

to maintain and develop the quality and quantity of the training courses organised
in the Euro-Med Youth field;

to develop and reinforce the trainers’ capacities to contribute to activities organ-
ised by youth omanisations within the framework of the Euro-Med Youth Pro-
gramme;

to contribute to the development of a Euro-Med network of skilled trminers who
share common values and experiences;

to create bonds between trainers and multipliers in the Euro-Med Youth network
(e.g. the Salto Euro-Med training courses) and those in the Euro-Med Youth Part-
nership;

to identify and analyse the specifidties of trmining in the Euro-Med Youth context;

to set up an informal network of skilled trainers in the Euro-Med Youth context,
including the priority themes of the European Commission’s Euro-Med Youth Pro-
gramme;

to lay the foundations for the future development of a trainer and multiplier train-
ing strategy in the Euro-Med context.

Results expected:

As a result of their attendance of the course, participants should be able to:

-

-

-

present the Euro-Med Youth programme and describe how it works
develop and presenta training proposal

understand the prevailing eduational and pedagogic systems in the Euro-Med
context

make a criti@alanalysis of training tools and techniques
create and adapt their own training methods and techniques

understand and leam from the intercultural situations peauliar to the Euro-Med
context

explain and help participants to understand their intercultural learning process
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propose a criti@al analysis of the socio-political context of the Euro-Med pro-
gramme, including its historial, cultural, religious and sociological dimensions
(and the political framework initiated by the Barcelona Dedaration and the subse-
guentaction)

analyse their profiles as trainers
contribute to the work of a multiaultural training team
adapt their pedagogic attitudes to the Euro-Med public and context

present and defend a training project in the framework of action 5 of the Euro-
Med Youth programme or the like

devise, elaborate on and develop priority themes for Council of Europe and Euro-
pean Commission training activities, in the fields of human rights, mcism and aul-
tural diversity, women'’s rights, participation and citizenship and the environment,
forexample

understand and help others understand the learning processes involved in non-
formal education

make evaluations and put their findings to good use

use and teach others to use the Euro-Med T-Kit and Training Bag and contribute
to their development and adaptation.
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C. The approach of TATEM: Structure, Logicand Methodology

Methodology and course structure

The training took place in five phases:

1. an initial training seminar (November 2004),
a practial phase,
a oonsolidation and development seminar (September 2005),

a seaond “optional” practial phase and

au A W N

an evaluation and follow-up seminar (November 2006).

The course is designed as an open learning process, based on the participants’ experi-
ence and the exchange of views and fuelled by the contributions and proposals of the
team of trminers and the guest experts. The cmurse languages are English and French,
with simultaneous interpretation during the seminars.

During the three seminars the multicultural group - composed if possible of as many par-
ticipants from Europe as from the Meda countries — will be an intercultural learning forum
in its own right and an opportunity for personal development. The programme and con-
tent of the seminars will be so organised as to optimise the group’s participation by using
active, participatory methods. A team of experienced trainers will organise the leaming
process. Whenever the need arises, they will be assisted by resource people and guest
experts.

During the practial phases the partidpants will have access to the advice and support of
the training team and, if necessary, of the national agencies and co-ordinators in the
Euro-Med Youth programme.

The role of the practical phases

The learning process in this training course relies largely on the practial phases and the
resulting evaluation. The practial partof the course includes at leastone training activity
in the planning and implementation of which the participant plays an active and direct
role.

These practical phases — in addition to the practial work experience - also serve to iden-
tify the participants’ training needs (strengths and weaknesses) and to “verify” the edu-
cational principles and approacdes of the course and how the participants develop them.

The two practial phases have different functions and are therefore subject to different
conditions.
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"compulsory” practical phase - to be organised between January and August

2005 - is:

The '

compulsory for all participants

planned in the course of the initial seminar

prepared and implemented with the advice of the team of trainers

to last between 5 and 10 days, excluding travel

conducted by a multiaultural team, if possible with other trainers on the murse

evaluated during the training course (during the consolidation and development
seminar)

to be used for preparing the consolidation seminar programme.

'optional” practical phase:

is to be planned by the participants themselves (whether or not they ask the
trainers for advice is up to them)

may cwonsist of different types of training activity

will receive remote support, according to the participants’ needs and interests.

The projects developed in the practial phases will be implemented by the participants
with the support of their organisations and/or in co-operation with the National Agencies,
the national co-ordinators or the Salto Euro-Med Resource Centre.

Financing the projects is the sole responsibility of the participants and their organisa-
tions. The Euro-Med Partnership undertakes to support the participants in their efforts to
ensure the feasibility of their projects, but not to fund the projects.

Phase | Provisional Venue Function

dates

-+ general training skills

= -+ formation of the group

£ 21 Novem- -» creation of a working and communica-
£ ber European tion environment

o i Youth Centre,

T Budapest, -+ the BEuro-Med socio-eductional context
'E 3 December Hungary and its impliations in training

= 2004 -+ preparation of learning plans and of the

first practial phase
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=>. practical training experience
|
§ 8 v January Participants’ development of leaming plans and
20 c 2005 . evaluation
Q5 < countries and
g 5 e ) organisations co-operation with other trainers on the
O August 2005 course

Consolidation and
development seminar

19 September

1 October
2005

INJEP Paris,
France

evaluation of the trining experiences
from the previous phase

identifiation of individual training needs
identifiation of the principles and aims
specific to training courses in the Euro-
Med context

“Optional” prac-

tical phase

October 2005

October 2006

Participants’
countries and
organisations

additional training practice for the par-
ticipants
co-operation with other organisations
and partners in the Euro-Med Youth con-
text
incorporation of trainers into the Euro-
Med Youth context

Evaluation and

follow-up semi-
nar

5 November

14 November
2006

Essaouira,

Morocao

evaluation of the process and the
achievements of the training course
development of additional individual

skills
consolidation of networks and follow-up

to the course
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d. The actors of TATEM: Participants, team and otheractors

Profile of participants
The curse is for young men and women who:

a) are residents of a Council of Europe member state or a Mediterranean
country that has signed the Barcelona Declaration

b) have experience of Euro-Med Youth work, for example as:
-+ members of a Salto Euro-Med training course team,
-+ members of a Partnership course team,

-+ trainers in Euro-Mediterranean courses dispensed by other organisa-
tions or institutions

-+ |eaders or supervisors of Euro-Med training projects supported by the
European Commission or the Council of Europe

Cc) are involved in Euro-Med projects and ready to contribute to future training
courses in the Euro-Med Youth context run, for example, by National Agen-
cies or co-ordinators, Salto Euro-Med, the Council of Europe and other
youth institutions and organisations active in Euro-Mediterranean -
operation

d) are active in and supported by an organisation or institution willing and able
to support their training and supervise their practial work during the
course

e) are able to work in English or French
f) have a good knowledge of the Euro-Med Youth Programme

g) are committed and available for the duration of the course, and ready to
work on and develop training courses during the practial phases.

Understanding the different roles

The team put together their understanding of the roles and expectations towards the
various actors cncemed by the wmurse in its preparatory meeting in September 2004. It
is understood that some roles may evolve during the course.

-+ Participate actively for the whole duration

-+ Are actively involved and directly responsible for developing their projects (and to
write them);

-+ Liaise - where appliable and appropriate - with National Coordinators and Na-
tional Agencies
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Act as resource persons to other participants (share also resources with other par-
ticipants, including the training bag)

Enter the course with a spirit of co-operation (and be aware of the risks of compe-
tition)

Trainers

Design and implement the programme of the seminars

Prepare, support and monitor the leaming process during the practial phases
Are a resource to the participants

Support the communication process with participants throughout the course

Give feed-badk to the other trainers in the team

Course directors

Co-ordinate the training course and secure the necessary conditions for its realisa-
tion

Supportand supervise the trainers of the course

Are the guarantors and interface of the course vis-a-vis the European Commis-
sion, the Council of Europe and other partners directly concerned by the Euro-Med
Youth programme

Transmit the results of the course

Omanise and prepare evaluation and preparatory meetings
Are supportive and complementary to each other

Are resource persons to the participants and to the trainers

Attend the seminars and, where appropriate, other meetings with participants. In
principle, one of the course directors should always be present or available at the
seminars. They @an also be used/included in the programme as seen best by the
team and course directors

Are invited specialists or experts in a given domain

Are complementary to the trainers and to the course directors in terms of exper-
tise, function and/or approach to a given theme

Are present for specific moments or periods of the course only

Should leave a “tra” for participants and the trainers about their contribution to
the course

Are invited by the team and the course directors
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Should/oould be possible “role models” representing different view points from dif-
ferent places and perspectives - they should reflect the cultural and linguistic di-
versity present in the Euro/Med youth work contextand, overall, a gender balance
among extemal experts should be soughtover the whole duration of the cwurse

Each participant / where applicable — should be supported by an organisation or associa-
tion - which an also provide administrative support for the projects to be developed by
the participants in the practial phases. The organisations:

-

Will be informed by the secretariat that their participant has been accepted to the
course and what is expected from them in relation to the course

Should support he participants with their projects during the practial phases

Should also support/supervise the participants with their learning process
throughout the murse

Should contribute to the evaluation of the training course

Support the participants, especially the ones coming from their own countries
and/or supported by theirown services directly

Support participant's projects, in as far as projects correspond to the criteria and
priorities of the Euro-Med programme

Provide feed-badk about participants and their projects to the course directors

Associate — in as faras possible and relevant - participants with their own training
plans and strategies — especially in the second practice phase

Contribute to the evaluation of the whole training course

Seaures the link with National Agencies and National Coordinators
Links the course with the European Commission

Supports the communication with other users of the programme (e.g. Euro-Med
newsletter, web site)

Facilitates participants practial phases, namely by involving them in its own
training projects when adequate

Hosts the second seminar of the course
Provides the Training Bag and other relevant materials to the participants

Co-funds the ourse, in modalities to be agreed with and by the European Com-
mission
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Provides institutional and politial support to the course

Provides links with the North-South Centre and the relevant statutory bodies the
DYS and North-South Centre

Hosts the secretariat of the course

Articulates with the European Commission on the strategic elements and function
of the omurse from 2004 to 2006

Provides institutional and politial support to the course
Seaures the involvementand representation of Youth and Relex
Provides and receives feed-badk to and from the NAs and NCs

Will be present at key moments of the course

Provides the secretariat and management for the whole course
Involves the Monitoring Group of the Partnership
Seaures the administrative conditions of the course

Is responsible for information and communication tools and methods with partici-
pants, trainers and stakeholders

Centralises information and communication about and from the course and keeps
the necessary archives

Selection of participants

In addition to the general criteria related to the profile of participants (see page 11) and
the objectives of the course (see page 6), the team agreed on the following guidelines to
be followed during the selection process:

-

It is not obligatory to select participants from every applying cuntry including
MEDA countries. If the applicants do not fulfil the basic requirements, they won't
be selected as this could otherwise de-stabilise the group and limit the quality of
the course and its impact.

Room should be leftand secured for appliants with potential for development.

Participants should be included with relevant experience in Euro-Mediterranean
youth work training, which an be but is not limited to the Euro-Med Youth Pro-
gramme.
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- As the team has no (access to) previous experience of training trainers in a Euro-
Mediterranean context, no candidates would be excluded on the basis of assumed
over-qualifiation.

The team read, assessed and disaussed all applications individually and drew up a list of
participants and a waiting list by consensus. The team made a number of observations
regarding the applications:

-+ Both number and quality of applications from some wuntries were disappoint-
ing.

-+ Regrettably, there were notenough sufficientapplications from memberstates
of the Council of Europe thatare not members of the European Union.

-+ More and better applications from MEDA countries would have been welcome.

-+ Some applicants expressed diffiaulties on relating to their cordinators or
agendes, an issue needing follow-up.

-» The quality of the information provided in the appliations varied enomously.

-+ Both level and depth of participants’ experience were very disparate and made
it impossible to find an average level.

-+ Sometimes it was difficult to assess the real level of experience of the appli-
cants (possible difference between the quality of the application and the qual-
ity of the appliant).

Statistical information on applicants and selected candidates

106 applications were received in total. 49 appliations came from EU memberstates, 12
of these from member states that joined the Union on May 1, 2004. There were 48 appli-
cations received from MEDA oountries. Exactly 50 % of the appli@ants were female.

Of the 30 selected appliants 16 are from EU member states, 5 of these from new mem-
ber countries. The remaining 14 selected appliants are from MEDA cuntries. 14 of 30
selected andidates are female, 16 male. The first working language of 21 participants
was English; 8 participants spoke Frendch as their first working language. 11 participants
were bilingual in both languages of the course, 19 monolingual in relation to the course
languages.
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List of participants, team members, course directors and others
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Participants

ASSOCIATION EL MOUST AKBEL

Mohamed Benaida BP N° 40 MISSERGHIN
Wilaya d’ ORAN CP 31180
Tel.: +213 71 2578 13
Fax: +213 41 35 46 43

(excused)

CuUBIC

Baeckerbuehelstrasse 5
6020 Innsbruck

Leo Kaserer

CHINCHORRO ORGANISATION

Bandi Koeck Gemeindegutstr. 2B
6800 Feldkirch

(excusd) Tel.: +43 699 101 210 65
Fax: +43 55 227 616 82

YOUTH DEVELOPMENT DEPARTMENT (YDD)

Maali Edris PO Box 54374
East Jerusalem

(excused) Tel.: +972 2 234 33 52

Fax: +972 2 234 33 54

WASEELA FOR TRAINING AND DEVELOPMENT
Ahmed Fouad Ahmed Fathy El Karrany Tel: +2 012 366 055 6

Fax.:+2 02 3453787

FREE LANCE TRAINER

OROUBA YOUTH CENTER

Sally Salem 70, Beirut St., Heliopolis 11341

Cairo
Tel.: +2 0229 11 411
Fax: +2 02 29 08 825

NAHDET EL MAHROUSA

7, Haret Selim, Abdeen

Cairo
Tel.: +2 02 79 20 195
Fax: +2 02 79 20 195

Nadia El Gohary

TRAJECTORY@YOUTH ORGANISATION

) o Lddnemere Tee 27-53
Ljubov Lissina Tallinn

Tel. : +372 255697733
Fax: +372 601 33 09
www.trajectory.ee
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Djilali Kabeche

ASSOCIATION MIGRATIONS SOLIDARITE ET ECHANGES
POUR LE DEVELOPPEMENT (AMSED)

17, rue de Boston
67000 Strasbourg
Tel.: + 33388 61 71 67
Fax: + 333 88 61 71 67

Mathieu Decq

PISTES SOLIDAIRES

13 boulevard André Bouis
83920 La Motte en Provence
Tel.: +33 494 60 15 39
Fax : +33 4 94 60 15 39

Georges Penelon

(excused)

ASSOCIATION D'ECOUVES VERTE

Le Bourg

61420 Livaie

Tel.: +33 2332700 73
Fax: +33 233270073

Christin Voigt

LANDESJUGENDWERK DER ARBEITERWOHLFAHRT

Pfeiffersgasse 12

99084 Erfurt

Tel : 0049 361 210 311 39
Fax: 0049 361 210 313 49

Rita Kandiko

~FEKETE SEREG” YOUTH ASSOCIATION

Petofi u. 2
H-8291 Nagyvazsony
Tel.: +36 88 264 464
Fax: +36 88 264 464
www fekete-sereg.hu

Claudio Marcelo Kogon

FREE LANCE TRAINER

SUZANNE DELALL CENTRE FOR DANCE AND THEATRE

5 Yechieli Street

Neve Tzedek, Tel Aviv
Tel.: +972 3 510 56 57
Fax: +972 3 517 96 34
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Lucia Barbieri

FREE LANCE TRAINER

AIRCO - ASSOCIAZIONE INTERNATIONALE
RICERCA DEL CONFLITTO

Via Faentina

50126 Firenze

Tel.: +39 05 749 89 111
Fax: +39 05 749 89 095

LILA TOSCANA

Via delle Casine 13
50122 Firenze

Tel.: +39 05 524 790 13
Fax: +39 05 524 790 13

Vito La Fata

CE.S.I.LE "CENTRO STUDI ED INIZIATIVE EUROPEO”
(CENTRE STUDIES AND EUROPEAN ACTIVITIES)

Via B. Leton. 1

90040 Trappeto PA

Tel.: + 39 091 65 29 377
Fax: +39 091 70 23 269

Susanne E. Shomali

YOUNG WOMEN CHRISTIAN ASSOCIATION - YWCA
P.O. Box 3014

Amman 11183

Tel.: +962 6 46 55 476

Fax: +962 6 46 16 891

Kaspars Liepa

NOVA PORTA

Talsu iela 5

Tukums, LV-3100
Tel.: +371 31254 44
Fax: +371 3 18 10 21
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Fabiola Joseph Dina

(excused)

MEDITERRANEAN DISCOVERY FOUNDATION

Pierre Helou Bldg., Zikrit Road
Mazraat Yachouh, Beirut

Roy Abou Habib

YOUNG MEN’S CHRISTIAN ASSOCIATION - YMCA

Sin El Fil, Horsh Tabet, Delta Centre 3rd Floor
Beirut

Tel.: +961 1 490 640

Fax: +961 1 491 740

Nizar Ghanem

FORUM FOR DEVELOPMENT, CULTURE & DIALOGUE
(FDCD)

170 Al-Alam St., Khayyat Bldg., 7th floor
Herch Kfoury, Badaro, Beirut

Tel: +961 1 390133

Tel/Fax: +961 1 399608

www .fdcd.org

Yassine Isbouia

FORUM MEDITERRANEEN DE LA JEUNESSE ET DE
L'ENFANCE (FOMEJE)

BP: 246 Assilah 90050
Tel.: +21261587673
Fax: +21239416935

Taoufik Louzari

MAISON DES JEUNES ASSILAH

B.P 219

Assilah 90050

Tel.: +212 63 67 93 87
Fax: +212 39 41 69 35

Heba Osama Tawfig Al — Taibi

FREE LANCE TRAINER

OLD CITY YOUTH ASSOCIATION
Fax: +972 2 626 20 23

Agnieszka Tatera

(excused)

THE POLISH YOUTH COUNCIL
(POLSKA RADA MLODZIEZY)

M. Konopnickiej Str. 6
00-491 Warszawa

Tel.: +48 22 339 06 66
Fax: +48 22 339 06 06

Documentation Evaluation Seminar 5 - 14 Nov 2006 Essaouira, Morocco 115/ 129



TATEM Training Active Trainers in Euro-Mediterranean Yout h Work Nov 2004 - Nov 2006

Clementina Luisa Pais Rodrigues

CULTURAL ASSOCIATION FOR YOUTH WORK
AND YOUTH LEARNING

Rua Domingos

Pereira Viana, nr. 266
4490-081 Pdévoa de Varzim
Tel: + 351 252 626 304
Fax: + 351 252 626 304
www.tomic-acaf.org

Melhem Mansour

(excused)

Tugba Cansali

YOUTH FOR HABITAT AND LOCAL AGENDA 21

Fulya mah. Mevlut Pehlivan

sk. Ali Sami Yen apt. 8A/2 Mecidiyekdy, Istanbul
Tel.: +90 21 227 574 36

Fax: +90 21 227 555 19

Zeynep Tugge Ciftgibasi

AKDENIZ UNIVERSITY
Dumlupinar Boulvard
Rectorate - 6™ floor N° 602
Campus - Antalya

Telephone:+90 242 227 44 00
Fax: +90 242 227 55 40

Team

Essie Arbiv (excused)
Free-lance trainer, Israel

Jamila Chahboune (excused)
Free-lance trainer, Morocco

Mark Taylor
Free-lance trainer, Belgium

Goran Buldioski (excused)
Free-lance trainer, Hungary

Farah Cherif D'Ouezzan, Centre for Cross-
Cultural Learning Essaouira, Morocco

Nadine Lyamouri-Bajja, Council of Europe, Directorate of
Youth and Sport, European Youth Centre Strasbourg

Course directors

Bernard Abrignani
Salto-Youth Euromed Resource Centre

Rui Gomes, Council of Europe, Directorate of Youth and
Sport, European Youth Centre Budapest

Documentalist

Andreas Karsten
Consultant, Germany
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Council of Europe

Viktoria Karpatska
Council of Europe, Directorate of Youth and Sport, European Youth Centre Budapest

Marcos Andrade
North-South Centre of the Council of Europe

Center for Cross Cultural Learning (local partner)

Abdelkarim El Ouazzani

Center for Cross Cultural Learning
&Thaqafat Association

Av. Laalou, Derb Jirari, Zkt Hassani; 11
Rabat Medina, MOROCCO

Tel/fax: +212 37202365; 66

Interpreters

M’hammed Benjelloun Ayoub Ait Ali
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The function of the evaluation seminar: aims and objectives

The objectives of the evaluation seminar were to:

To evaluate the relevance of the course contents to the participants’ learning and
practice as trainers in Euro-Med;

To provide infformation updates on the developments of the youth programmes of
the Council of Europe and European Commission, from a politi@al and technial
point of view, including the Euro-Med programme;

To deepen participants understanding and practi@al impliations of non-formal
eduation principles in Euro-Med training projects;

To develop participants awareness of commonalities and differences of pedagogi-
cal systems and principles in the Euro-Med contexts;

To deepen the participants abilities to critially analyze training tools and method-
ologies and their capacity to develop them in Euro-Med training contexts;

To review the role and relevance of intercultural leaming and its practice in Euro-
Med training today;

To complement the analysis and critial reflection on the Euro-Med social reality,
including the social-aultural context of the evaluation seminar;

To complete the process of self-assessment of the participants’ profile as trainers,
including possibilities for receiving feed-back;

To review and evaluate participants’ understanding and practice of evaluation and
its role in their practice

To evaluate and learn from the 4" phase;

To discuss the possibilities and interests related to networking trainers active in
the Euro-Med context;

To contribute to the development of an occupational profile (or functional analy-
sis) of Euro-Med youth trainers;

To gather elements for the evaluation of TATEM.
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f. The flow of the evaluation seminar: Programme

Sunday, 5 Nov

20:00
21:30

Arrival of participants

Dinner
Weloome evening and “welcome badk” activities

Monday, 6 November

09:15

10:00
10:45
11:00

13:00
15:00
15:20
15:40
16:00
16:30
18:15
18:55
19:00
20:00

Welcme and opening of the Seminar

Short and intensive Arabic-Moroccan language wurse

Opening session with course directors' welcome

Welcome to the Mogador Association by its president

Welcome by Dr A.E. Bertai, Regional Directorof the Ministry of Culture
What happened in the last twelve months? Flashbad groups

Coffee break included

Exploration groups: One object from Essaouira, common elements of the
past year, feedbadk on the programme

Lunch break

Feedbadk from the groups

Communiction in TATEM and during the evaluation seminar
Introduction to the programme of the seminar

Evaluation of the 4" phase of TATEM. Working groups.

Coffee break included

Reports from the groups, focus on quality issues

Introduction to the daily reflection groups

Daily reflection groups

Dinner

Tuesday, 7 November

09:15
09:25
09:45
11:00
11:30
12:45
13:00
15:00

15:30
18:00
18:45
19:00
20:00

Introduction to the day’s programme

Short and intensive Arabic-Moroccan language wurse

Morocco: Pastand present of a Euro-Med Society, with Dr A. Moudden
Coffee break

Youth Policy in Morocm today, with Mr A.D. Fennan

Introduction to field visits

Lunch break

Connecting with young people and youth issues in Essaouira
Introductions by the guests to their projects and the field visits

Visits of the three projects in three different groups

Feedbadk and report from the groups

The youth projects of the North-South Centre, with Mr Marcos Andrade
Reflection groups

Dinner
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Wednesday, 8 November

09:15
09:20
09:30
10:00
11:00
11:30
12:30
15:00
16:30
18:30
19:00
20:00

Introduction to the day’s programme

Short and intensive Arabic-Moroccan language wmurse
Hot issues and sensitive topics — disaussion
Euro-Med and Youth in Action - sharing the news
Coffee break

Preparation of the aftemoon

Lunch break

SHARE! Exchange on project experiences and tools
Coffee break included

Feedbadk on the aftemoon of sharing

Reflection groups

Dinner

Thursday, 9 November

09:15
09:20
09:30
10:00

11:00
11:15
13:00
15:00
16:30
19:00
20:00

Introduction to the day’s programme

Short and intensive Arabic-Moroccan language wmurse

Hot issues and sensitive topics — disaussion

Pedagogies, Medagogies, Demagogies (?). Schools of thought in
eduational sciences and their practice in the context of formal
eduation, with Dr M. Melouk

Coffee break included

Disaussion on pedagogies, medagogies, demagogies

Lunch break

A journey into non-formal education

Coffee break included

Reflection groups

Dinner

Friday, 10 November

09:15
09:20
09:30
10:00

13:00

20:00

Introduction to the day’s programme
Short and intensive Arabic-Moroccan language murse
Hot issues and sensitive topics — disaussion

Self-assessment revisited: sharing self-assessments, receiving feedback

Lunch break

Dinner
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Saturday, 11 November

09:15
09:20
09:30
11:00
13:00
15:00
16:30
19:00
20:00

Introduction to the day’s programme

Short and intensive Arabic-Moroccan language wmurse
Euro-Mediterranean Co-operation

Coffee break included

Lunch break

Sensitive issues and hot topics

Coffee break included

Reflection groups

Dinner

Sunday, 12 November

09:15
09:20
09:30

13:00
15:00
19:00
20:00

Introduction to the day’s programme

Short and intensive Arabic-Moroccan language wurse

The role of trainers, training projects and networking in the future genera-
tion of European and Euro-Med programmes

Lunch break

Workshops on evaluation, strategy, and recognition of non-formal leaming
Reflection groups

Dinner

Monday, 13 November

09:15
09:20
09:30
11:00
13:00
15:00
17:30
18:00
19:00
20:00

Introduction to the day’s programme

Short and intensive Arabic-Moroccan language wmurse
Follow-up to Tatem

What is there left to do forme? Individual and peer reflection
Lunch break

Evaluation of the seminar

Official certifi@te ceremony

Official closing

Reflection groups

Dinner

Tuesday, 14 Nov

Departure of participants
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7. Additional Material

a. Self-Perception Inventory (SPI)

SELF PERCEPTION INVENTORY

at the end of the two-year course
«Training Active Trainers in Euro-Med Youth Work»
November 2004 - November 2006

This form is intended to help you to look back at yourself as having been part of the TATEM course
for the past two years. We hope that this form will help you to look at yourself as a trainer and
prepare ideas to share with the team and other participants during the last seminar. We also hope
that while filling in this form, you will look critically at the self-perception inventory you have filled
out at the beginning of this course two years ago. You will notice that some of the questions re-
main the same, since we would like to check and compare your personal impressions and opinion
about yourself as a trainer two years ago and now - and also see if and how TATEM has contrib-
uted to your development as a trainer. Please complete the form before arriving in Essaouira and
e-mail it to Viktoria Karpatska (viktoria.karpatska[at]coe.int).

PART. I: ESSENTIAL COMPETENCES & EXPERIENCEIN RELATIONTO THECOURSE

1. How many activities of Council of Europe, SALTO and EU Youth Programme
have you attended in the past two years? Please tick (v') the right boxes.

Yes Yes None
as participant as trainer/organiser

1.Training courses of the European Youth Centres [ O O
2.Study sessions of the European Youth Centres O O O
3.SALTO Training courses O O O
4. Salto Euro-Med Training courses O O O
5.0ther EU Youth Programme training activities O O O
6. International youth NGO training activities

within Euro-Med cooperation O O O

(s pecify organisation)
2. What is your knowledge of Euro-Med youth work now?

No knowledge Detailed knowledge

A : 2 : 3 : 4 ; 2 ; 6

Please describe briefly the areas of knowledge where you feel stronger:
Please describe in what way TATEM has helped you acquire this new knowledge (if applicable):

Please list the issues and the knowledge that you would still like to improve
(at the last seminar and in general):

Looking at my self-perception inventory from October 2004, in which ways did I

a) underestimate my knowledge b) overestimate my knowledge
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3. How do you see your experience in Euromed youth work now?

Beginner

[P e, fpereremrarsrrresars e raranns fperermreremrarsenrrananan, frrrrerarr s rer s

1 2 3 4

Poor communication

eremrrrsarsarerareanarenaneas sperermmsaresrnrasars e naraans fperermreremrarsenrrananan, frrrrerarr s rer s

1 2 3 4 5 i 6

Please describe briefly the aspects that you feel you have difficulties with:

Based on my TATEM experiences and looking into my self perception inventory from October
2004, in which ways did I

a) underestimate my confidence b) overestimate my confidence
5. How able and confident are you to communicate in a Euro-Med environment?
Poor communication A successful communicator
et R A e e S S — .

Please describe briefly the aspects that you feel you are confident about
and those you have difficulties with:

Please describe the concrete contributions of TATEM in this respect (if any):
Based on my TATEM experiences and looking into my self perception inventory from October
2004, in which ways did I
a) underestimate my confidence b) overestimate my confidence
6. Have you started learning a new language or improved your existing language skills
inspired by TATEM (e.g.1 - 6)?
Spoken Written Understood
English i

French
Other: ............
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PART II: ME AS A TRAINER

1. I have been a trainerin the past two years.
What made it natural to me to continue to be a trainer?

My main personal characteristics and beliefs (maximum 5; 1 is the most important):

UuhwWNER

My current studies, training courses and leaming opportunities I have undertaken in the past two
years (maximum 5; 1 is the mostimportant):

uhwWNH

My experiences as trainer/facilitator in the last two years (please indicate those within Euromed
cooperation) (maximum 5; 1 is the most important):

1.
2.
3.
4.
5.
My experiences as participantin the last two years except TATEM (<5; 1 is the most important):
1.
2.
3.
4.
5.
My experiences as a participant in TATEM (maximum 5; 1 is the most important)
1.
2.
3.
4.
5.
2. Based on my previous experiences and the learning process within TATEM,

I consider myselfknowledgeable in:

-+ the concepts of non-formal leaming

No knowledge Detailed knowledge

Please describe the concrete contributions of TATEM in this respect (ifany):

-» intercultural learning in youth work

No knowledge Detailed knowledge

Please describe the concrete contributions of TATEM in this respect (if any):
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-+ training people in a Euro-Med context

No knowledge Detailed knowledge

T ITI T I R I C IR FETT T I LRI T I I I FETT IRt AT I I I I PP T T I T IRt T IR LI I T I Lt IR R IT I I Arrrrsrsrrrrsr sy

Please describe the concrete contributions of TATEM in this respect (ifany):

-+ Human Rights Education

No knowledge Detailed knowledge

Please describe the concrete contributions of TATEM in this respect (ifany):

-+ Conflict prevention and mediation

No knowledge Detailed knowledge

Please describe the concrete contributions of TATEM in this respect (if any):

Based on my TATEM experiences and looking into my self-perception inventory from Octo-
ber 2004, in which ways did I

a) underestimate myself in a particular area b) overestimate mysdf in a particular area

As a trainer, I consider myself

0 rather a leamer, because

O rather experienced, because

O confident to train trainers myself, because
O I could do much more, if

When working as a trainer
Please fill in the tables provided in the appendix to this form and then return to question 5

After two years in TATEM.I see myself as a trainer who is ...
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I am usually good at

I still have
difficulties in

One thing I hate to do

TATEM contribution to
my learning process
in this respect

Identifying the kind of knowledge,
skills and attitudes of participants
which are needed to develop

Designing a training programme

Choosing appropriate
methodology and methods

Presenting concepts and theories

Working with groups

Planning and assisting
individual learning processes
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I am usually good at

I still have
difficulties in

One thing I hate to do

TATEM contribution to
my learning process
in this respect

Changing the planned programme
during a training course

Monitoring the progress of
participants learning and
evaluating the achieved results

Working with other trainers
in a team

Updating my trainer’s
skills and knowledge

Reporting and documenting
training activities

Dealing with the Euro-Med
social - cultural environment
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I am usually good at

I still have
difficulties in

One thing I hate to do

TATEM contribution to
my learning process
in this respect

Managing conflict situations
in a group

to present the Euro-Med
Youth programme and
describe how it works

to understand the
prevailing educational and
pedagogic systems

in the Euro-Med context

to create and adapt my own
training methods and techniques

to understand and learn from thein-
tercultural situations specific to the
Euro-Med context

to adapt pedagogic attitudes to
the Euro-Med public and context
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I am usually
good at

I still have
difficulties in

One thing I
hate to do

TATEM contribution to
my learning process
in this respect

to present and defend a training pro-
ject in the framework of action 5 of
the Euro-Med Youth programme or
the like

to devise, elaborate on and develop
priority themes for Council of Europe
and European Commission training
activities

to understand and hdp others un-
derstand the learning processes in-
volved in non-formal education

to make evaluations and put their
findings to good use

to use and teach others to use the
Euro-Med Training Bag and contrib-
ute to its development and adapta-
tion
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