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Introduction

Promoting active citizenship is a common challeimge@estern societies, highly ranked on the
Swedish political agenda and one of the core stsjadhe Curriculum. Clearly, when the
goal is fostering democratically minded citizensovene willing to take an active part in civic
life, there is no single approach to recommendéool of today. This study shows the
democratic consequences of insufficient demockatoavledge as being closely connected to
negative learning experiences. Negative leanin@eapces are in their turn connected to the
choice of study programme, general cognitive cdpasncio-economic background, ethnicity
and gender. These results call for more attentahgparities among students in different
study programmes, and point to the need for a comty development and adjustment of both

teaching methods and resource allocations.

Swedish upper secondary school has, accordingtGtnriculum, two main tasks,
which are to prepare students for active workifegdind for active citizenship. The
democratic assignment of Swedish school considsaching democracy and fundamental
values and having a democratic organisational fiokghempowers students. What more, a
deliberative classroom-climate is given a prioatgyong pedagogical methods. Almost all
young people participate in three year upper semgnedducation, either in academic or in
vocational study programmes; other educationatradteves do not exist and the labour

market is practically closed for persons under 8y of age.

This paper deals with upper secondary school euncahd political socialisation,
posing three main questions. Firstly, why are stislat vocational study programmes so
negative in their attitudes towards future politisarticipation? Secondly, what ways of
citizenship activities attract young persons wiltlfieding learning experiences, social
background and gender? Thirdly, does the Swedipkrugecondary school manage to

prepare all students for active citizenship?

The analysis is based on the Swedish data on I8ey@s of the year 2000 IEA Civic
Education Study, (n=2645). Data was collectedri@presentative sample of 88 upper
secondary schools. Student participation rate v@gsercent. The forms of citizenship
activities covered are future voting in nationaations, party membership, participation in
legal demonstrations, participation in illegal aos like traffic blocking and voluntary social

work (see table 5 in the appendix). Effects of deratic learning environment and student
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participation on students’ civic knowledge and ficdil efficacy are examined across
academic and vocational programmes. In the secawe the effects of students’ democratic
competence is tested towards attitudes on diffdoents of citizenship activities. Students’
gender, ethnicity, general cognitive capacity, fprdi interest and parents’ socioeconomic
status (SES) are the main control factors.

Educational practices - the democratic task of Swed  ish upper
secondary school

From an educational perspective, the 1990s mayhaeacterized by both an extension of
years spent in education and a broader supplydofidual choice in the Swedish school
system. The upper secondary school has 17 napoogtammes, all of which are three-year
in length. All programmes provide a broad genedaication and eligibility to study at the

university or post-secondary level.

Besides the purely educational goals, Swedish ¢shegre given an explicit role in
reproducing democratic values in the 1994 Curriculihe National Agency for Education

(Skolverket) describes it as follows:

The democratic assignment of schools is threefidhe. first part of their task is to teach the studen
democracy and fundamental values, which is togeldegree done in conventional teaching of the
school. The second part is that schools shall tekms operate democratically. (...)The third part of
the democratic assignment is the responsibilityatiools to foster democratic members of society abl
to live and function in a democratic society. Tinigolves working with the fundamental value system,
i.e. democratic values such as solidarity, equalittyveen people and equal opportunity. In gengral,
can be said that these parts that make up the dativoewhole contribute to the development of
democratically aware children, youths and adulte fundamental value system shall permeate all
activities in schools (Skolverket).

The democratic goal of school education is wellregped even in the Curriculum: young
men and women who leave upper secondary schooldshbbinave such civic knowledge that
enables their future participation in the soci@fpviously, there will always be differences
between individuals when it comes to democraticpe@nce and activity, but as the
educational policy clearly stresses equal oppatits)ithe initial differences caused by social
class, gender and ethnicity should deliberatelgdasmteracted during both primary and

secondary education.

The concept of equality can be interpreted bothoamlity in chances and equality in
results. In the Swedish case the emphasis is olotimer: every young person is guaranteed a
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three-year secondary education, all upper secorsfadgnts take same obligatory course in
social sciences (different books and teaching nustimeay though be used) and the structures
for student participation are alike throughoutpmtigrammes. The question is whether this
great investment in equal opportunities does palpoés it lead to more equal citizens, who
are all well prepared for an active citizenshipd@es school only reproduce the existing,

unequal patterns of citizen activity?

Means: democratic competence

The primary task of schools is to educate compefigaens. | use the conceggmocratic
competencéor discussing knowledge in political and demacresues. In this study,
democratic competence has two dimensicngc knowledgendpolitical efficacy The idea
behind this distinction is thaivic knowledgeefers to an objective judgement that may be
based on cognitive tests or the like, winitditical efficacyrefers to a subjective judgement
over one’s capacity to understand political iss@dthough both dimensions are key concepts
in political participation studies, not many resgwars have focused on how these two
dimensions co-operate at the individual level. Wag these two dimensions relate to each
other reveals that there are interesting phenoren explore in the domain of democratic
competence. | will, however, not go further witlatlguestion, but just emphasise that a high
level of civic knowledge does not necessarily leadolid political self-esteem — and, vice
versa, persons who see themselves as competeitgl@ctors do not always have a

cognitive base for that feeling.

Table 1. The relation between civic knowledge and p  olitical efficacy

Civic knowledge

Political efficacy Low High Total

Low 29 21 50

High 16 35 50

Total 44 56 100
N=2645

The assumption that one’s subjective judgemenbbfigal competence is a prerequisite for
political participation originates from the 195@sst introduced in a comprehensive study on
voter behaviour (Campbell et al. 1954) and them lisea number of researchers. Rosenberg
found in the early 1960s that young people with g®if-esteem are less interested in politics,
pay less attention to political matters in the ragedre less likely to discuss politics and to
have much political knowledge (Rosenberg 1962; Riosy 1981/1992). This finding was
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extended by Carmines, who examined this relatignisatween self-esteem and political
attitudes, and controlled it on political interdde found that among politically interested
persons, those with high self-esteem were moréylikehave a good knowledge about
political issues and how democracy works, be lgagcal and feel more politically
efficacious, even when controlled for intelligensecioeconomic status, sex and grade
(Carmines 1978).

The self-efficacy theory, primarily associated witle work of Bandura (Bandura 1986;
Bandura 1997) provides a general explanation ®wutiderlying mechanism. According to
the theory, people who strongly believe in therspaal capabilities tend to perform better
and achieve more, whereas people who doubt theabdities avoid difficult tasks and tend
to achieve less. My use of the term political eftig is in accordance with Bandura’s theory,
leading to the assumption that persons with highllef political efficacy are more positive
towards political participation of different kindspmpared to others.

The Curriculum points out several ways for schoolsperate in order to fulfil their

democratic assignment. According to these, schejasid:

* use pedagogical working methods in order to inee®snocracy in the classroom; for
example plan the education together with the pupils

» operate as democratic organisations, allowing aachpting student participation,
» advance civic knowledge and democratic values, and

» reinforce the pupils’ self-confidence as well asithvillingness and ability to learn.

These tasks correspond well with the state of thm@&ducational research, which has shown
the positive effects of deliberative pedagogicathods and participatory experiences to
students’ democratic knowledge and engagemeneXample, student participation in

school councils has been found to improve civicvidedge (Amadeo et al. 2002; Sora 2005;
Torney-Purta et al. 2001; Torney et al. 1975; Vezbal. 1995). Deliberative teaching
methods, which create a classroom climate whedesta feel that their opinions are met
with respect, improve students’ civic knowledge (@dwo et al. 2002). Education in general
has a positive effect on democratic knowledge amdributes to deeper understanding of the

conditions under which democracy operates (Nié. di996).

In spite of these results, it is not evident tiedtowl itself is the main determining factor
for students’ civic knowledge. Studies have shomat ipper secondary education functions

as a sorting mechanism, and that omitted factais as a person’s intelligence, parents’
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social class, parental engagement in children’saatng and parents’ political interest have a
major effect on students’ political knowledge (Lusk990; Niemi and Junn 1998; Teorell
and Westholm 1999; Westholm et al. 1990).

Method

This paper outlines two causal links, the firstigeschool factors> Democratic competence
and the seconBemocratic competence Attitudes towards active citizenship

Figure 1. The conceptual model

School factors Civiv

knowledge

Palitical
efficacy

Alternative
theories

The first dimension of democratic competence, diviowledge, is measured by the year
2000 IEA Civic Education cognitive among Swedishy&@r-olds. The test consists of 43
multiple-choice items, aimed to test student knolgkeabout democratic institutions,

principles, processes and economic literacy. A sanable scoring from 0 to 43 for each

student’s test result is used in the following gses

The second dimension of democratic competencejgablefficacy, is measured using a
three-item scale. A latent variable for politicEi@acy is constructed out of the three items,

by using the factor-score method.

The political efficacy items are:

a) | know more about politics than most people my age,
b) 1am able to understand most political issues gasil

¢) When political issues are being discussed, | uglal’e something to say.

! The test items were developed by the InternatiStextring Committee of the IEA Civic Education StLifihe
first step was to conduct national case studiesder to investigate what national experts beliestedents
should know about topics related to democratiatutsins. The national case studies resulted inifiefis being
developed and tested before the task of develdhm@nal instruments on civic knowledge was cortgie



In the analysis, effects of different school faston democratic competence are tested
stepwise. The plausible school mechanisms aretdéiss¢d one-by-one in simple regressions
models, in order to check whether the effects mmificant in the first placé.Then, a

structural equation model including all school tastis tested in different programme
environments, in order to prove whether equal oppdaies for learning democracy is
provided for all students or not. In the next mtve model is completed with a number of
control variables for key characteristics. As eantesearch clearly shows, social background,
general cognitive capacity, gender, ethnicity aalitipal interest are strongly related to civic
knowledge, so there are good arguments for pickpthese issues in order to validate the

influence of the school factors.

The second causal patbemocratic competence Attitudes towards active citizenship
examines how the two dimensions of democratic coemge affect attitudes towards
different kinds of political activities. These aysés give the necessary framing for the last
move, where a structural equation model is setedipt attitudes towards voting by including

the whole battery of previously tested predictorgrogramme-wise analyses.

School contributions to democratic competence

The ideal citizen, according to the Curriculumaigesponsible person who actively
participates in and contributes to vocational andt dife. The task of school is to pass on
values to pupils, impart knowledge and prepare tf@mork and participation in society
(Lpf 94). In this chapter | will study whether thésdone in an equivalent way in all study
programmes in upper secondary school.

2 All the tested school assumptions had significagtessions coefficients when tested. The restétsat
accounted for in this paper, but are availableniearlier conference paper on this theme (Ekma®200
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Figure 2. School effects on democratic competence
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The first test examines the relationship betweamiag environment and democratic

competence. The indicators for learning environnaeatopen classroom climate, traditional

teaching methods and political discussions witkhess. A 12-item scale measured

classroom climate. Students had a 4-point &¢alehoose their answers from, with an

additional “don’t know” option. The items for opelassroom climate were:

a) Students feel free to disagree openly with theiclkers about political and social issues duringscla

b) Students are encouraged to make up their own naibdst issues.

c) Teachers respect our opinions and encourage u®tess them during class.

d) Students feel free to express opinions in clase exeen their opinions are different from most & th

other students.

e) Teachers encourage us to discuss political or kissiges about which people have different opinions

f) Teachers present several sides of an issue whdairgryg it in class.

g) Students bring up current political events for d&sion in class.

Presence of traditional teaching methods was meddyr following five items:

h) Teachers place great importance on learning faaisites when presenting history or political events

i) Teachers require students to memorise dates onititafis.

i)  Memorising dates and facts is the best way to getoal grade from teachers in these classes.

% The scale point labels were ‘never’, ‘rarely’, rsetimes’ and ‘often’.
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k) Teachers lecture and the students take notes.

[) Students work on material from the textbook.

The third assumption examines whether talking fslivith teachers affects democratic
competence or not. Swedish school has a taskikehcbuild platforms for political
discussions, both before national elections anthguhe periods between elections. This is
mainly done in co-operation with political partiésit even teachers should bring in topical

societal issues, and in consultation with pupigase which issues to study further.

Talking politics with teachers is also a latentiable, summing up two measured variables:

m) How often do you have discussions of what is hapygeim your national (Swedish) politics with your
teachers?

n) How often do you have discussions of what is hapygeim international politics with your teachers?

The next approach relates to democratic schoohisgton. Participatory governance is one
of the prominent features of Swedish school refoofrthe 1990’s. The new features in
participatory governance are related to democladiming environments; meaning students’
right to have an influence on working methods amotent in study courses, choice of school
and programmes. The traditional part of the pgréitory governance is measured here with

two items. Participation in a student council hasngle indicator:

0) Have you participated in a student council/studgvernment?

Taking initiatives was also measured by a singmit

p) During the last year, have you done something fréwe things in your school?

Earlier research has emphasised the importanagiofkniowledge when it comes to political
participation, especially voting (Delli Carpini aKeeter 1996; Milner 2002; Verba et al.
1995). In order to evaluate how Swedish secondargad manages to prepare all students for
future activities, | analyse the effects of schfagkors to students’ civic knowledge and

political efficacy. The first results are shownTiable 2 below.
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Tabel 2. School effects on democratic competence. By programme. Two structural equation
models calculated with Amos 4.

Standardised path-coefficients. Analysed with Am&treams 2.

Indicators Academic, Academic, Vocational, Vocational. Vocational, All programmes
Natural Science  Social Science Male dominated Female dominated Mixed
Democratic Political Civic Political Civic Political Civic Political Civic Political Civic Political Civic

competence efficacy knowl. efficacy knowl. efficacy knowl. efficacy knowl. efficacy knowl. efficacy knowl.
School council +.17 +.05 +.14 +.06 (+.01) (-.02) +.13) (+.01) (+.06) (+.04) +.14 +.04
Own initiatives ~ +.10 (+.01) +.16 (+.04) (-.01) (80 (+.17) (+.10) +.19 (+.06) +.14 +.05

Talking politics +.24 (+.04) +.26 +.05 +.27 (+.03) (+.07) (--12) 6.2 (+.06) +.23 (+.02)
with teachers

Deliberative (-.08) +.12 (-.07) +.11 (-.18) (-.04) (+.09) +.31  -.06) +.16 (-.02) +.17
classroom

climate

Traditional (-.01) (+.01) (-.03) (-.02) +.50 (+.16) (+.21) +.12 (+.08) +.13 (+.01) (+.01)
teaching

R2 12 .51 .14 .51 .23 .51 .14 .55 .10 .53 .12 .52

n

covariance +.39 +.35 -.08 +.07 +.16 .35

political

efficacy & civic

knowledge

RMSEA .023, chi2=1059, df=435, p<.00 Rmsea .054,
Significance level t>+1.98 / t<-1.98. Non-sign#itt coefficients in brackets. chi2=752, df=87,

p<.00

Comment: Male-dominated vocational programmesamestruction, vehicle, energy, electricity and isttly programmes. Female-
dominated vocational programmes dreath care and child, and recreation programmesedirocational programmes are: arts, business

and administration, handicraft, hotel and restayfand, and natural resource programmes.

Table 2 above includes results from two separatatean models. One model includes all
programmes in a total-group analysis; the otharnaultiple-group analysis where separate
coefficients are calculated for each programme @r&y comparing these results we can
discover several interesting phenomena. To sta, Wie goodness-of-fit index RMSEA is
.054 for the total-group model, which indicates tih@ model has a reasonably good fit. The
RMSEA-value .023 in the multiple-group analysishsugh considerably better. That value
indicates an excellent fit (Byrne 2001), and conéirthe assumption that students in different
study programmes have different experiences of tearning environment and of democratic

participation in school.

There are even other details that are worth a carhriiée covariance between the two
dimensions of democratic competence differs betweemrogramme groups. Students in the
academic programmes show a relatively strong, ipesi¢lation between civic knowledge
and their own judgement of that competence, paligtficacy. That means that persons with

high civic knowledge have better self-confidencéhiat field, compared to their peers with
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lower scores in civic knowledge. The relation isaker, but still positive in female dominated
and mixed study programmes. What we should nositiea unexpected negative, connection
in male-dominated vocational programmes. Amongedlstsdents, persons with the lowest
scores in the civic knowledge test have the strsig@f-confidence in the field of politics.
Exaggerating one’s abilities may be a strategynfrshowing the uncertainty one actually
experiences (Rosenberg 1979), and it is probabbt wie are witnessing here. In practice it is
probably these individuals, who hide their insetguby overacting their self-confidence, that
dominate the classroom environment and set thelatds for the discussions. That certainly
affects the political culture in general and thelaative classroom climate in particular in a

negative way.

Another observation is that school factors exphaore of the variance in civic
knowledge compared to political efficacy. Thed® the former is approximately +.5, which
means that around 50 per cent of the variancevio knowledge is explained by the model.
That may be compared to only 12 per cent of th@atran in political efficacy being
explained by the school model. One explanatiohiwis that while civic knowledge varies a
great deal between the programmes, political effichows quite equal levels. Female-
dominated vocational programmes deviate though tloetrend, the level of political self-

confidence is very low among these students.

The main indicator for civic knowledge is delibgve classroom climate. Participation
in school democracy does not affect factual knogaedbut it has a noticeable effect on
political efficacy. Participation in a school coilnor taking own initiatives in order to
improve school, leads to stronger self-confidemcedlitical issue$.Finally, two more
comments on male-dominated vocational programnteslests in these programmes
participate in school democracy to a lower degmeepared to others. What more, among
these students, participation in school democra@g ahot positively affect their democratic
competence. This observation relates to the nextamteaching methods and the level of
civic knowledge. Students in male-dominated vocetigprogrammes have a low level of
civic knowledge, as Table 6 in the appendix shovey also withess of a learning
environment that is neither deliberative nor tiadial. More research is needed before we can

* What we have traced here may in fact be a revarsadeciprocal connection between participatiod a
political efficacy, but so far | will be content tave established this relation. The questionithah to answer
is whether school promotes political efficacy amaitigstudents, and whether political efficacy letagolitical
activity.
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describe their learning environment in correct ®rlut until then it may be characterised as

being clearly less successful compared to othegraromes.

Deliberation aims for a deeper understanding afrapiex reality, but it works only
when the participants have insights and knowleddgbe issues they discuss, and when they
pay respect to each other. Where these basic aisaspre not met, deliberation does not
lead to any improvement in knowledge, and thathatwve observe among the male
vocational students. Traditional teaching metha#ssto be a better choice to improve civic
knowledge among these students, at least whenheo peédagogical methods are in the

comparison.

All together, Swedish upper secondary schoolaba@e may be characterized as
successful, both in terms of a democratic orgaioisdhat promotes student participation, and
as an institution that prepares young people tactine societal and working life (for an
international comparison, see e.g. Amadeo et &2pWut there are major differences
between students in different study programmes.gbioel effects are visible in the academic
programmes, but hard to find in many of the vocalloWe shall keep this nuanced
information in mind when taking the next move, eohing for school effects with an

increased model.

Figure 3. Testing school factors by alternative the  ories

School factors

Civiv
knowledge

Political
efficacy

Alternative
theories

The model above, that includes alternative explanatbesides school factors, has a slightly
better fit index, RMSEA = .038, compared to tharier model (.044). The amount explained
variance has increased, but with only one percentag. The school-related coefficients are

weaker in the model above, especially in estimgbioigical efficacy. For example, the path
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coefficient between talking politics with teacharsl political efficacy was +.23 in the school
model (Table 2), compared to +.01 in the model wlsehool effects are controlled by

alternative explanations.

Tabel 3. Testing school effects on democratic comp  etence by alternative explanations.

Standardised path-coefficients, Analysed with Amos
4/Streams 2.

Political efficacy Civic knowledge
Indicator
Alternative  Gender (1=male) +.14 (+.02)
explanations Country of birth
(1=Sweden) (-.01) +.05
General verbal knowledge +.07 +.24
Associative activity (+.01) (-.00)
Socio-cultural background +.07 +.07
Welfare level at home (-.03) +.19
Political interest +.66 +.20
Media habits +.04 +.05
External efficacy +.06 -.04
School School council +.04 (+.00)
factors Own initiatives (+.01) (--00)
Talking politics with
teachers (+.01) -.05
Deliberative classroom
climate -.05 +.14
Traditional teaching (-.00) (+.00)
Covariance political efficacy & civic
knowledge .36
R2 adj .59 .64
n=2639

Rmsea .038, chi2=2118, df=448, p<.00

Significance level t>+1.98 / t<-1.98. Non-sign#itt coefficients in brackets.

There are two main explanations for political edfig, according to Table 3, and these are
gender (male) and political interest. Bringing olifical interest in an analysis of political
participation meets often critical comments, beeahs two phenomena are closely related.
In the model above, political efficacy is predictgdpolitical interest, and the path coefficient
is very strong, +.66, indicating a close relatibhe question whether these two concepts are
identical or not is certainly well-founded. Afteaving examined the relationship between
political interest and political efficacy, | fourtdat many politically interested persons have
low confidence in their own political competencé@d/or, vice versa, persons with low
political interest have high political self-confitge (18%), in a total count of a four-field
table.
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Civic knowledge has four main indicators: genergjrative capacity — here measured
by verbal skills — political interest, socioeconearbackground and deliberative classroom
climate.We can see that the level of civic knowledge isrgity connected to one’s general
cognitive capacity, here measured by a vocabu&sty Students with good results in the civic
knowledge-test are more verbally oriented comptoexthers; alternatively good verbal
ability is a prerequisite for understanding the hagsms that characterise a democratic
society. Besides, | would like to stress the imgce of learning environment as an indicator
for civic knowledge. Deliberative classroom climétes only lost a minor part of its
explanatory power, and is one of the main indicator civic knowledge in the model. So,
irrespective of a person’s interest in politicgparents’ academic exams, students who
experience a deliberative classroom climate hasarigl a higher level of civic knowledge

compared to others.

That leads to the conclusion that the democratigament of school does make a
difference. Democratic learning environment givesaeably better results in civic
knowledge, and the effect has passed a very hattotoEven efforts to promote student
participation give at least some positive resiterticipation in a school council supports
political self-esteem. The effect is not high, s significant and is not depending on a
person’s political interest, social background engral cognitive capacity. What more, the
number of students that have participated in adatmuncil in Sweden is high in an
international comparison (Amadeo et al. 2002), twedvariation in participation between
students in different study programmes is modefidiat leads to a conclusion that school
councils support equal opportunities in schoolgdasn the fact that the positive effects are
quite evenly distributed with regard to gender,je@conomic background and general

cognitive skill$.

The negative message is that there are programeresonly few students witness of a
good learning environment during social sciencesd#a. These students, mostly from the
male-dominated vocational programmes, will leaveansecondary school less well-

prepared for an active citizenship compared ta theers. Their level of civic knowledge is

® Translated into unstandardised coefficients, th&imum effect of deliberative classroom climat® isorrect
answers out of max. 43, when controlled to altéveatxplanations and those were kept constanthdsrtean
value was 33, and the quartiles 29, 36 and 4h@ease with 3 can be considered as important.

® Participation in a school council is not correthteith gender or ethnicity, and the correlationhngbcio-
economic background is +.1 and with general cogmiskills +.09.
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insufficient, and they lack such experiences oéeper understanding of democratic values
that come with deliberation. It is mostly studenteacademic programmes, with a solid
middle class background, that get good experieottdge democratic efforts made in school.
That means that the initial differences in demacradmpetence increase during upper
secondary school. We can’'t see many trends thaltwomunteract the effects of social
background, gender and ethnicity on democratic @emze. Even if school is successful, to
at least some degree, the effects are low compartbe initial differences among students.
There is certainly more potential, but what we isebese results calls for more attention to
the mechanisms leading towards exclusion that@neeaat the male-dominated vocational

programmes.

Active citizenship

The Curriculum points out several goals for schodttain, among whicho satisfy the
preconditions for taking part in democratic decisimaking processes in civic and working
life’ (Lpf 94) is about future societal and politicargicipation. When mapping causes for
political passivity it is fundamental to understamaly education matters for political
participation. Studies in political behaviour hal®wn that the length of one’s formal
education is strongly related to political knowled§ormal education is therefore even
related to political participation, as knowledgeilitgates the process by which citizens
translate their opinions into meaningful forms ofifical participation (Campbell et al. 1960;
Delli Carpini and Keeter 1996; Holmberg and Osaans2004; Nie et al. 1996; Niemi and
Junn 1998).

This study, focusing on how experiences from sttigarticipation and democratic
learning environment forward young people’s demiici@mpetence, develops this research
field by giving a more nuanced understanding of lwoxic knowledge and political efficacy,
seen as two dimensions of a persons democraticeteme, relate to different political

activities.
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Tabel 4. Predicting active citizenship, total effe  cts

Standardised path-coefficients, Analysed with Arstreams 2.

Total effects

Party Legal Blocking  Voluntary
member demonstra traffic social
Indicator Vote ship tions work
Alternative  Gender (1=male) -.08 +.00 -.08 +.12 -.22
explanations Country of birth (1=Sweden) +.02 -.01 -.07 -.01 -.07
General verbal knowledge +.10 +.03 +.04 -.02 -.09
Associative activity +.00 +.08 +.11 +.11 +.11
Socio-cultural background +.12 +.03 +.02 -.07 +.00
Welfare level at home +.06 -.02 +.01 -.03 -.01
Political interest +.23 +.32 +.36 +.08 +.20
Media habits +.11 +.02 +.01 +.00 +.00
External efficacy +.09 +.08 +.01 -.10 +.09
School School council +.01 +.02 +.01 +.01 +.00
factors Own initiatives +.00 +.05 +.06 - +.05
Talking politics with teachers -.02 +.06 +.00 +.06 +.00
Deliberative classroom climate +.13 -.03 +.00 -11 -.01
Traditional teaching - - - +.07 -
Democratic Political efficacy +.21 +.49 +.16 +.14 -
competence Civic knowledge +.38 - +.08 -.13 -.06
R2 adj .35 .29 A7 .09 A2
n=2639 2639 2639 2639 2639 2639
RMSEA .038 .037 .037 037 037

As Table 4 indicates, democratic competence iglglealated to political participation
among 18-year-olds. The only exception is voluntgial activities. There are, however,
large differences in how much of the variance the predictors represent. Civic knowledge
is the main predictor for future voting, and alggngicant concerning participation in legal
demonstrations. The effect is negative when it cotaellegal actions such &$ocking traffic
as a protestwhich means that persons with low level of cktowledge are more likely to

participate in illegal actions compared to others.

Young people with a solid political self-confideraxe more likely to participate in all
forms of citizen activities, besides voluntary sdevork. The strongest relation is to party
membership. Together with political interest, podt efficacy explains most of the variation

in young Swedes’ attitudes toward party member§hip.

" Approx. 9 % of the population is a member of &tjwall party, and among youth the interest is eloaver, 3 %
according to Statistics Sweden (SCB).
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Over 90 per cent of the students in academic progras responded that they probably or
certainly are going to vote in future national él@e, compared to just under half of the
students at male-dominated vocational progranfiié® model above shows that civic
knowledge is the main determinant for the variancal study programmes. There are major
differences in civic knowledge between the prograsnand besides, knowledge is strongly

correlated to deliberative teaching methods, géneraal knowledge and parents’ SES.

In contrary, political efficacy does not differ laeten programmes. Instead, gender turns
out to be a powerful predictor; young men are ns&léconfident concerning their political
skills, compared to young women. That is also tlameason behind young women'’s lower
interest in party activities. Participation in sohdemocracy has a positive effect on students’
political efficacy, but when controlled for polititinterest the effect is almost gone. A pre-
requisite for a participatory effect seems to ls the person has a general political interest.
Deliberative teaching methods on the other sideenaaositive contribution to students’
civic knowledge in all study programmes, excepthmale-dominated vocational, even when

controlled for powerful alternative explanations.

Civic knowledge is a strong indicator for futuretimg and legal demonstrations.
Political efficacy is a strong indicator for parhembership, legal demonstrations, voting and
blocking traffic. Low political self-confidence hilers all forms of political participation, even
the basic citizen duty of voting in national eleats. My conclusion is that school should pay
more attention to such differences in these twoedisions of democratic competence that are
caused by gender, socio-economic background anchthiee of study programme. The
results have shown that equal opportunities fodalhot lead to equality in results, something
that we have observed both when it comes to democ@mpetence and attitudes towards
active citizenship. Students at vocational prograsare left behind, which leads to

widening gaps.

Quite evidently, when the goal is fostering demticadly minded citizens, there is no
single approach for a school to follow. Dependinglee composition of students in different
programmes, the main emphasis should be giverffeyeht methods. Earlier research has
revealed that working class youths — mostly boyand to be negative towards theoretical

school subjects in upper secondary school (Hill8l9%&llberg Broman et al. 2002). This

870 % of the first time voters participated in 20@&ional elections. There are though big diffeesnamong
young voters, depending on their educational lawel ethnicity. Among academically educated citizesew
30 years of age, 87 % voted, compared with 60 %ngntitose without only compulsory school degree (5CB
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study has shown the gap between the rhetoric adrtctice in the every day activities in
school. Providing equal chances for education reag to increasing differences among
students, if not equality in results is also inédds a goal. The results call for more attention
to the differences among study programmes, and pmihe need for a continuing
development and adjustment of teaching methodgjdsethe need of strategic means in

order to achieve more equality in attitudes towacts/e citizenship.
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Appendix

Table 5. Attitudes to political activities, by prog ramme. Percentage answering “Certainly do

and Probably do” to the question ~ When you are an adult, what do you expect that you will do?

Programme
Academic Mixed Male- Female - All
vocational dominated dominated programmes
vocational vocational

Vote in national 91 64 49 60 80
elections
Join a political party 12 9 9 3 10
Participate in a non-violent 47 29 28 36 41
protest march or rally
Volunteer time to help 24 25 16 43 25
people in the community
Block traffic as a form of 6 6 19 2 7
protest
n 1764 404 266 210 2645

Table 6. Predictors by programme. Percentage over m  edian.

Programme

Predictors Academic Mixed Male- Female- All
programmes Vocational dominated dominated programmes
vocational vocational

Gender (male) 45 40 83 16 46
Born in Sweden (yes) 92 92 92 90 92
General verbal knowledge 54 28 24 14 45
Associative activity 35 41 16 23 33
Socio-cultural background 62 38 32 24 52
Welfare level at home 69 62 49 53 64
Political interest 57 41 43 18 50
Media habits 54 46 35 47 50
External efficacy 45 38 25 34 41
School council (yes) 49 47 40 41 47
Own initiative(s) (yes) 40 44 33 38 40
Talking politics with 44 52 49 28 45
teachers

Open classroom climate 61 a7 15 57 54
Traditional teaching 49 52 33 46 a7
Civic knowledge 68 25 15 12 51
Political efficacy 56 37 32 21 48

n 1764 404 266 210 2645




