LR L L L L L]

—
T

Giving Credit‘

Certification and assessment of non-formal education

I Larohine Vink
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Certificaies, porifolfos... Sbonld young people pet official recogaition for youth work? What
ix ther gontd of ronformal edication® Caroffne’s article is Coyode’s first contribietfon fo the
efieheate afced apesatlity eoned apnanlification of Enropean youth work:
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Credits for European youth work
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acovitics 1 voring poogie ane imsaodved in adter
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s yoiith dlulbw, vouth UITEETAS IS AW
PRI S, WaiRly Cenires, commemily comdnes,
st clube epc. What these places have
cowmamion i that solumbeers, vouth lesders of
yomith sworkers offer somie te of profissimal
guidance, COne of the mimt mportant aams o
these ciluratons is o stimulate voung people
panicpaie in their osn etvaroament and 1o
teach them how 10 take responsibility for their
own situation. The key wonds ane active
paerticipation amml ssoal development. Youth
work i often defimed in the contest of, and in
compareson fo, the Brmal edecason sstem
The Sormal colucation system i maostly B
oiented and fsousel on cognitive keaming and
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these facts can then be reviewerd i tests and
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skifls which are moge diffiouli (o Dssess
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Mithwmgh both formal and non-formal forms of
cducation  prepare svoung poople for the
Clllenges amd responsatmlitics thal ey will Lice
in adult life, there & groming ooncem oo
whether the conventional cbisansmn appeoach is
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ofganising acuivitics, rausing funds, solving
proddems of vodunteening in their commumnity
Thise skills and competencees ame casential Bor
thear iguee and ikl be reoormscd s sisch
Socul competence is a4 prenctuisite for social
primiciparion Ihis view B also peomoberd by
European institutions like the Cowoncid of
Furope, the European Commison and the



European Youth Forum. The Yourth Forum is
this moment undenaking research inoo 1l
recognition of non-formal education.  Their
work will be published in December 1999,
However, this approach mises the question of
how 1o vabue and assess the lcaming elements
of non-formal education. School is, enidl now,
the onlv plae where voung people recene
official reconition Bor their achicvements i the
shape of a diploma. If in the world amund us
qualitics are becoming as  Impopant as
qualifications, shouldn’t we give onedin 1o these
qualities* There ane already 2 number of
initiatives which are looking ot forms of
accreditation for non-formal education. In this
article some of these cxamples will be disoussed
and then the discusion will tum o their
implications  for  European  youth  work,
However, we first nead to have a chser ook at
the ‘life” skills and competencies that are part of
the mion-formal ediscation system.

The srength of nondormal educition is that
there is a high level of particpation by young
people themsehves, Inis easier 1o be invobved in
activities in which vou can have some
responsibiliny and sense of ownership. As shown
b the quote from the voung person imolved in
the youth exchange, it is also highly motivating
tr have some concrete resulis - tangble
leaming. This raises the imponant clement of
comumitment o “gngagement”. There s not the
same pressure 10 leam as there is in school for
ccmple. This tvpe of 3o beaming is al less
cuchsivg than the formal educuion sysem
suiceess of Bibhure in school mostly depends on
the cognitive and intelleonal capacities of a
young person. You can fail or pass the exam
These ane nof the same criteria 25 in non-formal
learning. In principle, everyone i encouraged
b participate and the sctivities are hased on the
needs and possibilities of those involved,

What then are the skills and competencics
which can be leamt through non-formal
education? A striking aspect of non-formal
ciecation B that the working methaosds aned
approaches are ofien better neseanched  and
described than are the leaming clements anc
oucomes. The methocls are soine, mdercultural
or  experientiall and | pamicipant-oricnicd,
larming by doing. The leaming clements can be
summansed s life skills and competencies.
Examples are problem sobving  abilities,
commnesication skills, Mexibilny, self-awareniss
& selfemeem, personal discipline, relasonship
rreegeen, selirarcgement skills, commitmen,

ip amd negotiation skills, What these
common is that they can not be leami
rough a tewhook, they have w be
experienced and practised “in life’.

Systems of assessment
and certifi
Al this moment there ane several
award and cenification schemes fo
school based programmes. Most ongani?
gve voung people some proof that they have
paricipated  in an  activity  Or  training
programme. Some take this a stop further by
describing the activities in which the voung
person has boen imobved, For instance,the
volunteers that have fulfilled mwo-thirds of their
Europcan Voluntary Service receive a cenificite
desoribing thedr activities and role in the
project.  These are examples of ntermal
accredication. The oype and content of the
certificate or awand & developed by the
anEniations themsehes

In s countries midels have been developed
that are well-established and widely recognised,
for cample the Youth Award Scheme'
devedoped by the Award Scheme Development
andd Acoreditation Network (ASDAN) in the UK.
This award is used by more than 1800
educational establishments in the UK a5 2 wav of
developing personal qualitics and skills. The
award is not based on factual knowledge but
organised around key skills. The paricipants arne
highly involved in their oam leaming through:

O The assessment of their own eaming
@ The setting of e and adhicvable goals

O Tdentifving, exproessing and reflecting on
their own view of progress and the
development of new oppomunitics

@ Summarising achievermnents and compiling 2
porticdn of supporting evdence

Another camiple - also hased inthe UK = comes
from the programmes of the Prince’s Trust. This
organisation offers 3 programme for young
people with the aims of developing pamicular
skills andd qpualimies, broacendng social expenence
and awareness ad building the confidence and
self-esteem of participants. Panticipants receive
cerificiies for thir inmolemeni. These xssess
the development of core skills, sell-awareness,
progress towands idenified goaks and different
kinds of achicvement,
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« « » in the world
around us qualities
are becoming as
important as
qualifications . . .




. » - the young people
themselves . . . should

be encouraged to
reflect, describe,
analyse and
communicate what
they experience . . .

What these wor camiples have in comimon is
theet they ang aleeady rather eemalseed, They ane
svslems of extemal socredsiation thar use
standardised criteria to assess the leaming of
voungt ooy, The critena ane the samae (o
CVETY Crganisation that wants to take pam in the
scheme, These schemes are widely scoepecl
and rpcognised in the UK, even by emiplovers
This raises the gquestion whether such a system
is 3 dhesired format for all vouth work, especially
Europeam youth work, 1t does ot e much
rocm for Rexibility because it means that vou
have o keep reconds of every activity. Although
assemsmiend is chearly ned 1 formal exam, i might
b Beyond the alslities of cenain voung people
and in fact may contradict other objectives of
the programms:.

A more usiful and workable approach for the
asscsmend of Ewropean vouth work miay be a
sistem of portfolio building. A portfolio is
nomilly used v photographers to show a
collection of their work. It coukd also be a useful
model  for documenting  the  skills el
compelences (il 2 young person 30guns. i
out-of-school Based activities. The voung
person bs the owner of ther own portfolio amd
it documents the different npes of actisities in
whiech they have been imolval. The portiolio
could consasg of direct 2nd ndiren evadence of
thedr acenaties, such s a collection of repons,
assessimenis written by projec leaders o ather
maferias, The use of a ‘dossier’ o pordolio
which summarises the differemt wpes of
prosects and activities caried out Iy the young
persoan woukd aiso help 1o bring :::ﬂ]ﬂ (1114
wade array of awards and cemification modes
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nid browght abong  dunng  jobSiniemnkews
Chmers’ e 1 o assess (hemsehos 'I'I'h:f [
become moee comident about their guadicics
and skills, & fecling of acheevement can e
undetingd with the evidence broughit fnom real
CE[ETHICE,

The challenges of

certification and assessment

The patfall in the disoussion of accreditation for
no-foemial ksming ks that oo msch boces may
b it o the ‘certificares’. This often entails 3
syejemn of stamlandised onitenia. This is, for
cxample, 4 development that we can se¢ in
socational training where such svstems ane
becoming comman practice, In vocational
Eraining, questions About ORECLives ane ¢asier (o
addnes, it s about leaming a2 trasde theowgh
practise. Nut what then are the objecives ol
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inif=l=sc hionl Dol |||'||14|'.|||||| s The chlermini
tor neseloemal education s that, on the omne
heuned we wouhd like the leaming demenis and
cornpeteoics 1o e reoogmisod] sl vibued ba,
ot (hee cher hand, s don™ want oo descourese
voung people om being invedved doe 1o the
statularcks |'|n|.'-.-:l|'||1|'|!.'I foss  fowmalised.  The
moivation kor yowing po n;lll.' oy become active
in vl and voluntary wiek or comamuninge
based activitics s penerally not based oa
enlamging their carcer opportunitics. They o
bescause i s 2 un way to spend their bee time
it is inferesting amd it allivws them to pamicipate
and become mnoblaxd. Too much locus on
secredlitstion could coilv have e ogguosine
effec to what we would like 1o achieve

The calleee for Ewopean voulh work,
general, and the instilutions involved, in
particular, B to look very cntically ag the
strengihs of nonformal education and what
alternatie systems cin be developed for the
assesamient of lesming outcomes. IEimplics that
ixals of assessmien have to be developed which
are ol specifically relaved o the content of our
priggrammes but dre more focwed on the
personal devedopment of young people. Also, it
will only work if the young people themselves
are involved in their assessment. They shoukd
I encouiraged o reflect, describe, analvse amd
communicate what they experience in the
activities in which ey panicpate. In this
respet, it would be interesting o take up the
challenge of developing a common “shell” or
portidio of European vouth work actihalics
This woubd allow us w berver reseanch the value
and leaming outcomes of non-foemal education
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conduct our programmes, I in the process (e
virge Of voung people (on what they would Tike
in terms of cemdicition and recogniton for
thear imolverweni) s mclided, European youth
windk will gt the credin i diesemees
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